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School Information:

Name of Proposed Charter SchoBhtrepreneurship Leadership High School

School Address (if known):
School Location (City/Townglbuguerque

School District within which your school will be locatédbuguergue Public Schools

Grades to be serve@:-12
Projected Enroliment Ca@B50

Contact Information:

Primary Contact Persortony Monfileto
Address: 1505 Florida NE

City: Albuguergue State: NM Zip: 87110
Daytime Tel:505573-4024 Fax:

Alternate Tel: EMail: tmonfo@gmal.com

Secondary Contact Persoloises Padilla
Address: 7426 Palm Lane SW
City: Albuguergue State: NM Zip: 87121
Daytime Tel:505-681-0284 Fax:

Alternate Tel: EMail: mpadill3@yahoo.com
Founder (if different from above):

Address:

City: State: Zip:

Daytime Tel: Fax:

Alternate Tel: EMail:

Founder (if different from above):

Address:

City: State: Zip:
Daytime Tel: Fax:
Alternate Tel: EMail:
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Academic Framework

A. School size.

B. Mission.

) LYRAOIFIG2NEkD2Ffo6a0 wSftlIGiSR (G2 GKS {OK22f Qa a
D. Curriculum, Instructional Program, Student Performance Standards.

E. Graduation Requirements.

F. Instruction.

G. Special Populations.

H. Assessment and Accountability.

Organizational Framework

A. Governing Body Creation/Capacity.

B. Governing Body Training and Evaluation.

C. Leadership and Management.

D. Organizational Structure of the School.

E. Employees.

F. Community/Parent/Employee Involvement in Governance.
G. Student Policies.

H. Student Recruitment and Enroliment.

|. Legal Compliance.

J. Evidence of Partnership/Contractor relationship. (If Applicable.)

K. Waivers.
L. Transportation and Food.

M. Facilities/ School Environment.

Finance

A. Budgets.
B. Financial Policies, Oversight, Compliance, and Sustainability

Evidenceof Support

A. Outreach Activities.

B. Community Support.

D. Community Relationships

E. Unigueness and Innovation.
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F. Letters of Support.

Appendices and Attachments
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Directions Please answer each and every prompt, if applicable (e.g., if you a&leraentary school

you will not answer questions about graduation), where indicated in red below. Use the rubrics
following the prompts to guide your answers and responses. As you will see from those rubrics, it is
best to provide clear, comprehensivehesive, reasonable, and at times, innovative responses. Too
often, an applicant leaves something out (comprehensive) or does not explain how pieces in their
proposal fit together (the educational program aligns with the budgethesive). The reviewease

also interested in reasonable answers; often applicants are excited to try many new things and this can
be taken too far. Finally, remember to showcase the innovation in your charter school proposal
whenever possible. Charter Schools are in existéorctis reason.

Pleasenotev dzSa A2y a NB d6SAIKIESRE RAFTFSNByidte RSLISYRA

¢tKSNBEF2NES OSNIIAYy a02NBa NBE AyONBIFIaSR AT &2dzNJ |
the scoring rubric as set fortielow.

Academics

A. School sizeState the projected enroliment, grade levels to be served and student/teacher
ratio.

Academic Year Number of Students Grade Levels Student/Teacher Ratio
Year 1l 75 9 1:25

Year 2 150 9-10 1:21

Year 3 225 9-11 1:20

Year 4 300 9-12 1:20

Year 5 350 9-12 1:21

At Capacity (Enrollment| 350 9-12 1:21

Cap)

Included Not included

A The applicant

Sch | provides all of the
0ol | required information.

Siz
e

?atisfied Not Satisfied

The application does not
provide the required
information.

B. Mission.Note: The School shall report each year on implementation of its mission as set
forth in the missiorspecific indicator(s) as set forth in the Performance Framework, Academic
Framework (see glossary).
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B. The mission of Entrepreneurship Leadership Kighool (ELHS) is to prepare academically
underserved students for entrepreneurial careers that reflect the values and needs of the
Westside and South Valley Communities through collaboration with entrepreneurs and an
emphasis on social, emotional and ilketual growth.
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Exceeds 8 Meetst 6 Partially Meets 2 Does Not Meet 1

B. | The mission The mission The mission The mission statement ig
Sc | statement statement answers | statement does not | inadequate or
ho incorporatesall three | most of the three adequately address| incomplete.
°'_ guestions above and| questions above the three questions --OR-
ZASIi therefore meets or and therefore above and thereforg The applicatiordoes not
on exceedghe meetsthe partially meets respondto this prompt.

expectation by expectation at an | expectations.

providing aclear, appropriate level by

cohesive, providing aclear

comprehensive, and reasonable

reasonable, and purpose for the

innovative purpose | school.

for the school.

CommentsThe mission statement does incorporate the questions and while ambitious does addr¢
a needed focus for the intended community8

/| ® LYRAOIFG2NAKkD2Ff 640 Th&Amended Eharter’Schooliétuirds OK 2 2 £ C
schools to identify at least two missiospecific indicators/goals in the applicatiothat set targets for

the implementation of the school mission. Missigpecific indicators/goals MUST BE provided within

the apgication. If the application is approved, these indicators/goals will be used as the initial draft
indicators during the negotiations with the Authorizer.

For the purposes of this application, the indicators/goals will show the capacity of the applican
identify appropriate indicators/goals aligned with the mission of the proposed school. During the later
contracting process after approval, these indicators/goals that are finally negotiated and put into the
Performance Framework allow the school demonstrate its achievements related to the school
mission. The Performance Framework is assessed on an annual basis and may be revised yearly.

Missionspecific indicators/goals put into the application should:

OMUO RSY2yaildNr (S AKISE SYOKRE f (0KS | DAK AARQE 2YAaaA2Y T

(2) be in format set forth below which is a SMART goal format (specific, measureable, attainable,

rigorous, and timeéboundr see below); and finally,

600 AyOfdzZRS YSUGUNROA YR YSIadNE¥RHBRYI: (&85SF2atai

G52S8a y234 YSSi adlyRIFINRazé¢ FyR aclkfta FINI oSt2g a
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C2NJ AyadlyOoSs AT || &a0OKz22fQa YAaaAizy F20dzasSa 2y f1I
specific indicator/goal that measures student progress aedfggmance in this special area. These
indicators/goals are monitored on an annual basis and then potentially revised yearly.

Again, please note thahese indicators/goals are subject to change through the negotiation process
as the school works with tair Authorizer in the contract negotiation process during the planning year

Please note: The criteria for SMART Format is as follows:

0 Specific.A welldefined goal must be specific, clearly and concisely stated, and easily
understood. Educational gaashould be tied to learning standards that specify what students
should know and be able to do, for each subject or content area and for each grade, age, or
other grouping level.

Measurable. A goal should be tied to measurable results to be achidedsurement is then
simply an assessment of success or failure in achieving the goal.

Attainable. A goal should be challenging yet attainable and realistic.

Rigorous. A goal should present the challenge of rigor.

TimeBound with Target DatesA wellconceved goal should specify a timeframe or target date
for achievement.

O«

O¢ O¢ O«

C.(1) MissiofSpecific Indicators/goaRequired
Identify and provide at least two missiepecific indicators/goals in the following section. Incld
the following key elements:

0 First, ensure that the annual indicators/goals provided show the implementation of

a0K22fQa YAaarzyo

0 Second, for each indicator provided, use SMART format (specific, measureable, attaina
rigorous, and timeboundr see glossary). Your indicators shbinclude all of these key
SMART elements, be clear, comprehensive, and cohesive.
Third, include measures and metrics in your missipecific indicators/goals. Specifically,
RSuSNyAys gKFEG LISNOSyidlFr3asS O2yaidaim=Sa a
ulleNRaZs gKFEG FTrffa dzyRSNJ aR2Sa y2i
0 I Yy Rl NR Hlebse see bxamip®in the glossary or in Part A of this application

O«

D¢ Qx

C. (1A) Indicator #1: Student Exhibitions

By the end of the Full Academic Year Entrepreneurship Leadership High School Students will
demonstrate mastery of the designated learning outcomes in the Exhibitions as measured by
the corresponding performance ssssment criteria. The Exhibitions are the fip@adjects for

each project. Students will successfully complete 6 Exhibitions per year which address the core
subject areas required for graduation.

b
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FYR INB FftAIYySR G2 adaldsS adlyRFENRa FyR 02YY2)
for the Exhibitions will be reviewed amgproved by the director of the school.

Exceeds Standards | 90% of students surpassed the targets of its mission specifig
goal.

Meets Standards 75%- 89% of students met the targets of its mission specific
goal.

Does Not Meet 60%- 74% of students met the targets of its mission specific

Standards goal.

Falls Far Below Less than 60% of students did not meet the targets of its
mission specific gda

C. (1B) Indicator #2: Development Asset Checklist

By the end of the school year, students enrolled for a Full Academic Year at Entrepreneurship
Leadership High School Students will show growth as measured by the Developmental Asset
Checklist or maitain a score of 37 or better.

Note: The total possible score on the Developmental Asset Checklist is 40 points.

Exceeds Standards 75% of students surpassed the targets of its mission specific goa
grow by at least 4 points OR maintain a score of 37 or better.

Meets Standards 75% of students surpassed the targets of its mission specific goa
grow by at least 3 points OR m#in a score of 37 or better.

Does Not meet 75% of students surpassed the targets of its mission specific goa

Standards grow by at least 2 points OR maintain a score of 37 or better.

Falls Far Below The school did not meet the standarsist forth above.

Standards

C.(1C) Indicator 3: Short Cycle Assessment Reading

SHORTYCLBESSESSMEREADINGBhort Cycle Assessment data (STARS 360) will be used to
measure academic growth or proficiency in Reading of Full Academic Year (FAY) students

grades 912.

Growth. In order to show growth (the first phrase in each of the standards set forth below),

FAY students in gradesl? will demonstrate academic growth in Reading as measured by

GKNBES aK2NI 0eOfS lFaaSaavySyda dzarayaikeg! wift GNd
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defined as the projected score for each student as set by the fall test as shown on the attached
sample report. Students may show the growth on either of the winter or spring assessments.
Proficiency.In order to show proficiency (the semo phrase in each of the standards set forth

0St260x |

a0dzRSy G Ydzald aO2NB |G a!td 2N

Exceeds Standards

The school surpasses the target of this indicator if:
ypr 2N Y2NB 2F ARSYUGAFASR aid;
growth in reading shortycle assessment scores when comparing
beginning year results to later results

OR

¢KS aiddzRSyd aGdSada Fd abFdG 2N
short-cycle asessment.

Meets Standards

The school meets the target of this indicator if:

75-ym> 2F ARSYOGAFASR aiddzRSyia
growth in reading shortycle assessment scores when

comparing beginning year results to later results

OR

Thestudg’ & GSada alrd 2N o62@S o6Sy
spring shoricycle assessment.

Does Not meet
Standards

The school does not meet the target of this indicator if:
65T m: 2F ARSYUAFASR aiddzRSyda Y
in reading shorcycle assessment scores when comparing beginn
year results to later results

OR

¢KS aiddRSyd GSada ald 2N 10620
short-cycle assessment

Falls Far Below
Standards

The school falls far below the target of this indicator if:

[ Saa GKFy cm>: 2F ARSYUGAFASR A
reading shoricycle assessment scores when comparing beginning
year results to later results

OR

TS &addzRSyd GSada ald 2N 10620S
short-cycle assessment.

Indicator 4: Short Cycle Assessmegilath

6238

SHORTYCLBESSESSMENIATH:Short Cycle Assessment data (STARS 360) will be used to

measure academic growth or proficienicyMath of Full Academic Year (FAY) students grades 9

-12.
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Growth. In order to show growth (the first phrase in each of the standards set forth below),

FAY students in grades 92 will demonstrate academic growth in Math as measured by three
shortcyYDf S aaSaayvySyida dzaAy3a {¢!w{ 3IAINIRS S
defined as the projected score for each student as set by the fall test as shown on the attached
sample report. Students may show the growth on either of the winter or sssgssments.
Proficiency.In order to show proficiency (the second phrase in each of the standards set forth

0St260x |

a0dzRSy G Ydzald aO0O2NB |G a!td 2N

Exceeds Standards

The school surpasses the target of this indicator if:
ypr 2N Y2NB 2F ARSYUGAFASR aid;
growth in reading shortycle assessment scores when comparing
beginning year results to later results

OR

¢KS aiGdzRSyYy (i oSG & SkylO Kavtl (NJ Z NJ 21y
short-cycle assessment.

Meets Standards

The school meets the target of this indicator if:

75-ym> 2F ARSYOGAFASR addzRSyia
growth in reading shortycle assessment scores when
comparingbeginning year results to later results

OR

¢KS addRSyld GSada ard 2N o020
spring shoricycle assessment.

Does Not meet
Standards

The school does not meet the target of this indicator if:
65T m: 2F ARSYUAFASR aiddzRSyda Y
in reading shorcycle assessment scores when comparing beginn
year results to later results

OR

¢KS addRRSyd GSada ald 2N 10620
short-cycle assessment

Falls Far Below
Standards

The school falls far below the target of this indicator if:

[ Saa GKFy cm>: 2F ARSYUGAFASR A
reading shoricycle assessment scores when comparing beginning
year results to later results

OR

TS aGdzRSyd GSada ald 2N F0620@S
short-cycle assessment.

Ranking

—®mtisfied| Not Satisfied
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Exceeds 12 Meetst 9 Partially Meets 2 Does Not Meetl
The applicant The applicant includeg The applicant includes ¢ KS I LILX A O
C.( | includesall key most of the key some or a limited response to the
1) | elementsin the elementsin the amount of the key indicators/goals are
G | indicators/goals indicators/goals elementsin the inadequate or
%a | provided. As such, | provided. As such, thg indicators/goals. As | incomplete.
I& the indicators/goals| indicators/goals may | such, wiat is provided --OR-
RZ e reflect the somewhat reflect the | may not reflect The aptficantdoes not
lat i,mpIeAmentatvion of | implementation of the| implementation of the| state indicators/goals.
ed [UKS aOK22aOK22fQa YaoOK22t QQa Y
to mission, are in containmost not be written in
th | SMART format, ang elements of the SMART format,
e | include measures | SMART format, and | and/or the measures
Sc | and metricsfor attempt to include and metrics provided
ho | assessing the measures and metricg are unclear.
21 progress toward for assessing the
° | achievement of progress toward
Mi . -
ssi each goal/indicator| achievement of each
an goal/indicator.

CommentsA more definitive explanation of both goals #1 and #2 and how they are measured (rul
needs to be provided, but this can be worked out in the negotiation of the Contract/Performance
Framework.

9

C.(2) Provide a clear, comprehensive, cohesive, and reasonable rationale for the indicators/goals
developed. In that rationale, offer a detailed plan, and specific methods of assessment to be used
annually for the indicators/goals listed above. It istdesuse an assessment developed by experts
outside of the school (i.e. Discovery short cycle assessment) rather than using grades provided by
teachers in the classroom.

C. (2A)

Rational for Indicator #1: Student Exhibitions:

By the end of the Full Acachic Year Entrepreneurship Leadership High School Students will
demonstrate mastery of the designated learning outcomes in the Exhibitions as measured by
the corresponding performance assessment criteria. The Exhibitions are the final projects for
each poject. Students will successfully complete 6 Exhibitions per year which address the core
subject areas required for graduation.

Pagell



ProjectBased Learning

As far back as the early 1900s, John Dewey supported the "learning by doing" approach to
education, whth is the essential element of Proje8ased Learning (PBL). PBL is viewed as a
model for classroom activity that shifts away from teachentered instruction and emphasizes
studentcentered projects. This model helps make learning relevant to studengstayplishing
connections to life outside the classroom and by addressingwedt issues. The methods

used in PBL and the specific skills developed, including the ability to think critically, analyze and
solve complex, realorld problems; to find, evahte, and use appropriate learning resources;

to work cooperatively, demonstrate effective communication skills, and use content knowledge
and intellectual skills to become continual learn€hs.the classroom, PBL gives teachers an
opportunity to build réationships with students by acting as their coach, facilitator, and co
learner in the school and beyond. The model further allows teachers the opportunity to build
relationships among colleagues and with those in the larger community.

PBL captures studés' interests and stimulates serious thinking as the students acquire and
apply new knowledge in a problesolving context. The teacher plays the role of facilitator,
working with students to frame worthwhile questions, structuring meaningful tasks, cogch
both knowledge development and social skills, and carefully assessing what students have
learned from the experience. Advocates assert that proefeged learning helps prepare
students for the thinking and collaboration skills required in the worlkglac

PBL creates opportunities for groups of students to investigate meaningful questions that
require them to gather information and think critically. Typical projects present a problem to

solve i.e. (create a solution to meet the needs of a small chathool, organize a network
SPSyilG G2 akK2¢0lIasS (GKS o0Sad 2F aOKz22f SEKAOAGA
for some need), start up mobile coffee truck business for South Valley of Albuquerque, select a
vendor and negotiate a purchase ajiepment for a state of the art conference room, launch a

social enterprise- profit-making and serves community need, launch a company. Although
projects are the primary vehicle for instruction in propesed learning, projects vary greatly

in the depth of the questions explored, the clarity of the learning goals, the content and
structure of the activities, and the guidance from the teacher.

Industry Partnerships

Entrepreneurship Leadership High School (ELHS) founders and 25 Entrepreneurial and
Educaton sector leaders from Albuquerque convened to collaborate on the design of the
school. Together they concluded that creating a mobile food service and developing a social
entrepreneurship project are two projects that pose rigé¢ challenges and thahe students

should delve into during the first year of school. Entrepreneurship Leadership High School took
these two areas of focus and created a framework for two corresponding projects. The
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emerging framework for the two projects is described in SecBorCurriculum, Instructional
Programs, and Student Performances. Designing a project that addresses creating a small
business and utilizing a business to solve social problems naturally lends itself to differentiated
instruction. By design, it is studenéntered, studendriven and gives space for teachers to
meet the needs of students in a variety of ways. PBL also allows for effective differentiation in
assessment through daily management and instruction practices.

Projectbased teaching has never bhewidespread in mainstream public schooling because

teachers have little training or experience in the approach. PBL is discouraged in the

mainstream schools because of the time demands of projects, the collaboration time needed,

the lack of depth knowleds the stress of higlstakes tests, and the lack of school support.

These roadblocks discourage many teachers from venturing into the kinds of collaborative

student investigations that form the foundation of projdeased learning. Because teachers

tend tofind this approach difficult to implement with loywerforming students, it is less likely

to be embraced in highpoverty schools, which could increase rather than lessen existing

inequities. Fortunately, Entrepreneurship Leadership High School will supBarthrough

professional development, the curriculum, and partnerships within the entrepreneurial sector.

¢tKS O2tftlF02NIXridAz2y 0Sis6SSy (KS a0OK22f Qa 9y iNBLI
partners will be key to developing successful and releeatrteprneurial projects. These

AYRdzazGNE LI NIYySNE aSS (GKS GFNBSGO addzRRSyd LI Lldz

Academic Success

New Mexico is not showing significant growth in the area of Math. This is an indication that

&4 OK 2 2 f éefarelfaNihg@infaximize student learning. Having students follow scripted
educational programs is innefective. Studies are needed to highlight schools that are creating
success for all students. One such study was conducted between twsttaieschots in

Britain by Jo Boaler. The study compared student mathematics achievement in two similar
British secondary schools, one using traditional instruction and the other using phgset
instruction. After three years, students in the projdzased learing school significantly
outperformed the traditional instruction school students in mathematics skills as well as
conceptual and applied knowledge. In fact, in the projeasedlearning school, three times as
many students passed the national exam (Bo&2€02). Beyond academic outcomes, the

Boaler study found that experience with projects reduced student math anxiety and resulted in
more positive attitudes toward math. Boaler also found positive effects on equity: The link
between performance and studéeconomic level disappeared in the projdzased school and
increased in the traditional school (Boaler, 2002).

Teacher and Curriculum Developmedt
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Marx, Blumenfeld, Krajcik, and Soloway (1997) documented several challenges teachers face in
implementing projects. Among these are the length of class periods and the pressure to cover
OdzNNXR Odzft dzy (G2LIAOCad 'G 9[1{ GKSNB IINB y2 aOfl a
the projects, allowing selected disciplines to be embedded within the prdgstause teaching
inquiry-based projects takes more time than teackmmtered instruction, its use raises the

perennial question of breadth versus depth. Breadth of understanding is an expression of the
ability to operate across disciplinary boundarieghwdtandards drawn from different

disciplines. Depth of understanding is the mastery of knowledge. Breadth and Depth of
understanding together contribute to the independence of thought. In order to achieve this

dual outcome, teachers will need skills inmaging multiple activities and multiple learning

levels simultaneously. The skill of differentiation will be addressed through professional
development for all teachers including licensed Special Education and TESOL certified personnel
in the classroom aEntrepreneurship Leadership High School.

To use projecbased learning effectively, teachers must fully understand the concepts

embedded in their projects and be able to model thinking and prokdefing strategies

effectively (Blumenfeld et al., 199\ orthwhile projects require challenging questions that

can support collaboration, as well as methods of measuring the intended learning outcomes.
Collaboration with our entrepreneurship sector partners will define what is important and
essential, allowingeachers to create meaningful learning outcomes. PBL learning will transfer

into a string of activities with carefully designed tasks, skilled teachers, and school conditions
that support projects.

Strateqies for Success

Entrepreneurship Leadership HighOK 2 2 f Qa 9 Y G NBLINByY SdzNJ aSOG 2 NJ LI
aware of the potential challenges involved in implementing PBL. They are prepared to address
these challenges through (a) strong school support, (b) access tolewaloped projects, and

(c) a collabrative culture for teachers and students, in order to ensure student success.

(a) Entrepreneurship Leadership High School will be supported as a member of the Leadership
High School Network (LHSN) within the New Mexico Center for School Leadersi@pritbe).

The New Mexico Center for School Leadership is creating asébwol network in New Mexico
prioritize equity and strive to provide disenfranchised communities with high quality education.

[ 1 {b a0K22f&a LI NIYySNI ¢4l KantifllsReS Nfeatidgyd newdrk a SE A
of complimentary schools that provide a unique learning platform for growth. As a member of

the LHSN, Entrepreneurship Leadership High School will benefit from a pipeline of talent that

will drive improvement and partnships that can propel the institutional development and

practice of the LHSN members. Also, the Center envisions that the LHSN will broaden the
learning opportunities for students through collaboration on curriculum, assessments and
projects.

Health Leadership High School, opened in 2013 is the second school; Technology Leadership
High School will open in August 2015 and Entrepreneurship Leadership High School is slated to
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open August 2016. The foundation of these schools lies in a founddti®asitive Youth
Development practice and the strong intersection of student support, community engagement
and learningby-doing.

(b) Access to wetleveloped projects will be achieved through a continuous close collaboration
with ELHS Entreprenruship industry partners. While the ELHS Principal will be directly involved
GAOGK GKS SYGNBLINBY SdzNE KA L) Z2&<Dip ZToachlwil bBEivg 8 NE > (1 K
the communication link between the sector partners and teachers about the development of
realworld projects. The advantage of having dedicated industry experts guiding the projects is
that the Entrepreneurship Coach can infus& S & O K 2 sbés€ddearhiigPracsc® with
industryNB £ SOl yi ONAGSNALI T SELISOGFGA2Yy & | YR LINR OS:
be evaluated at public exhibitions by sector leaders, community members, educators, and other
partners utilzing performanceébased rubrics. The evaluation process allows ELHS to
continuously improve the relevancy and complexity of its projects.

(c) A collaborative culture is an intricate, sophisticated and unique blend of many attributes
including, work enviroment, learning environment, visionary leadership, opportunities for
collaboration, active industry partnerships, outside resources and well trained ELHS staff.
Implementing these mukidimensional collaborations with purpose and focus will enable
studentsuccess in the classroom. Modeling for the students how purposeful collaboration
works in the real world will influence how the students collaborate in the classroom and the
work place. ELHS will feature helpful, trusting, and open staff relationshipsndliastry

partners will contribute knowledge, innovation and reedrld experience that only the industry

can provide. ELHS has support and commitment from the following Elntreprenurial leaders in
Albuquerque: Southwest Creations, Partnership for Commyuhdtion, McCune Foundation,

CNM STEMulus, Armatus Consulting, First Choice Community Health Care, Sandia Labs, Santa Fe
Economic Development, CAED (City of ABQ Economic Development), New Mexico Center
for School Leadership, among others. This unicpi&boration with our Entreprenurial

Partners gives the students the opportunity to seek guidance from and interact with industry
experts. Additionally, the ELHS will add value by supporting innovation and improvement of
successful instructional and scHatevelopment practices. Observations, discussions, summits,
project tuning and assessing student mastery through performdoased rubrics are areas of
potential collaboration across schools in the LHSN.

COMMUNITY IMPAGT:

Entrepreneurhsip Leadershipgh School is committed to serving disenfranchised students and
families in order to create lasting impact in New Mexico. High school students froindéowe
families drop out of school at six times the rate of their peers, and only 9 percent ahtmme
teens are employed, according to a 2011 Harvard University study. For every D@ done
students who start high school, only 65 will receive high school diplomas, and only 45 of those
enroll in college. New Mexico has the 3rd highest percentage &f Slipool Drop Outs in the
country. Economically disadvantaged students drop out at a rate of 58% per year in New
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Mexico (US Department of Education NCES -B%14. The national recession has had a
tangible effect on the Albuquerque economy, disproportidyailffecting young workers. The

NE2{AY3&
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largest cities that will be released in June 2014. The report found that while 43.8 percent of
I £ 0 dzlj dzS NJj dzS Qdlds war enipbyetid20@0SonlN19.5 percent had jobs in 2012.
Among 20 to 24 yeawld workers, 69.7 percent had jobs in 2000. By 2012, the employment rate
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cities studied, The Brookings Institution found that 16 through 19-péds are employe at the
lowest rate, 26 percent, since World War Il (Quigley, Albuquerque Journal March, 2014.)
Entrepreneurship Leadership High School wants to change these statistics. At ELHS, students
will learn through ProjeeBased Learning with the expertise oktEntrepreneurhsip (Launch)
Coach developing projects in collaboration with the entrepreneurship leaders. Entrepreneurial
workplace opportunities and graduate degrees in the entrepreneurship sector can be an
intimidating and foreign environments to low soeconomic status youth from the South

Valley and Southwest Mesa. ELHS intends to create a pathway out of poverty through an
educational platform that connects disenfranchised families and communities withgnaykth
employers. Research and experiencewlthat it is possible to nurture successful high poverty
schools in which collaboration and improvement can occur (Levine and Lezotte, 1990).
Effectively serving students in urban settings is critically important. For many of these students,
schools prowe the strongest, most enduring, and most systematic part of their educational
world. When their schools are effective, children living in poverty can develop the skills,
knowledge, and capacities needed to be successful in work and adulthood (Levirezattd,L
1990). When their schools are not effective, children must find learning outside of the schools,
in hostile, often unsupportive environments. Making schools serve all students is key to giving
these children the chance for a meaningful education.
Below are the largest employers in Albuquerque. Each of these employers requires the skills,
attributes and knowledge that Entrepreneurship Leadership High School will teach. The
italicized and bolded employers are collaborative partners of Entreprenguts@dership High

School.

Number of
Largest employers

employees
Kirtland AFB (Civilian) 17,125

University of New Mexico 15,835
Sandia Ngtlonal 7700
Laboratories

City of Albuquerque 6,940
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Presbyterian 5,800
State of New Mexico 5,660
Lovelace Sandia Health

5,400
System
Kirtland AFB (Military) 5,240
Intel Corporation 5,200

(Greater Albuguerque Chamber of Commerce, 2009)

In addition, EHLS will also partner with a variety of ssiaéld local business, as well as
community based orgamations, to identify understand the skills, attributes and knowledge
that students need to learn.

Entrepreneurship Leadership High School will serve students who are between 14 and 24 years
of age. The school will operate from 9:00 am to 9:00 pm. Roughly 1/3 of students will have
dropped out of high and the remaining 2/3 of students will be in gradd2.9We anticipate

that most students will be undetredited and off track to graduation and in need of a relevant
highly personalized approach to learning. We expect performance levels of incoming students
to reflect the performance levels and demograghicommon in those areas. Below is a
comparison chart of the academic statistics of the Southwest/ and Northeast in Albuquerque.
The statistics speak for themselves.

Southwestg Rio Grande Northeastg La Cueva Cluste
Cluster
Math Proficiency 27.9% 73.3%
Reading Proficiency 46% 79%
Science Proficiency 31% 77%
English Language Learners 22.1% 4%
Special Education 17% 10%

(Albuquergue Instructional Management System, June 2015)

The percentage of students who will be undgedited and offtrack to graduating or returning

G2 ao0OK22f | FGSNI RNRLILIAY3A 2dzi O2dzZ R 6S a4 KAIK
seniors graduated in four years and Albuquerque High School Segrextuated 65.1 percent in

four years, according to state data. Still, that 74% graduation rate lagged behind most other
states, ranking 44th among the 50 states and the District of Columbia, according to the study

from Education Week. (Swedian, Albuqueegiournal, June, 2014)
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We expect that many students will choose ELHS because it is able to accommodate them at any
level of readiness (skills or credits earned). Also, many studies have documented the need for
relevancy and purpose in the learning ofratk students and we are committed to making
school directly related to their future ambitions to work in the Entrepreneurial sector. The
schools in the Leadership High School Network are committed to serve the youth in the
community that have been lost ¢eft behind in the traditional school system. ELHS will provide
the best education to the students that need the alternative education the most and this will
have an immense impact on the community. These students who would ordinarily drop out of
our highschools will be reengaged in their education and marketable within the workforce.

Quiality Assurance

Below is an example of how performance assessments will be evaluated in their effectiveness in
measuring student mastery of learning outcomes. The AsserssValidation Checklist is one

tool to cohesively assess project and assessment quality.

Assessment Validation Checklist

1 Alignment
1 Is clearly aligned to specific content standards (or intended parts of content standards).
1 Is aligned to 21stentury skills by including multiple modalities (if appropriate).
1 Is aligned to appropriate depth of knowledge (DOK) to assess the standardfylGert
check Depth of Knowledge (DOK) levels assessed below.

DOK 1recall; memorization; simple understanding of a word or phrase
( most of assessment/ some of the assessment/ none of the assessment)

DOK 2Covers level 1 plus: paraphrasemsuarize; interpret; infer; classify; organize; compare;
and determine fact from fiction. There is a correct answer, but may involve multiple concepts.
( most of assessment/ some of the assessment/ none of the assessment)

DOK 3Students must supgrt their thinking by citing references from text or other sources.
Students are asked to go beyond the text to analyze, generalize, or connect ideas. This requires
deeper knowledge. Items may require abstract reasoning, inferences between and across
readings, application of prior knowledge, or text support for an analytical judgment about a

text.

( most of assessment/ some of the assessment/ none of the assessment)

DOK 4Requires higheorder thinking, including complex reasoning, planning, dedeloping
of concepts. Usually applies to an extended task or project. Examples: evaluates several works
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by the same author; critiques an issue across time periods or researches topic/issue from
different perspectives; longer investigations or researobiguts.
( most of assessment/ some of the assessment/ none of the assessment)

1 Assesses what is intended to be assessedl elicit what the student knows and can do
related to the chosen standards and benchmarks. Any scaffolding provided &slg., t
broken into smaller steps: graphic organizer to preplan a response) does not change
what is actually being assessed.

I The assessment is scheduled appropriately in the year, with enough teaching time
provided to allow all students to successfully comelit

Clarity and Focus

Addresses an essential issue, big idea, or key concept or skill of the unit/course.

Is linked to ongoing instruction (within a unit of study/course).

Directions clearly indicate what the student is being asked to do.

Includes what will be assessed individually by the student (even if it is a group task).

O¢ O¢ O¢ O«

Student Engagement
0 Provides for ownership and decision making, requiring the student to besictiv
engaged.
0 Focuses on significant content and addresses authentic problems and issues from the
world outside the classroom.

Criteria and Levels
0 Rubric(s) or scoring guide(s) assess all intended parts of content standards.

v

0 Exemplars or models illustratxpectations aligned to standards.

Fairness
0 Is fair and unbiased in language and design.
0 Rubric or scoring guide is clear.
0 Material is familiar to students from identifiable cultural, gender, linguistic, and other

groups.
The task is free of stereotgs.

All students have access to resources (e.g., Internet, calculators, spell check, etc.)
Assessment conditions are the same for all students.

The task can be reasonably completed under the specified conditions.

Allows for accommodations for students with IEPs/504 plans

O¢ O¢ O¢ O¢ O«

Adherence to Principles of Universal Design
0 Instructions are free of wordiness and irrelevant information.

v

0 Instructions are free of unusual words students may not understand.
Pagel9



0 Format/layout conveys focus of expected tasks and products.
0 Format clearly indicates what actual questions and prompes ar
0 Questions are marked with graphic cues (bullets, numbers, etc.).
0 Format is consistent.
Student Work Analysis

0 Student work sample demonstrates proficiency/mastery of the assessed standards for
the grade level and discipline.
0 If assessment is a commagsessment or used for higitakes decisions, student work
can be scored reliably by all scorers using scoring guide and information provided.
© 2012 Center for Collaborative Education. Adapted from Karin Hess (2009) Local Assessment
Toolkit.

C. (2B)

Rational for Indicator #2: Development Asset Checklist

By the end of the school year, 75% of Full Academic Year Entrepreneurship Leadership High
School student will show growth as measured by at least three points or maintain a score of 37
or better.

Note: The total possible score on the Developmental Assets Checklist is 40 points.

Rationale:t KA a 3JI2Ff RANBOGEE NBflIGSa G2 GKS aoKz22ft ¢
emotional and intellectual growth of all students.

Ongoing debates regarding hote support youth and increase academic rigor continue.
Throughout this section, empirical data and theory will be presented to demonstrate the need
F2N) a20AFt SyY2aAaz2yltt €SENYyAy3 G2 o6S |y AydasSan
progress ad student engagement. Information from youth within New Mexico and the
Westside and South Valley of Albuquerque will be presented as well as theoretical views to
substantiate the reason for creating a goal that focuses on the student as a whole perkon wit

their school, home and community. To correlate everything that was discussed in a way that

can be put into action, the utilization of the Developmental Assets Profile (DAP) will be
presented.

whal .SKFE@A2NR yR !GiAdGoavBudha 2F bSg aSEAO2Qa
Information taken from the Youth Risk and Resiliency Surweyw(youthrisk.org

The Youth Risk and Resiliency Survey (YRRS) is a joint publication of the New Mexico

Department of Health (NMDOH) and thewW Mexico Public Education Department (PED), with

support and technical assistance from the University of New Mexico Prevention Research

Center (UNM PRC), the Albuquerque Area Southwest Tribal Epidemiology Center, and the
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Division of Adolescent and Schddéalth, Centers for Disease Control and Prevention {CDC
DASH).

The YRRS is conducted in New Mexico public high schools and middle schools in the fall
semester of odd numbered years. The 2011 YRRS surveyed 16,635 New Mexico high school
d0dzRSytad h@SNIff wnmm FAYRAYIA &aK2lehavidkd 0 bSs
and attitudes average higher than the Nation in the following:

n Rarely or never wearing a seatbelt

n Carried a weapon on school property (although this decreased from 10.9 percent in 2003,
it is still higher at 6.5 percent to 5.4 nationwide).

n Pewistent sadness or hopelessness

n Attempted suicide

n Current cigarette smoking

n Binge drinking

n Drinking and driving

n Current cocaine use

The survey demonstrated a correlation between higher levels of protective factors in a
a0dzRSyiQa tAFS 002yySOGA2y G2 GKS | RdZ Ga Ay
engaging in risk behavior. They state the following to substantiate this inrtort.

GwAal O0SKIF@GA2NI NI GSa 6SNB Faaz20AFr SR 6A0GK NBa
relationships with their parents, teachers, peers, and adults in the community were less likely

to engage in risk behaviors than other studentise Fisk behavior questions developed by the

CDC have been augmented with questions about resiliency factors (also known as assets or
protective factors). Resiliency factors are those characteristics that are thought to prevent
young people from becoming volved in risk behaviors and to help them deal with related
stressors that occur in their lives. These questions have to do with the relationships between

youth and their parents or guardians, teachers, other adults, and peers; involvement in the
schoolalk G KS O2YYdzyAdG&T | OF RSYAO O0SKI@AZ2NAT | yR

The data from the YRRS is indicative of the need for increased support and services for
Albuquerque youth. The question then posed is how would we address increasing the
protective factors or assets to decrease the level of risk behaviors our youth hitgterg and
seltreporting? This leads to the discussion of what the assets Bxevelopmental Assets
Profile (DAP)information taken from The Search Instituteww.searchinstitute.org).
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In 1990, The Search Institute releaseal framework of 40 Developmental Assgétsvhich
identifies a set of skills, experiences, relationships, and behaviotetiable young people to
develop into successful and contributing adults. Data collected from Search Institute surveys of
more than 4 million children and youth from all backgrounds and situations has consistently
demonstrated that the more Developmentalsgets young people acquire, the better their
chances of succeeding in school and becoming happy, healthy, and contributing members of
their communities and society.

The Developmental Assets are:

1) Ireceive high levels of love and support from family merabe

2) | can go to my parent(s) or guardian(s) for advice and support and have frequent, in
depth conversations with them.

3) | know some nonparent adults | can go to for advice and support.

4) My neighbors encourage and support me.

5) My school provides a caringheouraging environment.

6) My parent(s) or guardian(s) help me succeed in school.

7) |feel valued by adults in my community.

8) | am given useful roles in my community.

9) | serve in the community one hour or more each week.

10)I feel safe at home, at school, andtive neighborhood.

11)My family sets standards for appropriate conduct and monitors my whereabouts.

12)My school has clear rules and consequences for behavior.

13)Neighbors take responsibility for monitoring my behavior.

14)Parent(s) and other adults model positivesponsible behavior.

15)My best friends model responsible behavior.

16)My parent(s)/guardian(s) and teachers encourage me to do well.

17)I spend three hours or more each week in lessons or practice in music, theater, or other
arts.

18)I spend three hours or mereach week in school or community sports clubs, or
organizations.

19)1 spend one or more hour each week in religious services or participating in spiritual
activities.

20)1 go out with friends with nothing special to do two or fewer nights each week.

21)I want to do well in school.

22)I am actively engaged in learning.

23)1 do an hour or more of homework each school day.

24)| care about my school.

25)I read for pleasure three or more hours each week.
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26)1 believe it is really important to help other people.

27)1 want to help promote equality and reduce world poverty and hunger.

28)1 can stand up for what | believe.

29)L GSftf GKS GNHziK S@Sy ¢KSy AGQa yz2a Slhago

30)I can accept and take personal responsibility.

31)I believe it is important not to be sexually active or to use alcohol or other drugs.

32)I am good at planning ahead and making decisions.

33)I am good at making and keeping friends.

34)| know and am comfortable with petgof different cultural/racial/ethnic backgrounds.

35)I can resist negative peer pressure and dangerous situations.

36)I try to resolve conflict nonviolently.

37)I believe | have control over many things that happen to me.

38)I feel good about myself.

39)1 believe mylife has a purpose.

40)1 am optimistic about my future.
http://www.search-institute.org/content/40-developmentalassetsadolescentsages12-18

These 40 Developmental Assets are broken into two categories: External and Internal.

External Assetsieasure four key areas: Support, Empowerment, Boundaries and Expectations,
and Constructive Use adfime.

Internal Assetsneasure four key areas: Commitment to Learning, Positive Values, Social
Competencies and Positive Identity

Developmental Assets contribute to a student from an individualized view as well as the greater
system of the student within their home and their community. Studies regarding
developmental assets find:

v

0 Levels of developmental assets decline sharphp&th females and males from grades
6 to 8 and begin to show recovery by grade 12. Throughout that process, females, on
average, report higher overall asset levels than males.

0 Almost all of these gender differences in assets are found in the area of ihtssets,
with females being more likely to experience the internal assets at all grade levels.
Levels of external assets are roughly the same for both females and males in each
grade.

0 Inthe same way that assets tend to decline normatively during adabescehis study

also shows a steady increase in the levels of engagement irrislghehaviors between

grades 6 and 12 (Roehlkepartain et al, 2003).
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The driving force behind Goal 2 is for Entrepreneurship Leadership High School to implement
prevention irterventions to increase these assets, especially after they are coming into a new
school setting after demonstrating a drop in assets thgBade. To increase developmental
assets that lead to youth being able to create positive developmental relationships, we must
examine the theories that support these interventions within the school setting.

Theoretical Exploration

Social and Emotiondlearning (SEL)

SEL is the process through which children and adults acquire the knowledge, attitudes, and
skills they need to recognize and manage their emotions, demonstrate caring and concern for
others, establish positive relationships, make responsd@eisions, and handle challenging
situations constructively. Although SEL is not a program, many available programs provide
instruction and opportunities to practice, apply, and be recognized for using SEL skills.
Competence in the use of SEL skills amated in the context of safe and supportive school,
family, and community learning environments in which children feel valued and respected and
O2yySOUGSR (2 FyR Sy3Fr3asSR Ay fSIENYyAy3Io {9 Aa
emotional developmenbut also to their health, ethical development, citizenship, motivation to
achieve, and academic learning as well (Elias et al., 1997, and CASEL, Safe and Sound, 2005).

The following information is taken frofttp://casel.org

Why is SEL essential to the school and life success of all children and youth?

Our emotions and relationships affect how and what we learn and how we use what we

learn in work, family, and community contexts. On the one hand, emotions can enable

us to generate an active interest in learning and sustain our engagement in it. On the

other hand, unmanaged stress and poor regulation of impulses interfere with attention

and memory and contribute to behaviors disruptive to learning. Moreover, leansing

Fy AYUONRyaArOlLfte az20Alf FyR AYyGSNI OGAGS LN

GSIFOKSNARZ Ay (0KS O2YLIlye 2F 2ySQa LISSNBEZ |

the abilities to recognize and manage emotions and establish and maintesiive

relationships impact both preparation for learning and the ability to benefit from

learning opportunities. Because safe, nurturing, vme#inaged learning environments

FNE SaaSydaalrft G2 GKS YIFaldSNE 27F séh@[anda | Af f &

life success. SEL skills and the supportive learning environments in which they are taught

contribute to the resiliency of all childrenthose without identified risks and those -at

risk for or already exhibiting emotional or behavioral problemd & need of additional

supports. Socially and emotionally competent children and youth are skilled in five core

areas:

I They are selware. They are able to recognize their emotions, describe their
interests and values, and accurately assess their gttem They have a well
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grounded sense of setfonfidence and hope for the future.

I They are able to regulate their emotions. They are able to manage stress, control

impulses, and persevere in overcoming obstacles. They can set and monitor progress

toward the achievement of personal and academic goals and express their emotions
appropriately in a wide range of situations.

They are socially aware. They are able to take the perspective of and empathize with

others and recognize and appreciate individual and ugrosimilarities and

differences. They are able to seek out and appropriately use family, school, and
community resources.

I They have good relationship skills. They can establish and maintain healthy and
rewarding relationships based on cooperation. They resist inappropriate social
pressure; constructively prevent, manage, and resolve interpersonal conflict; and
seek and provid help when needed.

I They demonstrate responsible decisioraking at school, at home, and in the
community. In making decisions, they consider ethical standards, safety concerns,
appropriate social norms, respect for others, and the likely consequencesiotis
courses of action. They apply these decismaking skills in academic and social
situations and are motivated to contribute to the wéking of their schools and
communities

-_

Although social and emotional learning (SEL) play an important rol@flirencing non
FOF RSYAO 2dzi02YySaxz {9 fa2 KFa I ONRGAOI
and lifelong learning (Zins et al., 2004).

Resilience

Resilience is the process of adapting well in the face of adversity, trauma, tragedtstbre
significant sources of stress such as family and relationship problems, serious health
problems or workplace and financial stressors. It means, "bouncing back"” from difficult

experienceswww.apa.org.

Resarch has shown that resilience is ordinary, not extraordinary. People commonly
demonstrate resilience. One example is the response of many Americans to the September 11,
2001 terrorist attacks and individuals' efforts to rebuild their lives.

Being resiliat does not mean that a person doesn't experience difficulty or distress. Emotional
pain and sadness are common in people who have suffered major adversity or trauma in their
lives. In fact, the road to resilience is likely to involve considerable ematidisiress.
Resilience is not a trait that people either have or do not have. It involves behaviors, thoughts
and actions that can be learned and developed in anyamvewy.apa.org.
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The tie that binds measures of &ss and theory into practice are through the study, building

and fostering the developmental relationship. Based on the research, if the number of

I R2f SAa0SyiQa FraasSia OFry 06S AYyONBFaSRI GKSANI
(www.searchinstitute.org).

Definition of Developmental Relationship according to the Search Institute
A developmental relationship is a close connection between a young person and an
adult or between a young person dra peer that powerfully and positively shapes the
@2dzy3 LISNBER2YQa ARSyiGAde FyR KStLA (KS @&2dz
thriving mindset can be summarized as the orientation not just to get by in life, but to
flourisht not just to survive, buto thrive. Developmental relationships motivate young
people to continually strive for deeper and broader knowledge, skill, experience, and
mastery while connecting them with opportunities and providing them with a trusted
sense of connection, coachingncouragement, and practical assistance.

Over the past two decades, researchers at Search Institute have shown that
RSOSt2LIVYSyGlrt NBflFIGA2YAaKALIA Ay @2dzy/3 LIS2 Lt
AyGSyariage 2F RS@St 2 LIVSyiidlives NIBked (b 2ayige KfA LJa A
positive educational outcomes. Relationships with caring adults and peers can increase
student engagement and improve academic motivation. Students who experience
developmental relationships:

1 Get better grades,
1 Have higher aspirations for the future,
1 And participate in collegpreparatory activities more frequently

@ dziAfATAYy3 GKS 5S@St2LySyidlrt 'aasSia G2 oSal
can then implement social and emotial learning to increase the assets and expand their

ability to establish and improve developmental relationships with others. We can create
stronger students that grow and become capable leaders. By increasing our understanding of
youth, their needs andi KSANJ NBf I GA2yAaKALAT ¢S Oly OKIy3S
Leadership High School one at a time through collaboration with the school, staff, parents,
community and business affiliates.

The Search Institute also discusses the possibilities of changing the lives of youth and fostering

their academic, social and emotional growth to shape them into the leaders of tomorrow.

They state: An Analogy to Leadership Development
An analogy to thewvays that the corporations, the military and other sectors develop
leaders may help explain why the role of developmental relationships in education and
youth development is neither fluff nor a distraction from what matters. In business, the
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military andother fields, conventional wisdom once held that leaders were born and not
made, and that the capacity to lead was important but intangible. Since that time,
K26 SOSNE NBaSINOKSNER KI @S aKz2gy GKFIG GKS |
leaders can nbonly be assessed, but can be continuously improved. As a result, it is
now standard practice for corporations and other organizations to invest significant
GAYS YR NBaz2dzNOSa Ay GKS qaz2fd adaqdzF¥é 27
is to hdp those organizations come to regard developing relationships in the same way
that corporations now approach developing leaders: as an endeavor that is fluid and
complex, yet indispensable to achieving organizational objectives.

With all of the data, resarch and theory stating that we should invest in relationship building

through social and emotional learning, the next step is to state how this would look within a

school setting at ELHS.

Detailed Plan of Implementation of Goal

G{ 0dzRSy G a oetavifayidu cln-teddh thend until they know that you care about

i K S Yodw.séarchinstitute.org).

Specific method of assessment: Developmental Assets Profile

1 Pre assessmeniAs a part of all Advisorigaa ELHS, every student will complete a

Developmental Assets Profile (DAP). This will provide a baseline of data regarding
the number of assets of each student coming intogdade and can lead to planning
levels of need of interventions and support.

i Post assessmentJpon either withdrawing from ELHS or the school year concluding,
students will complete a Developmental Assets Profile. The data will be aggregated
through the Search Institute and reports can be generated to determine the number
ofassélda OKI G KIFI@ZS OKIyYy3aSR GKNRdzZAK2dzi (GKS O2

How Will We Get There?

1. Advisory Model:

To increase Developmental Assets the utilization of an Advisory Model to increase social
emotional development and 210Sy i dzNE alAftta oAttt 0SS dzaSRO®
Support will collaborate with students, families, staff and community peErgnto increase
assets. Collaboration with PBL,S2&entury skills, Community Engagement and Service
Learning will link directly with the assets as well.

2. Positive Youth Development and Experiential Educational Activities:

Utilizing Positive Youth Delopment and Experiential Education within Advisories will lead to
promoting the expansion and increasing number of assets to occur. This will lead to
developmental relationships that will allow students to engage in the academic curriculum and
allow thenselves to broaden their own educational possibilities.
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3. Professional Development:

Use of Professional Development to enable teachers to utilize the Advisory Model to enrich the
academic curriculum by teaching students the social emotional learning skiidlow for
collaborative and teanbuilding project based learning to occur. The need for adequate and
professional development time for staff to do this type of work thoughtfully and completely will
be in place with ELHS proposed calendar and directppated through the Director of
Student Support.

Conclusion

GORAzOI GA2Yy A& (GKS Y2ald LRgSNFdA oS LRy &2dz OF

In creating this goal of utilizing, addressing and increasing Developmental Assets for ELHS
Students witlin an Advisory model, we can create the emotional supports necessary for
optimal learning.

After reviewing data from the Youth Risk and Resiliency Survey (YRRS), the Developmental
Assets Profile, and the theoretical standpoints of why this work is aeteand beneficial in a
school setting, we must demonstrate how this would be implemented and measured. We state
that if we are to provide students with an exemplary academic setting utilizing PBL &nd 21
Century Skills, we must also provide them an &caid setting that incorporates the social and
emotional learning into the curriculum that will enable them to become productive and
successful citizens. In teaching our youth with this goal and rationale built into the school, we
are truly investing in tam and in our own community and futures.

Rational for Indicators 3 and 4: Utilization of Short Cycle Assessment (STARS 360 for Reading
and Math)

Reading Goal:n order to show growth (the first phrase in each of the standards set forth

below), 65% of FAY students in gradd29vill demonstrate academic growth in Reading as
YSIadz2NBR o0& (GKNBS &aK2NI OeOfS aaSaawyNyaia dz
ANRPoGKE gAff 0S RSTFAYSR Fa (GKS LINRP2SOUSR ao
on the attached sample report. Students may show the growth on either of the winter or spring
assessments ORoficiency.In order to show proficiencyh@ second phrase in each of the

adryRFNRa aSit F2NIK 0St2¢0% I addzRSyd Ydzad

Math Goal:In order to show growth (the first phrase in each of the standards set forth below),
65% of FAY students in grade$Dwill demonstraé academic growth in Math as measured by

a
2

a

A
N.

o]
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defined as the projected score for each student as set by the fall test as shown on the attached
sample report. Studestmay show the growth on either of the winter or spring assessments OR
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Proficiency.In order to show proficiency (the second phrase in each of the standards set forth
0St260% | &aGdzRSYy( Ydzad a02NB G a!'dG 2N Fo2@S

Rationale:

ELHS has selectdte STARS 360 short cycle assessment to assess student performance in
reading and math because it not only has the ability to measure proficiency, but it also has a
growth model, meaning that it can capture student improvement. Based on the score a

studert receives the first time it takes the test, the test will generate annual growth

benchmarks for that are customized for students that had the same score. STARS 360 is the
only NM approved short cycle assessment that can measure growth in addition tarparfoe.

In this way, it provides a more accurate teacher assessment and assessment of actual student
progress. This is even more important as ELHS targets students who have already or who are at
risk for dropping out, and anticipates recruiting studewtso are performing below grade level.

Additionally, the tool is a research based tool based on empirical data. It has been around for

over 20 years and is utilized nationwide. As a result, STARS 360 has a massive national data set
used to calculate projgcS R & O02NB Gl NBSGA F2NI I &@SFHNDa 3INRGI
ELHS to compare its students to other students nationwide. Statewide comparisons are also
available. In this way, STARS 360 can prepare ELHS students to be competitive nationwide.

In addtion, the test is aligned to Common Core and NM standards. The test is also computer
adaptive. It adjusts the difficulty of the questions based on how students are performing in real
time. This lends itself to a shorter question set, and more importatulg, more sophisticated
analysis of how a student s performing. The test will allow for ELHS to administer the required 3
short-cycle assessments. It also allows for customized formative assessment, enabling ELHS to
monitor progress on areas of particuliaterest in quickly and efficiently.

Lastly, the test has the ability to test reading and math, both of which are required skills for
graduation and to become a successful entrepreneur.

Page?29



Ranking
—mtisfied| Not Satisfied
Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meetl
C.( | The school providey The school provides g The school provides g The school provides ar
2) | aclear, clear and reasonable | general rationalefor | inadequate or
Ra comprehensive, rationale for their its indicators/goals as| incompleterationale
1o | cohesive, and goal/indicators as related to their for indicators/goals as
N4 | reasonable related to their mission. Tie school related to their
le . . . . - o
fo rationale, for their | mission. The school | provides dimited mission.
. goal/indicators as | providesa plan and | plan, and may or may --OR-
G | related to their methods of not offer general The applicatiordoes
oa | mission. The schoo| assessment for the methods of not provide a rationale
I(s | provides adetailed | indicators/goals listed| assessment for the | for indicators/goals as
) plan, and specific | above. indicators/goals listed| related to their
Re | methods of above. mission. The school
lat | assessment to be provides an incompletg
ed | ysed annually for and inadequate plan
g’c the indicators/goals and methods of
ho listed above. assessment for the
2 f indicators/goals listed
s above.
Mi
SSi
on
CommentsThe rationale for the indicatsras related to the schools mission is ambitious and far
reaching. This may be the most complete and intriguing part of the application. 4

D. Curriculum, Instructional Program, Student Performance Standards.

D.(1) Provide a description of a curriculum and instructional program with the potential to raise 1
achievement of the intended student population. The description provided must be resbaset,
clear, comprehensive, cohesive, reasonable, and innovativeckarly align with the New Mexico
/| 2YY2y [ 2NB {GFdS {GFyRFNRAYX FYyR (GKS &a0K2?2
LT | LIWINBOGSR: !'t{ NBO2YYSyRa 2yS aSvySaidSNDna
during the planning year and approved before commencement of ojmarats approved.
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D. (1)The educational philosophy of Entrepreneurship Leadership High School (ELHS) is one of
mastery and applied learning with a focus on the Entrepreneurial settar future human

capital needs of the entrepreneurial sector amoted in curiosity, problem solving, healthy

hustle, communication (presentations, writing, social media), adaptability, resilience,
collaborative/networking, relationship building, risk taking, needs analysis / social responsibility
and other attributes lhat are not easily quantified or taught. Through our entrepreneurial
summits and in meetings with entrepreneurs in NM, we have found and established the
following concepts that we believe are the basic foundation for the importance of

Entrepreneurial edcation:
1. OYUNBLINBYSdzNE NB y20 bo2NYybXiKSe bHoS0O2YS

2. Entrepreneurs have a great diversity of personal characteristics, the common one:
being willing to take a risk.
3. Anyone can be an entrepreneur.

4, Entrepreneurialvent8a I NE (GKS YIF22NJ 42dzNOS 2F ySg
owner and for new employees.

5. Entrepreneurship is NOT learned by reading a textbook and then taking a test to
prove you are one.

6. Young people can build confidence in their abilities to become ergregurs in
their future as a result of a variety of entrepreneurial activities provided throughout
education.

7. Entrepreneurial education activities are a rié¢ vehicle for developing academic
skills.

8. Entrepreneurs also focus on social value creation, anthat spirit, are willing to
share their innovations and insights for others to replicate.

9 Entrepreneurs are found in every occupation or career cluster

10.  Entrepreneurial education opportunities are important at all levels of education.
11. The definition of "Entrepreneurial success" varies with reaching the goals of the
individual, from partime income to fasigrowing corporate structures.
LF 6S GKAY]l Fo2dzi GKS GLINRFAES 2F | 3INF RdzZ (S
prepare young people for the future. Instead, we see that the attributes necessary can only be
created through real life experiences, built with the insights maictitioners. Developing agile
thinking happens by actually solving rdié problems that come directly from industry experts.

During a tweday summit, ELHS Leaders and the business and Entrepreneurial sector leaders
examined steps that are pertinem the Entrepreneurial industry. The consensus was to solve
problems and develop entrepreneurial thinking using an entrepreneurial process framework.
Through the summit, we identified a set of fundamentals that must be covered in any
approach. We offer té following as a way to break down the basic activities necessary.
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Through our partnership we found it is useful to break the entrepreneurial process into five
phases that will be utilized in all entrepreneurial project based activities:

1. Idea Generation:Take an idea to be a description of a need or problem coupled
with a concept of possible solutions.
2. Opportunity Evaluation Is the opportunity worth investing in, and what is the

potential payoff?

3. Planning How to capitalize on that evaluation by develogia strategy.

4, Company formation/launch The entrepreneurial team will go through the process
actually creating the venture.

5. Execution/Growth we work toward creating the product or service, generating
revenue and moving toward sustainability; the emphasigts from planning to
execution.

¢CKS 9YUNBLINBY SdzNR I £ RS a A3y 2 AIREHO §oalds toludderstandt SR 2
how we will help young people experience these elements of entrepreneurtsingugh

projectbased learning, to identify, wierstand and solve problemHs.they see the process as a

whole and develop the intellectual habits needed to engage throughout, then they will be

adaptable and able to solve problems to move any process forwdnel steps from the process

will be embeddednto the projects, providing students with experience in a variety of

entrepreneurial endeavors with the intention that the students can make an informed decision

about the sector or area of entrepreneurship they would like to pursue at the end of thtir 1

grade yearThe learning in each classroom will result in an entreprenebaakd project

designed collaboratively with teachers the Entrepreneurial Coach, and entrepreneurial

partners.Each project will incorporate the selected steps from the proéessework and the
corresponding standards.

Engaging in projedtased learning within the Entrepreneurial process framework is the

pathway to higher levels of student performan®] | { A& O2YYAGUSR G2 | ay
system where students demonstratedin learning through performance assessments as

212 ESR (02 GNIRAGAZ2YIE €3aANI RAY3IE GakhOrK A& O2y
professional development and industry partnerships are a central piece to a responsive and
adaptable curriculum that leps ELHS on the cutting edge of teaching and learning. Each
performance assessment will be developed in collaboration with teachers and

entrepreneurship professionals to ensure clarity of expectations for the student, alignment to
content and performancetandards, alignment to depth of knowledge to ensure appropriate

rigor, and opportunities for student engagement.

As mentioned above, Entrepreneurial Leadership Team met with 25 Entrepreneurs and

Business leaders in the industry for two days. Thisdagentrepreneur summit enabled us to

discuss the needs of the entrepreneur/business sector and enhance Entrepreneurship

[ SF RSNBEKALI | A3K {OK22fQa LI NIHYSNARAKALI gAGK (KS
further articulation of the Entrepreneurialesign process, future employee attributes, and a

framework for two potential projects. The two examples of entrepreneurial project based
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learning projects referred to below emerged from the tday summit with 25 Entrepreneurial
leaders from the industry:

Example 1. Small Business Launch Development (Mobile food business)

Small businesses are the engines of job creation in the United States. According to
Entrepreneur Magazinthere are between 25 million and 27 million small businesses in the U.S.
that account for 60 to 80 percent of all U.S. jobs. Franchises are putting entire coffee shops on
bikes, building restaurants and balkes into the back of mobile trucks. The challenge of
creating a mobile food business is not only timely for our community and our country; it is also
a perfect realife opportunity for young people to learn about entrepreneurship. The skills,
attributes and knowledge required to engage at each of the steps outlined above are ideal for
young people to learn in a relife context.

Below are examples of framing questions for the Entrepreneurial educational design
framework. They are not intended to bd miclusive. Instead, they came from the

brainstorming session held with the industry partners:

Generation
o a/ 'y L dzaS Y& SELISNRSyOS ly2éft SRIS | yR SEL]
O aLa GKSNB | yAOKS Ay (KS IS N)QBR SKILISENALS YO
Opportunity Evaluation
O a2 K2 YI1S&a dzlJ 6KS YFNJSG F2NJ 0KA& odzaAySaa
O G/ 'y S O02YLISGSK La GKSNB adadlAylrofS 02YL)
O a52 ¢S KIFI@S | GSIY G4KFaG OFry STFFSOlGA@gSte Ol
Planning
O a2 K2 Aa 2dz2NJ GFNBSG Odza 2 YSNK 2 KFG Aa GKS
G§KSYKE
O a52Sa KS O2YLIlyeée ySSR LI NIOYSNBKALA 2N 20K
SylroftS GKS K2t S LINPRdzOG F2NJ GKS {FNBSG Odz
6 a2 KI Aff 0S GKS O2YLIyeQa FyuAaAOALIl GSR 02

Venture Formation
O al 26 YlIye BX3iiE 2B$8S$
0 a2 KIi o0SySTAaAGa R?2
Execution/Growth
O a! NB 6S YIFI1Ay3a Y2ySeé 2NJ ONBFaGAy3a OFLAGETE KE
O a2 K2 R2 ¢S YySSR (2 LINIGYSNI gA0GK (G2 AYyONBI a
Example 2. Social Enterprise Developmént@rket for social good)
The social entrepreneur identifies and solves social problems on a large scale. Just as business
entrepreneurs create and transform whole industries, social entrepreneurs act as the change
agents for society. They seize opportigst others miss in order to improve systems, invent and
disseminate new approaches and advance sustainable solutions that create social value. For
example a social entrepreneur may sell socially and ethically conscious products produced by

odzaAySaa KIF@SK 2KF{G L}Raj
5S 2FFSNJ 2dzNJ SYLX 28 SSaKé

¢
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their communityin a virtual or real environment. By purchasing these products from local
producers, the social good benefits producers and consumers who live in the community. The
focus on local economic development benefits the entire community. Below are five steps
entrepreneurs take when they pursue a new venture (based on the Entrepreneurship High
School Summit referred to earlier):

Idea Generation

O a2 K2 Aa YIF1Ay3 2N RSOSt2LAyYy 3T LINRPRdAzOG& Ay 2

0 a2 KIid R2Sa GKS O2YYdzyrile ySSRKE
Opportunity Evaluation

0 Individually, what are you looking to gain from this endeavor?

0 Are there already agencies working towards this goal? Is there a new niche that | can
fill?

Planning
0 What amount of time are you willing to commit?
0 What should be the focus of the organization going forward?

Venture Formation

0 Of the founder team, who is indispensable and what happens when one of the founder

leaves the venture?

0 How do you engage community members to help inform the work being done?
E>ecution/Growth

0 How much management control are you willing to give away as you grow?

0 How are the needs changing in the community and how do we adapt to meet them?
While the projects are hands on, they will be designed so that students learn the reqkiited s
and concepts outlined in the Common Core State Standards, through the lens of
entrepreneurship¢ S OKSNAR gAff dzaS | YIFadSNE | LILINEI OK
requires students and teachers to be clear on the skills and concepts that iagtheght and
evaluated. Performance assessments will be used at the end of each trimester to evaluate
student knowledge. Required learning content is provided in the scope and sequence
(referenced in section) to show how classes, standards and learniogroes will be
incorporated into the projects for grade level core content.

Student Succes€s

ELHS will prepare students to be proactive probistvers and oubf-the-box thinkers. The
students will be motivated by relevant curriculum and seeing theitslagesults of their work.

The school staff will create the opportunity for all students to become entrepreneurial thinkers
and entrepreneurs that reflect their passion. This component of the mission is achieved by
giving students the choice to exploreetinelevant part of the Entrepreneurial Process
Framework (the 5 step process listed above) by embedding steps from the framework into the
projects design. The content standards of each subject will be aligned and taught through the
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lens of this frameworkStudents will be assessed using mastery grading through performance
assessments to ensure the students are mastering skills and concepts rather than just earning
grades. Development of these assessments will include depth of knowledge to ensure
appropriaterigor. Students will see the importance of learning a skill or concept by actually
demonstrating or utilizing it in their classes in the industiated context, a must for students
with multiple learning styles.

ELHS plans to be amongst the best higirosls in the country at transitioning students to work
and/or a postsecondary field of study in the entrepreneurial sector. ELHS will partner with
business, political entities, ngprofits and social entrepreneurship projects to provide
meaningful and ravant learning experiences. A Curriculum Director with knowledge about the
entrepreneurial sector will be on staff to work with school staff in ensuring the curriculum is
aligned to current trends in the industry. This partnership will ensure that alkestisdgraduate

with the skills and knowledge necessary for the entrepreneurship industry of the future.
Students will have the opportunity to pursue dual enrollment classes at CNM and UNM,
exploring their career options within the entrepreneurship sectord @btaining business
certificates prior to graduation. All students will be provided with the support needed to
4dz00SaaFdzAZd te GNIyaradaAzy (G2 GKS LI GK GKS& OK22
emotional, and social wellbeing they wikkvelop into young adults who will have a dynamic
career.

As mentioned above, being wholly knowledgeable about each individual learner and utilizing
mastery grading to personalize learning, the staff will better meet their individual needs. When
studentsfeel safe and supported in all ways; socially, emotionally, academically, they are more
willing to take academic risk and meet high expectations. This gives them the confidence and
support to transition successfully to peligh school programs. Most oftesareer and

technical education is provided through high school career academies. In a traditional school, a
focus such as business or entrepreneurship is taught by layering daesed electives onto

the basic core curriculum. Instead of taking an @mesental approach to program development,
Entrepreneurship Leadership High School plans to work in collaborative relationships with the
community and business/entrepreneurship sector teergineer the school to make the entire
day supremely relevant. Thelevancy will prepare graduates to become leaders in
entrepreneurship and leaders in their community. Below are differences between
Entrepreneurial Leadership High and traditional academy schools

Career Academy Entrepreneurship Leadership High
School
Career | am able to plan for my future by My education prepares me to
Preparation taking classes that will introduce | understand the complexity of the
me to some of the career entire entrepreneurial sector and ho
opportunities in the sector any career contributes to the ovait
industry
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Time Horizon

| am being introduced to current
opportunities in the
Entrepreneurial industry

My education prepares me for the
career opportunities in the
Entrepreneurial sector § 10 years
from now

Knowledge | understand Math, Science and | | understand Math, Science and
Humanities. Humanities through the lens of
Entrepreneurship
Expertise | can read, write, and compute at | can synthesize and analyze
a high level which enables me to| information through the lensfo
be excellent in my specialty Entrepreneurial which allows me to
solve problems and adapt to new
circumstances in the sector
Community | contribute to my welbeing of I am highly skilled and | understand

my community by focusing on a
career that is needed in my
community

why my prdession is critical to the
well - being of my community and |
am able to build relationships with
those who are in the community. |
will use my community relationships
that | build and give back to the
community in ways that will impact
the community positely.

Industry Relevant Skills, Attributes and Knowledge

Leaders in entrepreneurship and educators worked together to define the skills, attributes, and

knowledge desired in graduates from the high school pursuing further education or
employment in the entrepreneurship field.

These qualities in graduates dfHES are important to define as the school designs meaningful
intellectual real life work to engage students and prepare them for the entrepreneurial sector
LINEFSaarAz2yad bSogYlyy

Iy R

OHNNTDO

work?To define it more specifically, we analyzed the kinds of mastery demonstrated by

successful adults who continually work with knowledge; for example, scientists, musicians,

childcare workers, construction contractors, engineers, business entrepreneurs;, repa

technicians, teachers, lobbyists, and citizen activists. Adults in these diverse endeavors face a
common set of intellectual challenges that can serve as guidelines for education that extends
I OF RSYAO

0Se2yR
SkllsO

6l A0 &al1Affta G2

Y2NB O2YL)X SE

Learning industryelevant skills will allow students to work effectively and universal in the
sector regardless of the area where they work. Curriculum designed by the school can
encompass any/all of these skills regardless of the projects. Tleviol definitions of skills,
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attributes, and knowledge derived from the professional discussion and brainstorming between
ELHS Leaders and 25 entrepreneurial leaders in thedayosummit.

The following skills are ubiquitous and they allow students éokwn Entrepreneurship

0 Resiliency The ability to weather the ups and downs of any venture since it never goes
exactly the way the business plan described it.

O Focus! FUSNIJ aSdadAy3a | t2y3 GSNY QGAaAA2YI 1Y26A
step toget closer to the ultimate goal

0 Patience.Most entrepreneursare not patient and focus only on what comes next,

rather than where the venture needs to go.

0 Collaboration and NetworkingOnly by learning to leverage employees, vendors, and
other resources will an entrepreneur build a scalable venture. Entrepreneurs need to
learn to network to meet the right people.

0 Communication SkillsEvery entrepreneur ia sales person whether they want to be or
not. They are either selling their ideas, products or services to customers, investors or
employees.

Example&

Industry SkKill:

Identify Relationships between Entrepreneurial sectors to analyze problems and areate

solutionO

Other projects that were explored included how students could create a model or solution to

meet the needs of a small charter school. Students create student driven solutions, rules and

regulations, risk management, improve school experience

AttributesO

Attributes reflect the core ethos of the profession. These students will act in ways that

represent the essence of what is best about the entrepreneur sector. These attributes underlie

all aspects of the profession and provide the framingaf@owerful culture of the schodI'he
following attributes are deemed valuable in the entrepreneurial sector and will be included
within student lessons:

Healthy Hustle: Being able to work with grit and understand the need for work.

Being ablgo have integrity and dothe right thing at all times and in all circumstances,

Team work and Collaboration by working together inside and outside a group of colleagues

with the purpose to create value by improving innovation

Resourcefulness/Adaptable during timesuoicertainty and doubt and utilizing your resources

for the benefit of your venture and customers

Community Consciousness and its importance to understanding your venture in the way it

interacts with people you are working with and for.

Failing Forward bgeshaping people and their perception of and response to failure and its

importance in facilitating innovation and creativity.

Exampl®©
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Attribute: Use strong ethics to create solutions for access to healthy f@ods.

Another project that was explored asked students to find ways to improve, develop and
Fylrtel Sz LINRPOS&aasSas YINJSGa FYR RSt AOSNASa
restaurant and community members.

Knowledge

Knowledge is specific to trentrepreneurial process framework. Some knowledge may only
exist in one area if the framework, however all framework components are critical to creating a
baseline understanding of work in the entrepreneurial sector. Also, broad knowledge of the
sector lkeeps options open for students as they select a career. This is not intended to be a
comprehensive list; instead it reflects many of the ideas presented during thelayevent
with Entrepreneurial sector professionals. This list of essential knowledpgraxv deliberately
as we develop the curriculun®

Understanding markets, how companies operate, how business gets done.
Understanding how to accomplish things, to make things happen.

Understanding meaningful amount of setfonfidence and courage.

Underganding the ethics and its role in creating morally conscious graduates.
Understanding the complexity of the entrepreneurial process framework and all its
complexities.

Understanding the most innovative business and entrepreneurial development
models

Exampl®©

Knowledge: Research the benefits and need in your community for upstart businesses.
Project Example: Offer a business plan for any of the above mentioned projextisiing

market research, the business plan narrative and the financial statements.

After skills, attributes, and knowledge were defined, leaders from various areas in the
entrepreneurial sector within the community developed the profile of a graduatenfro

O¢ O¢ O¢ O¢ O«

O«

Entrepreneurship Leadership High School. The members of the group examined the knowledge,

attributes, and skills needed for students graduating from Entrepreneurship Leadership High
School. They found a common thread for those students in the entrepreaiesector:
imagination, forwarethinking, identifying different viewpoints, and understanding impact. To
further understand these qualities, the facilitators of the session asked the entrepreneurship
sector partners to describe an employee in the fieldoweflects these muklfaceted qualities.
They described the following employee:

Curious

Problem solving

Healthy hustle

Communication Skills(presentations, writing, social media)

Adaptability

Resilience

Collaborative/networking

O¢ O¢ O« O¢ O¢ O¢ O¢
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Relationship building
Rik taking

Needs analysis
Social responsibility

O¢ O¢ O¢ O«

A second common attribute, crucial to a graduate of ELHS, is leadership. Graduates are
expected to demonstrate high leadership skills in their final exhibitions. These skills will be
embedded into each course and measured by the 21st Century Collaboaatibn

Communication Skills Rubric from the Buck Institute for Education. Examples are listed below:

M® ¢l 1AYy3 wSalLRyaAroAtAGe FT2NI hySQa hgy [ SIENYA

NOT YET QUALOY
0 Student does not take responsibility for or does not complete his/hgkgawvithin the
group (e.g., does not make an effort to do hignality, ontime work)O

O Studentisoftenofii &1 2NJ RA&ASy 3l ISR o0Sdads R2SayQi
FOGSYdA@SteT AayQid R2Ay3 NBfFGSR 62N]0

0 Student does not use feedback in a constructiagy (e.g., becomes defensive, does not
usedeedback from others to improve his/her work or understandin@s)

QUALITY
0 Student takes responsibility for and completes his/her tasks within the group (e.g.,
making an effort to do high quality, emme work) Stident is ontask and engaged in
whatever the group is doing/discussing (e.g., is contributing relevant knowledge,
opinions, and skills; is listening attentively to othe®s)

0 Student uses feedback in a constructive way (e.g., does not become defensive, uses
feedback from others to improve his/her work or understandings)

2. Maximizing Group Task Performa@ce
NOT YET QUALOY

0 Student does not pay attention to the quality of the work and understanding of other

members and of the group as a wh@le

0 Student does not use discussion facilitation strategies for improving the effectiveness
0 KS 3 NP-rzati Zonvedsaiidns (e.gdpes not summarize comments, ask for
clarification, build consensus)
Student does not use project management strategi@gen applicable for improving
GKS STFSOUAPSYySaa 2F GKS 3INRAzZIQa g2N] 2y
identify or set goés; prioritize and allocate tasks; organize resource gathering; monitor
progress; keep group on task)
QUALITY

O«
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Student pays attention to the quality of the work and understanding of other members
and of the group as a whole, taking action to improve it wa@propriate (e.g., offering
feedback/assistance to othef@)

0 Student uses discussion facilitation strategies for improving the effectiveness the

3 NP dzLJQelated dodvérsations (e.g., summarizes comments, asks for clarification,
builds consensus)

3. Managing Social Relatidds
NOT YET QUALOY
0 Student generally does not show respect for the ideas, opinions, values and feelings of
other group members (e.g., is rude, does not acknowledge what others have to say, uses
putdowns)35tudent is generally natble to work well with diverse group members (e.g.,
withdraws, is uncooperative, causes conflixt)
Student does not actively encourage group cohesion (e.g., does not help
manage/resolve conflict within the group; does not set a positive tone in words and
actions)
QUALITY
0 Student consistently shows respect for the ideas, opinions, values, and feefiatiger
group members (e.g., is polite, acknowledges what others have to say, offers only
constructive criticism, no petlowns)
0 Student works well with diverse group members; cooperates and does not cause
conflict Gstudent actively encourages group coioes(e.g., by helping to
manage/resolve conflict within the group or by setting a positive tone in words and
actions)O

O«

4. Style of Presentatidd

NOT YET QUALOY
0 Student does not choose the style of presentation most appropriate for its goals (e.g., is

too informal or does not take it seriousty)
0 Student does not adjust wording, style of delivery, and the amount and kind of
information communicated to fit the needs of the specific audience (e.g., says too little
or too much, or uses unfamiliar terms andncepts without explaining them)
QUALITY
0 Student chooses the style of presentation most appropriate for its goals (e.g., to
persuade, inform, explain, entertai)

0 Student adjusts wording, style of delivery, and the amount and kind of information
commuricated to fit the needs of the specific audience (e.g., does not say too little or
too much, or use unfamiliar terms and concepts without explaining them)
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5. Response to Questions (from audience or teacber)
NOT YET QUALOY

0 Student does not have a response or the response is not precise or to the point of the
guestion (e.g., too brief or long, or off topic)

0 Student does not respond appropriately to questions that are unclear or problematic
(e.g., is impolite in his/her respsg, gives an answer that shows the question was
misunderstood, or tries to give an answer even though he or she does

QUALITY
O { GdzRSy (iQa NBalLlyaS Aa LINSOAAS IyR G2 GKS
or off topic)O
0 Student responds apppriately to questions that are unclear or problematic (e.g.,
politely asks clarifying questions, repeats or rephrases questions to be sure of
understanding, explains that the question is beyond the scope of the project and would
require more research)
The planning year for Entrepreneurship Leadership High School will be used to align the
Common Core State Standards into the applied projects and an appropriate scope and
sequence for each grade level and content atesaders of the school believe it isdh to
create an integrated approach to teaching and each trimester is focused on a project that
includes parts of the entrepreneurship design framewd@khe ELHS principal in collaboration
with the Health Leadership and Tech Leadership High School tgdrdsvelop the ELHS
curriculum that will include alignment with the Common Core State Standards, the
entrepreneurial industry standards, and building performance assessments for the courses to
be taught.This will begin in August 2015 and continue threwgring 2016. The development
of the curriculum will include the followin@®
The scope and sequence for skills and knowledge in the courses taught in each grade
including the connections between courses based on project development
Aligning the outcome across all four grad€3
Aligning depth of knowledge to ensure appropriate rigor
Establishing the relationships of the skills and knowledge to the performance
assessment®

0 Transition to college and/or work in the entrepreneurship field after high et@o

Timeline

During the planning year the ELHS leadership team will be working to visit schools in the
entrepreneurial education sector. They wil be working on researching, analyzing, and
developing best practices around entrepreneurship pedagagogy. Teachers iktb@and pd
developed around best practies and will be working together to create professional
development around the three pillars utilizing the center and partner schools. Below is the
timeline that the school will use to plan the curriculum and pnepthe teachers and school
leaders to deliver it:

O¢ O¢ O« O«
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O«

August Learning by Doing training with Tim Kubik (credentials of Tim Kubik explained
in Organizational Development Section)

Septembet Project design for two prototype projects that is aligned to the Common
Core, continuous consultation from Tim Kubik

October Summit with Industry Experts to Critique and give feedback on the prototypes
November Incorporate feedback into project design

December Continued consultation with Tim Kubik

January Prototype for Projeci

February Prototype for Project 2

Marcht Synthesize Feedback from prototypes

Aprilt Develop Projects 3, 4 and 5 with industry partners and align with the Common
Core

Mayt Develop Projects 6, 7 and 8 with industry partners and align with the Common
Core

0 Jure- July and August Staff Development and Training
\ Ranking
< Sasfied| Not Satisfied
Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1

D | The description The description The description The description OR
- | provided has the provided isclear and | provided isimited and | the timeline
(| potential to raise the | reasonableand mostly| does notsupportor provided is
1| achievement of the aligns with CCSEM partially supports incomplete or
')A intended student Contgnt S,tandAards, 5 CCSS, NM Content inadequate
c population. Whatis | YR U0KS ao Stqndards, and the --OR-
a | providedis research | mission. aoOKz22f Qa Y| The applicatiordoes
d | basedclear, not respondto this
e | comprehensive, -OR -OR prompt.
m | cohesive, reasonable,
i | and innovative, and If not fully developed, | If not fully developed,
C | clearlyaligns with the applicant has the applicant has

CCSS, NM Content | provided aclear provided alimited
P Standards, anthe timeline and planfor | timeline and planfor
(r) a0K22f Qa Y|itsdevelopment, its development,
g --OR- including identification| includinglimited
¢ | If not fully developed, | of responsible staff identification of
a | the applicant has and deadlines and responsible staff and
m | provided and assurances and plans| deadlines and

described alear, for aligning with CCSS assurances and plans
& | comprehensive, and | NM Content for aligning with CCSS

reasonable timeline | Standards, and the NM Content
C | and planfor its a0K22f Q& Y| Standards, and the

=
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development, a0Kz22fQa Y
including identification
of responsible staff
and deadlines and
assurances and plans
for aligning with CCSS
NM Content
Standards, and the
a0K22fQa Y

J3c—co—= -

Comments: The description provided in the applicatiprovides a clear, comprehensive and
innovative description of the curriculum that aligns with the schools mission. Aligning with the CC
and NM content standards will occur during the planning and be a chief indicator as to whether th
school is readyo open for the fall of 2016.

4

D.(2)Substantiate how the curriculum and instructional program will help the school achieve hig
outcomes for students.  (Required if a curriculum program is provided)

Examples:
Project Healthy Mobile Food Service
Project Task Pitch to the Simons Foundah and Community Partners for Seed Money
Common Core StandardLiteracy Craft and Structure (Words and phrases set the tone and
meaning in literature and how word choice evokes a sense of feeling)
Academic Preparation:
0 Luis Rodriguealways Runningo understand the language of culture to communicate
with customers
0 Rudolfo AnayaAlburquerqueto understand the language of commuity context of the
city
0 Eric SchlosseEast Food Nationynderstand the language of healthy verses unhealth
eating
Theoretical Frame for ELHS:

Entrepreneurship is a key driver of our economy. Wealth and a high majority of jobs are created
by small businesses started by entrepreneurially minded individuals, many of whom go on to

create big businesses. Peopleesed to entrepreneurship frequently express that they have
more opportunity to exercise creative freedoms, higher self esteem, and an overall greater
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sense of control over their own lives. As a result, many experienced business people, political
leaders,economists, and educators believe that fostering a robust entrepreneurial culture will
maximize individual and collective economic and social success on a local, national, and global
scale.

Early education plays an important role in developing charastiesi that are critical to become
successful entrepreneurs. S€2 Yy FA RSY OS> | dzi2zy2Yeées | adaNey3
are essential characteristics of an entrepreneur, giving them the drive and personal abilities to
make their goals a realitynEepreneurship education is an effective tool for instilling these
particular qualities in students. At ELHS we want to reduce apathy in participants and increase
their motivation to achieve success, which plays a significant role in motivating people to
become entrepreneurs. These educational exercises give students a greater sense of self
control and higher selésteem, and when programs utilize hanals, experiential learning
techniques they can also increase innovative thinking skills.

This education &s a real impact on the success of sigps and business owners. Developing
entrepreneurial competence in adolescence increases the likelihood that those individuals will
be successful as adults, and one study found that developing entrepreneuriaaslalls

teenager is a greater determiner of progress than having a PhD or receiving support from
friends and family. Furthermore, cultivating entrepreneurial skills in teens may also improve the
likelihood that they successfully start multiple ventures.

National reports indicate that 47% of students drop out because they are bored, unmotivated
and disengaged. These students encounter poor teaching, heavy reliance on lecture, drill and
test preparation. These students become stuck in remedial courses anditheoeplan to

connect students to more challenging academic programs. The unchallenging curriculum is not
connected to their lives and seems irrelevant to their future.

National reports indicate that 43% drop out because they are behind in credits e taey
have missed too many days of school. The stress in their household, the lack of support at
home and lack of connection with adults at school disconnects them from their education.
Misguiding peers often distract students who drop out. Unfortunatéig students find a
connection through other means outside of school or home, and often on the streets.

National reports indicate that 35% of students drop out because they were failing classes and
unprepared for high school. They had weak literaclysskio organizational skills, no time
management skills and low s&fteem due to the lack of these skills. Additionally, 32% of
students leave school to work; this is especially true for immigrant students. Immigrant youth
feel pressure to work to suppbthemselves and their families. Children living in poverty are
faced with tough choices related to supporting family and self.
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Schools need to move away from excessive reliance on lecture and test preparation. Interactive
strategies need to be in plaseich as, projeebased learning, Socratic seminars, experiential
learning, simulations, and presentations. Teachers need to make the class time a time of active
learning and teachers must look for evidence of learning during this time.

Changing school @ure is the most important thing that can be done to keep students in

school. The school needs to build community, adopt rituals and practices that reinforce values
and norms that promote achievement. We need to adopt alternative pathways to college and
the workplace for the students who cannot fit into traditional school structures (The Silent
Epidemic-Gates Foundation, Education Week, Pew Center on Public Policy).

High schools and employers can also improve curriculum alignment with the Common Core
providing the framework. Employers already collaborate with colleges and high schools in
providing internships and advice on curriculum, but the involvement is sometimes superficial
and should be strengthened. Therefore at ELHS, we are collaborating wistibels in the
Leadership High School Network, a component of the New Mexico Center for School
Leadership.

A student will invest more in studying something in which they show real interest, and retain a
greater portion of what they learn if they follothhirough on the topic instead of just touching

on it superficially. The notion of using one's mind rather than gathering information is

considered important because then the student is in no hurry to complete a course ofctudy
learning is a continuous peess, which the student can direct. These philosophies are used in
alternative educational institutions today.

The experience of thousands of teachers across all grade levels and subjects confirm that PBL is
an effective and satisfying way to learn. Wirg 8o many educators across the United States

and around the world interested in this teaching method? The answer is in a combination of
timeless reasons and recent developments:

¢C2RI&Qa addzRSyida 2FG4Sy TFTAYR &stidedtate adiv, 6 S 0 2
not passive; a project engages their minds, and provideswedt relevance for learnin@.

I FGSNI O2YLJX SGAy3a | LINRP2SOlx atudzRSyida NBYSYo
often the case with traditional instruction. Bagse of this, students who gain content
knowledge with PBL are better able to apply what they know and can do to new situations.
(Penuel & Means, 2000; Stepien, Gallagher & Workman, 1993)

Ly GKS uwmaid OSylGdz2NE 62 NJ L) bwkSge andl skidsOIS BBA, NI |j dz
students not only understand content more deeply but also learn how to take responsibility
and build confidence, solve problems, work collaboratively, communicate ideas, and be creative
innovators. (Finkelstein et al., 2010)

The Common Core and other presat#y standards emphasize reabrld application of

knowledge and skills, and the development of the 21st century competencies such as critical
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thinking, communication in a variety of media, and collaboration. PBL provideBextive way
to address such standards.

a2 RSNY @whldiKsfudent® B&so much in their liveis a perfect fit with PBL.
With technology, teachers and students can connect with experts, partners, and audiences
around the world, and use tech tools to find resources and informatiaaterproducts, and
O2tft1F62NXrGS Y2NBE STFFSOOAQPSteo t.[ +tftt26a GS
students doing higiguality, meaningful work, and in many cases to rediscover the joy of
learning alongside their students.

/| dZNNByH tr2RSE BB 2y23G tA1S az2y$S LI ad SEI YLIX Sa
learning outcomes were not clear. More rigorous and effective models of PBL have been
refined and tested in recent years in a variety of settings, subjects, and grade levels.

Tygdcally, schools develop curriculum without a meaningful infusion of ideas and standards
from these work industries. Schools often teach lessons to cover the state standards, rather
than using the standards to frame relevant learning (Hirota, 2005). Howeset would

happen if the education community and work community came together to develop curriculum
and interpret the standards through the lens of the work industry?

Instructional program will achieve high outcomes for students by incorporating psdjleat

are academically rigorous, so students face challenges that fully engage their minds.
Academically rigorous projects lead students to master and apply content standards and
knowledge central to one or more disciplines or content areas. Challendergtito use
methods of inquiry central to one or more disciplines (for example, to think like an
entrepreneur) Require students to develop higlweder thinking skills and habits of mind (for
example, searching for evidence, taking different perspectives

Entrepreneurship Leadership High School is created based on a connection between these
communities.

This school envisions a process of bringing entrepreneurial sector leaders and educators

together to develop curriculum focused on entrepreneurialism. ELHS educational community

will have the unique opportunity to ask guidance from and interact with thieegmeneurship

partners. ELHS partners: Southwest Creations, Partnership for Community Action, NM McCune
Foundation, CNM STEMulus, Armatus Consulting, First Choice Community Health Care, Sandia
Labs, Santa Fe Economic Development, CEBQCity of ABQ &@wmic Development), New

aSEAO2 /SYyGSNI F2NJ { OK22t [SFIRSNAKAL I yR 20KSN
learning.

These connections are examples that highlight the importance of providing young people with
the right education and of gettonyoung people to enter the job market or higher education
with power skills. It is essential to be able to offer students education that helps the students in

Paged6



gaining the right set of skills required by the society and the companies behind the economic
growth in society. The increasing importance of entrepreneurial initiatives as the drivers for
growth in societies highlight the importance of development in the education domain and in
ELHS education in particular.

While it is highly important to develogducation on the macro level, it is of equal importance

to ensure that, on the individual level, people find their true talents, motivation and passions.
People achieve wonders, in particular when they are in the right place, at the right time and
with the right education, passion and motivation. Supporting individuals to find their talent and
passion is valuable, both for the individuals and for the society. In particular, it is a great
benefit, for the individuals as well as for the society, if studemtgehopportunities to truly

explore their talents and passion at the age when they are making the selection and decisions
on their future education and career.

The foundation of the schools in the Leadership High School Network is built upon a strong
conrection between schools, communities and learnbygdoing. These relationships should

be strong and responsive to students (Eccles & J. Gootman, 2002). The model developed for
these schools is based on three pillars of the school: 360 Degree Student Slupeponing by
Doing, and Community Engagement. Infused throughout each pillar is the philosophy and
practice of Positive Youth Development.

360 Degree Student Support (PillaOLhis pillar is responsible for developing school culture.
Specifically, itdads to the creative and critical thinking at the school through the
entrepreneurial sector. This is a leadership role that collaborates with the Community
Engagement Center (CEC) to engage families and create partnerships with community based
service prowers who can support our students and families (immigration services, mentorship
programs, etc.) Finally, this pillar ensures that Positive Youth Development practices are
present in order to build a culture that has high academic expectations and lieattelly and
emotionally safe for students. All young people need supports and opportunities to make a
successful transition to adulthood. The focus of the positive youth development approach is to
help youth acquire the knowledge and skills they neetlédoome healthy and productive

I Rdzt 6ad t 5 o0dzAifRaA 2y @2dzy3a LIS2LI SQa adNBy3IdK

Learningby-Doing (Pillar it KA & LIAf £ F NJ Aa NBalLlR2yaAiofS FT2NJ af
engaging projeebased learning ithe pathway to student higher levels of student
LISNF2NXYIFYyOSe® ''faz2x ¢S INBE O2YYAGGSR G2 | aGal a
demonstrate their learning through a variety of rigorous performance assessments as opposed

G2 GNFY RAOGAZ2YI f naerBaIviR soyerage andksdattifhe. Xe@cheD development

and industry partnerships are the central to a responsive and adaptable curriculum that keeps

the school on the cutting edge of teaching and learning

Paged7



Community Engagement (PillaiCBhis pillar isesponsible for creating relationships with
external partners that are reciprocal in nature. Together they leverage partnerships that are
attentive to community and school needs. Service, mentorships, andsmé programs are

dzy RS NJ G KA a wISndly,ahs QersorLikimdspbhsthle for understanding community
assets and connecting our faculty to partners that can further our mutual interests.

In this environment, the community and school are committed and responsible to each other.
Theworkofi KS aO0OK22f FyR O02YYdzyAdGe A& G2 F2tt25 2y
g2N] A& aasSid olFlaSRPQ ¢KS&S LI NOYSNBEKALA TFdzyO
each other. Noguera (2011) describes similar work with the BBA approach in Newark{ dzO K
partnerships are designed to increase local support for schools and enhance the social capital of
students and their families. The theory holds that such support will lead to greater

accountability, better functioning schools, and higher leveld & dzZRSy i | OKA S@SYSy i
Learningby-doing realworld work assignments support learning in general but also teach
daGdzRSyda GUKS AYLERNIFIyG aiAtt 2F LW eAay3da 2ySQ
school setting it is not possible to provideetstudents with so many opportunities to practice

K2g G2 FLILXe& 2ySQa (y2sfSR3IS® t.[ LINIXftfsStSR
experience in applying knowledge.

At the same time the students engage in réfd project work, they also havthe opportunity

to strengthen their soft skills through the 3 pillars of learning. In combination, these different

learning opportunities provide an amazing andtopdate entrepreneurial world that could not

be provided by school or the workplace alofieaditionally, schools offer the students a very
straightforward view of the world. The norm is that there is always one right answer to a given
jdzSadAz2y yR (GKS a0dzRSydaQ 220 Aa (2 1y2¢6 GKS
working environrent, this kind of straightforward, onsided view is not very useful. The true

needs in the work places are more on the lines of problsaiving, thinking outside the box

FYR LI @Ay3a 2ySQa (y26ftSRIAS Ay SOSNergypel yIAy 3
of learning and mindset. Participating in these projects teaches the students not only specific
technical skills but also mindset of curiosity, exploration and trial and error.

The Community Collaboration Manual (The National Assembly, 19819digen characteristics

of successful collaborations: shared vision, skilled leadership, process orientation, cultural
diversity, membershigriven agenda, multiple sector representatives, and accountability.
Some common barriers to collaboration are éifnces in philosophies, organizational cultures,
and operating practices. Research on the impact of community collaboration is ongoing. Two
major programs that have been studied arefghvice communityschools and the Annie E.
Casey Foundation New Fués initiative. Some of the positive results found at-gdtvice
communityschools are improved reading and math performance, better attendance rates, a
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decrease in suspension rates and a decrease in the dropout rate (Schargel & Smink, 2001, p.
201). (N&onal Assembly, 2000).

The New Futures initiative did show some interim steps that may lead to improved outcomes:
increased awareness about the problems ofiak youth; initiating a dialogue among leaders

and community representatives; developmerftrach schocbased information systems; and
demonstrated how to build strong relationship between public and private sectors by
combining leadership and money (Schargel & Smink, 2001, p. 202).

The idea of providing an educational experience that is peabkped, engaging, relevant,

rigorous and nontraditional is not new in the field of education. There are schools successfully
providing students and families with educational experiences that are not the comprehensive
high school model all around the aatny and through a variety of programs. However, the
common threads are that these schools value all learners, emotional and academic support for
students, engage all learners in rigorous, relevant curriculum that students see a direct
connection to theiradult lives. Engaging all learners will be a priority for ELHS and providing
students a relevant curriculum where they are focused on mastery of skills and concepts rather
than grades will be important. When students are engaged, they stay in schooluatehst
achievement increases. Practices such as layered curriculum and differentiated instruction will
LINE GARS &0dzRSyiGa OK2AO0S Ay K2g (KS& aKz2g GKSA
Always Equal: Assessing and Grading in the Differentiated@lasshe references research

that shows that traditional grading does not generate interest in learners, does not provide
meaningful measures and does not promote healthy academic risk taking, meaning that
students do what is safe and easy rather than eyggm challenging learning (Wormeli, 2006, p.
94).

Using the mastery approach, evaluated through performance assessments, allows students and
(SFOKSNE G2 Sy3ar3s Ay O2y@SNEFGAZ2ZY | yR LINI OG A
to fully participate in their possecondary goals. This approachoaddlows for the development

of depth of knowledge to ensure appropriate rigor. These conversations require that students

are treated as individuals and that teachers are able to know their students well enough to
personalize the teaching and learning vinththe classroom. A mastery approach supplemented

with collaboration and collective learning will be critical to entrepreneurial professions, which
requires that each individual be able to contribute their attributes in order to be successful and

their learned ability to carry out a task.

The Coalition of Essential Schools (CES) is one network that emphasizes-stundergd

teaching and learning in small schools educating students from all different backgrounds. These
schools follow the ten principald essential schools, though they all have a different focus
determined by the needs of their communities. The school's goals should be simple: that each
student masters a limited number of essential skills and areas of knowledge. While these skills
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and areaas will, to varying degrees, reflect the traditional academic disciplines, the program's
design should be shaped by the intellectual and imaginative powers and competencies that the
students need, rather than by "subjects" as conventionally defined. Theragm "less is more"
should dominate: curricular decisions should be guided by the aim of thorough student mastery
and achievement rather than by an effort to merely cover content. The ELHS intends to use
some of the best practices shared by these schtménsure that the school culture is

conducive to the rigorous, applied learning that in which our students will be engaged.

Several schools around the country are seeing great student success offering a relevant high
school education program withinrsilar frameworks.
Examples Include:

I OF RSYe 2F .dzaAySaa [yR 9YUNBLINBY SdzZNB KA LI /

school that provides students the academic, social, and business skills to become the next
generation of leaders, entreprenesiand inventors.

t NP 3 NJ Y dasedBunibrAéh@weinaRtBeach more than 4 million students a year;
in particular, its JA Be Entrepreneurial program focuses on challenging students to start their
own entrepreneurial venture while still in high il
In places like Philadelphia, Lincoln, Neb., Portland, Ore., and Syracuse, N.Y., cities, schools and
not-for-profit organizations are teaching entrepreneurial studies to kids well before they reach
college age.
Additionally, these schools offeravaii@ 2F LJX I OSYSy i LINBINI Ya (2
transition from high school to their chosen profession. To be successful in preparing students
for a specific profession in the entrepreneurial sector by collaborating with community
partners, such as; IntelaBdia National Labs, State Energy Office, SAGE and others is a must.
These partnerships have been developed with ELHS in 2014 and will be an ongoing
conversationO

New research from the Network for Teaching Entrepreneurship (NFTE) argues that thesbenefit
of teaching young people how to launch and run a business extend beyond developing the next
generation of worledchanging entrepreneurs.

NFTE has studied and shown that providing courses and curriculum in entrepreneurship
studying more than 500,000 staedts, mostly from lowincome middle schools and high

schools, since the organization was founded in 1987. Recently, the nonprofit surveyed about
1,300 alumni of entrepreneurship programsvhich include courses taught throughout the
school year as well assumer camps and often culminate in business plan competitions.

The findings: Students who completed an Entrepreneurship curriculum were doing better at
educational achievement than the population at large:
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percent of the larger population.

w ¢KS KAIK a0OKz22f RNRLRdzG N} dS FT2N 6K2aS 6K2
between the ages of 16 and 19 was 1 percent, compared with a national average of 3.4 percent.
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Exceeds 4

Meetst 3

Partially Meets 2

Does Not Meet 1

D. | The applicant The applicant The applicant The school provided
(2 | provides clearly provides research ang providessome incomplete or
) | defined research datato substantiate | research and data inadequatereseach or
R | and datato how the curriculum | that appearsto data.
€ | substantiate how and instructional substantiate how the --OR-
S . . . . .
e the curriculum and | program will help the | curriculum and The application does
ar | instructional school achieve high | instructional program | not respond to this
¢ | program will help outcomes for will help the school prompt.
h | the school achieve | students. achieve high
/ high outcomes for outcomes for
D | students. students.
at
a
Comments: The data provided does support the need for a curriculum and instructional prog

like the one proposed for ELHS. More data from similar schools would be a plus, but this concep|

very unique for the Albuquerque area and finding similar programsfisudif

3.5

D.(3) Provide eclear, comprehensive, and reasonalfBzope and Sequence thaearlyaligns with
GKS RSAONRLIIAZ2Y 27
Insert Course Scope and Sequence as Appen@efuired if a curriculum and academic program

are provided)

G§KS OdzNNM Odzf dzy

FYR AYEC

D. (3)Please see the proposed Course Scope and Sequence attadygoeindix A.

Sequence that
clearlyaligns with
the description of
the curriculum and
instructional
program and is

naesS oo 0o n—wU

curriculum and
instructional program
and school mission.

Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
The school provides The school provides g The school preidesa | The school provided af
aclear, clear and reasonable | limited Scope and incomplete and
comprehensive, Scope and Sequence| Sequence that inadequateScope and
and reasonable that alignswith the partially aligns or Sequence.

Scope and description of the does notalign with --OR-

the description of the
curriculum and
instructional program
or mission.

The applicatiordoes
not providea
description of the
aoK22ft Qa {
Sequence.

Pageb2



e | aligned with the

g [a0K22f Qa
u

e

n

c

e

Comments: The provided scope and sequence does align the needed courses with the scho

mission, however, how the courses are taught within the entrepreneurship @ésrahould be well
defined in the planning year.

3

E. Graduation Requirements.
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E. (1)The 24 units will be distributed as follows:

w n dzyAda 9y3IfAak

w n dzyAda YHGK 62yS dzyAlG I 2NIJ B GKEY F€ 386N
w o dzyAla AO0ASYOS O0H BKEF OO

W odp dzyAla Ay a20ALf &A0ASYOSs SKAOK aKLEff

world history and geography,
and government and economics, and .5 unit of New Mexico history
w M dzyAld LIKeaAOoOlt SRdzOFGAz2y
w M dzy Al OF NBSNJ Of deiaigGayother thahjEhdish OS NS I RA Yy S a
w TO®p dzyAta StSOGAGSa
*One of the above units must be honors, Advanced Placement, dual credit, or distance learning

At the end of grades nine through eleven, each student shall prepare an interirstegxplan

that sets forth the coursework for the grades remaining until high school graduat@th
year's plan shall explain any differences from previous interim-aeeq plans and shall be filed
with the principal of the student's high school and shall be signed bgtindent, the student's
parent and the student's guidance counselor or other school official charged with coursework
planning for the student.

In addition the ELHS students will earn the required credits and pass performance assessments
required by the site. However, ELHS will require additional and unique expectations. For
example, selected elective course offerings directly related to entrepreneurship will be
required. The school will require a series of exhibitions for all grade levels that are dksigne
backward from the transition to college and work. These exhibitions may include a portfolio of
student work and growth in measureable skills that demonstrate that they are ready to
transition to postsecondary education (including, SBAs, PARCC, ACTSEDCetc.). The
LR2NIF2fA2 O2dzxA R Ifaz2z AyOfdzRS | addzZRSyadQa LISN
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internships, and communitipased projects designed to serve a specific cliéhe school will
work with the entrepreneurial sector, higher educatigartners and the network to create
expectations for the exhibitions.

These high stakes, public assessments will be directly indredtied and require the students

to showcase and demonstrate their cumulative and individual learning. Though exmsovtid

take place regularly within each course via applied learning projects, these perforshased
assessments are the highest stakes and could potentially keep a student from moving to the
next grade or graduation. Specifics of these required exbitstiwill be determined as the
curriculum is aligned and all staff develops clear grade level expectations with the guidance of
the Entrepreneurship Leadership Team, New Mexico Center for School Leadership, ACE
Leadership Director of Curriculum and Assessimidealth Leadership High School Principal and
Tech Leadership High School Principal

The ', 10" and 11" grade endof-year exhibition will take place at the end of the school year
and will be a combination of a portfolitype demonstration of learning as well as goal setting
related to transition planning, reflection, projects completed, and other individuadent data

like standardized test scores or personal growth. The students will present their work to
educators, family members, community members, peers, and professionals from the industry
who will collectively determine if the student met expectatipascording to the performanee
based assessment rubri®erformance assessments are multistep assignments with clear
criteria, expectations, and processes that measure how well a student transfers knowledge and
applies complex skills to create or refine@ginal product.

The 12" grade Final Exhibition will be a projdsased task that requires students to work
collaboratively as an entrepreneurial professional and focus on parts of the design cycle.
Students will present a completed product in a palfbrum that demonstrates application and

synthesis of skills and concepts learned throughout their high school experience and evaluated

by educators, family members, community members, peers, and professionals from the sector.
Therefore, instead of one ofi 62 SElFYa (2 RSGSN¥YAYS aiGdzRRSyGa
demonstrate their knowledge through their final exhibition. This final exhibition is crucial to the
students to demonstrate the knowledge, skills and attributes that have been learned.
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Exceeds 4

Only applicable for high
school proposals

High school graduation
requirements are clearly
articulated and meet
state requirements. Any
change proposed by the
school that vary from
state minimum
requirement are clearly
explained.

Meetst 3

Partially Meets 2

Does Not Meet 1

Only applicable for high
school proposals

The application does not
address graduation
requirements.
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Comments: State requirements for graduation are met and additional requirements support t
schools mission and are clearly explained.

4

F. Instruction.

F.(1) Provide elear, comprehensive, and cohesie@erview of the instructional strategies and
methods to be implemented thatlearlya dzLJLJ2 NI Yy R |t A3y gAGK &2
instructional program and performance standard

F. (1)Based on the work and input from entrepreneurs, the educators developed the role of the
teacher as a project manager. These teachers will collaborate to complete the same anchor
LINEP 2SO0 RSaAdy YR (Sl OKAYID gtuikénts i ighiBsap6 OG Y I
specific projects within the overall anchor project. Students will work within a workshop model,

where teachers deliver direct instruction to students within content seminars, send students off

to work handson, and conclude with a vdte-group debriefing lesson. The two anchor projects

that have been chosen for year one are the healthy mobile food business and the social
enterprise business, which are referenced in this charter in Section D. Curriculum, Instructional
Programs, StuderRerformance Standards.

In general, teachers will utilize mil@ssons for the skills or concepts that need to be delivered,
adzOK GKIG GKS YIFI22NAGe 2F (KS addzRSyidaQ GAYS
concepts while the teacher is supging the learning of his/her students. The ideas of inquiry

and applied projecbased learning will be at the forefront of all lesson planning. This supports a
more indepth approach to student learning, which leads to more rigorous and relevant
learningexperiences and outcomes.
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Teachers will be supported in differentiating their instruction by using Outcome Guides, so that
they can reach each learner in a personalized manner. This will ensure that all students are
engaging in their learning and buihdj skills needed to move ahead. Layered curriculum will be
one possible strategy to make differentiation effective in our classrooms. PiBgesed
Learning (PBL) naturally lends itself to differentiated instruction. By design, it is student
centered, stuént-driven and gives space for teachers to meet the needs of students in a
variety of ways. PBL can allow for effective differentiation in assessment as well through daily
management and instruction. For Example, heterogeneous grouping can be an effeayiv

to differentiate in a project. Sometimes in a novet literature-based PBL project, it might be
appropriate to differentiate by grouping into reading level. That way, we can take groups that
need intensive work and ensure they are getting the instion they need. Also, teamwork

and collaboration occurs regularly in a PBL project by leveraging collaboration as much as
content. However, there are times when individual instruction and practice may be needed.
Students learn in teams, and they leasn their own. ELHS will make sure to balance both, so
that we are demanding a 21st century collaborative environment while allowing time to meet
students on an individual basis because some students learn better on their own, and others
learn better in a¢am.

All units will be planned using the Understanding by Design format. This format will identify
what students need to know, need to do and how the former will be assessed. This format will
guide the teacher in detailed lesson planning that include<teg applied experiences to
ensure students are prepared for all assessments. Using Outcome Guides for each unit outlines
the skills and concepts that the students need to know. The Outcome Guides also describe
proficiency for each skill and concept bgitaught. This will allow teachers and students to
target specific skills and concepts that are below proficiency as well as expanding on those that
are exceeding proficiency. The Entrepreneurship Sector Coach will collaborate with teaching
staff in the panning stages, as well as acting as ateaxher to support the necessary
connections and contexts for students to see the relevancy in their learning. Teachers will use
materials and applied learning experiences within their instruction, providing resveo the
entrepreneurial sector in every class.

Leaders of ELHS believe it is best to create an integrated approach to teaching. Each trimester is
focused on a project that includes parts of the Entrepreneurial design cycle. Our industry
partners could recommend other anchor projects from the Entrepteis profession (i.e.
national security, aeronautical device software). These projects will culminate in -anedjty
performance assessment. These assessments are created with instruction aligned to Common
Core Standards. The skills, knowledge, andkattes needed to be an effective member of the
Entrepreneurial profession will be demonstrated, task designs will be created with valid rubrics
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(designed in collaboration with the Buck Institute for Education), and data analysis of student
work with educaors and professionals in the entrepreneurial sector.

Each trimester, the curriculum will incorporate parts of the Entrepreneurial Process Framework
(e.g. Problem/Project, Engineering, Interface, Manufacturing, and Innovation), will be anchored
in a new &emplar of best practice in the sector, and will culminate in a Performance
Assessment. The Essential Questions would drive the curriculum in each field of study (i.e.
Math, Language Arts, and Science) and projects created to reinforce understanding.

The following table is an example of how the delivery/planning structure could look:

Sample Unit Focus| Enduring Understanding and Essential Question(s)

Skills and Outcome Guides written in student friendly language that describe th
Knowledge skills and concepts they are responsible for learning in this unit. Also
(aligned to state included for each skill and concept will be a description of whakeians
standards and to be meet or exceed standards. Students would use this document {
benchmarks) track their learning as they move through the unit.
Assessment and | Summative assessments, students will have to show they have mast
Evidence of the skills and concepts ieach unit. They must choose any of the
Mastery assessment options prepared by their teacher; as their final assessm
that allows them to demonstrate mastery of the skills and knowledge
the unit.

Formative assessments will be given throughout the unit teuee that
every student is moving towards mastery and to reteach when needg
These could be 1:1 assessments, project based team assessments (
individual project based assessments.

Lesson Planning Inquiry based experiences with a new skill or concept
Applied activities specific to practicing and learning new skills anc
concepts

Mini ¢ lectures (no more than 20 minutes)

Entrepreneurial Site based observations virtually or in person
Direct conversatio and learning with Entrepreneurial professionalg
facilitated by the teacher or Entrepreneurial Coach

Opportunities to review and reach skills or concepts students or

student is struggling with

O¢ O«

O¢ O¢ O«

O«

Alignment with School Mission
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The foundation of the schas in the Leadership High School Network is grounded strong
connections between schools, communities and learfiggloing. These relationships should

be consistent and responsive to students (Eccles & J. Gootman, 2002). The model developed for
these schols is based on a foundation of Positive Youth Development and three pillars of the
school: 360 Degree Student Support, Learsbgddoing, and Community Engagement.

360 Degree Student Support (Pillar 1)

This pillar is responsible for developing schodtura. Specifically, it leads to the creative and
critical thinking at the school through the entrepreneurial sector. This is a leadership role that
collaborates with the Community Engagement Center (CEC) to engage families and create
partnerships with community based service providers who can support our students and
families (immigration services, mentorship programs, etc.) Finally, this pillar ensures that
Positive Youth Development practices are present in order to build a culture that has high
academicexpectations and is intellectually and emotionally safe for students. All young people
need supports and opportunities to make a successful transition to adulthood. The focus of the
positive youth development approach is to help youth acquire the knovdealyd skills they
YySSR (2 06S02YS KSIfidKeé IyR LINRBRdzZOGA DS | Rdzf (4
recognizes their unique contributions.

Learningby-Doing (Pillar 2)

CKAA LIAETEFNI A4 NBalLlRyaArofS F2NJ a[ Séchbiskd/I 0 @
learning is the pathway to student higher levels of student performance. Also, we are
O2YYAUGUSR G2 | daladSNERé olFlaSR aéaiusSy oKSNB a
variety of rigorous performance assessments as opposed to traditi@rdINI RA Yy 3¢ G KA C
concerned with coverage and seat time. Teacher development and industry partnerships are

the central to a responsive and adaptable curriculum that keeps the school on the cutting edge

of teaching and learning.

Community Engagement (Pillar 3)

This pillar is responsible for creating relationships with external partners that are reciprocal in
nature. Together they leverage partnerships that are attentive to community and school needs.
Service, mentorships, and offAa A GS LINPINIF YA I NBE dzy RSNJ KA & LIS
person is responsible for understanding community assets and connecting our faculty to
partners that can further our mutual interests.
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Ranking
<+ — Satisfied] Not Satisfied
Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
F(1 | The school provides a The school provides g The school providesa | ¢ KS & OK 2
) clear, comprehensive, clearoverview of the | limited overview of the | overview of
Str | and cohesive instructional instructional strategies | instructional
ate | overview of the strategies and and methods to be strategies and
gé'/e instructional methods to be implemented that methods is
M strategies and implemented that partially or do not incomplete or
et | Mmethods to be adequatelysupport support andvalign with | inadequate.
ho | implemented that and align with the UuKS aoOK2z22z2ft ( --OR-
ds | clearlysupport and a0K22f Qa VY curriculum, instructional The application
Ff A3y & AGK) curriculum, program, and does rot address
mission, curriculum, | instructional program,| performance standards, instructional
instructional program,| and performance strategies.
and performance standards.
standards.

CommentsThe application provides a clear overview, however, how the instructional strategies support
the mission and work with the curriculum will have to be defined in greater detail. 3

F.(2) Provide alear, comprehensive and cohesiexplanation of how the posed
methods/strategies are effective with the target student population.

F. (2)Through collegial relationships established by a prepased pedagogy, teachers are able

to develop positive relationships with students, allowing them to use thesatiogiships to
personalize curriculum and differentiate instruction, resulting in increased student motivation
and engagement. One way to gauge student achievement is though dropout rates. There is a
great amount of research that suggests that teacherdent relationships, fostered specifically

by small schools, can improve student achievement by reducing dropout rates. Research
conducted by Wasley et al. (2000) stated that in a study comparing eight small schools to
neighboring large 9 schools, they fouticht small schools were able to lower their dropout rate

to 4.8% in comparison with 12.9% at neighboring schools. This result can be attributed to the
lower rate of course failure in small schools that Wasley et al. (2000) found, which often
accounts for [gher dropout rates. Wasley and Lear (2001) also found students in small schools
attended five more days of school per semester than students in nearby high schools. Increased
school attendance can contribute to more opportunities for academic successamdelp
reduce the possibility of a student dropping out due to academic failure. Another argument
could be that the relationships that are fostered in smaller learning environments provide the
teacher support necessary to keep students in school. Thrthege relationships students feel
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known and cared for by teachers and therefore become more invested in their education.
These relationships are difficult to develop in large schools and therefore students have fewer
ties to keep them in school. Projedend themselves to several other elements that contribute

to the effectiveness of differentiation. The role of teachers as project managers is embedded in
the ELHS proposed method of teaching. At ELHS, the art of teaching includes designing projects
and al corresponding curriculum and assessment that drive a need to know, in an effort to
engage and support every student.

Ranking
< —p— Satisfied| Not Satisfied
F.( Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
2) | The school provideg The school provides g The school provides a| The school provides
Eff | aclear, clearexplanation of | limited explanation of | aninadequate and/or
ect comprehensive and how the proposed how the proposed incomplete
Ir\mlg cohesive methods/strategies | methods/strategies arg explanation of how
ss explanation of how | are effective with the | effective with the the proposed
the proposed target student target student methods/strategies
methods/strategies| population. population. are effective with the
are effective with target student
the target student population.
population. --OR-
The school does not
address the prompt.

Comments: The relationship between small school size and lower dropout rates is clearly explained.
More data explaining the relationship between project based learning and performance is needed. 2

F.(3) Provide alear and comprehensivdescription of how insuction will be differentiated based
on identified student needs and provideecificexamples.

F. (3)Engaging all learners will be a priority for ELHS and providing students a relevant
curriculum where they are focused on mastery of skills and coscegther than on grades
alone. When students are engaged, they stay in school and student achievement increases.
Practices such as layered curriculum and differentiated instruction will provide students choice
in how they show their mastery. In Rick Worhme® & Co 2A2NY L & y Q ( Asse$siag a9 |j dzl
Grading in the Differentiated Classropime references research that shows that traditional
grading does not generate interest in learners, does not provide meaningful measures and does
not promote healthy academic risk taking, meaning that students do what is safe and easy
rather than engageni challenging learning (Wormeli, 2006, p. 94). Using the mastery approach
allows students and teachers to engage in conversation and practices that are about building
0KS &aGdzRSyidaQ OF LI OA il @ -fe€ondargzjodls® Thése dofivaigds LI G S
require that students are treated as individuals and that teachers are able to know their
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students well enough to personalize the teaching and learning within the classroom. A mastery
approach supplemented with collaboration and collective learning e critical through
collaborating with the Entrepreneurial Leaders and Sectors, which requires that each individual
be able to contribute to the collective product in a professional, dynamic andinfelimed
manner.

In addition to providing substantive reading and math support for those students who need to
build skills to grade level, ELHS will use strategies such as a mastery grading approach aligned to
New Mexico standards for earning credit, layered curriculumalfow for differentiation of
learning, and analysis of standasdased short cycle assessments to support students reaching

the state standards.

These strategies allow for:

1. Deliberate communication to the students about what they are learning.

2. Deliberatecommunication to the students about what it looks like to have learned a
specific skill or concept.

3. Additional time and place for individual students with adult support to work on
standards they have not yet mastered such as, Interim School, focus gpmgrs,
tutoring, or tutorial spaces.

4. Options for students to demonstrate mastery utilizing their dominant learning style.

Ranking
<+ —— Satisfied] Not Satisfied

F.( Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1

3_) The school providey The school provides g The school provides a| The school provides

Dif | aclear and cleardescription of limited description of | anincomplete and/or

fer | comprehensive how instruction will | how instruction will be | inadequate

:2 description of how | be differentiated differentiated based | description of how

te instruction will be | based on identified | on identified student | instruction will be

d | differentiated student needs and at| needs ancho differentiated.

Ins | based on identified | least ore specific examples or --OR-

tru | student needs and | example is provided. | inadequate examples | The application does

cti | specificexamples are provided. not address

on | are provided. differentiated

instruction.

Comments: The identification of student need is clearly described, however the use of option
students to demonstrate mastery could be elaborated on. 3
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G. Special PopulationsThis includes those with Individualized Education Programs (IEPs) or Section
504 Accommodation plans, and English language learners (ELLS).

G.(1) Special Education.

G.(1)(a) Provide eear, cohesive, and comprehensiexplanation of the practices and strategies tf
a0K22ft gAff SyYLit2e (2 LINRBGARS I O2ydAydzdzy
access to the general education curriculum.

G. (1a)All requirements undr IDEA 2004 and corresponding state regulations will be met by

ELHS. Two of the most important obligations a school has to students who require special
education services are that of a free, appropriate, public education in the least restrictive
environment. ELHS will put into place best practices to ensure that students who are gifted or

have a diagnosed disability are able to participate with their-tadoeled peers to the fullest

extent appropriate as determined by their IEP. Students who require tippati of special

education services will be served appropriately within the schools regular education classrooms

to the extent it is appropriate for that student. The continuum of special education service will

range from a monitoring level where studerdse monitored and supported minimally with

minor modifications such as extended time on tests needed, to maximum services that might
include 1:1 support via a full time educational assistant, resource teachtyaching in all or

most classes, or directnstruction from a licensed special education teacher. Modified
curriculum will be developed in direct collaboration with special education staff for those
students who require it. The student, the family, the general education teacher and the special
educaion teacher will review the IEP annually in addition to a more informal review at the bi

annual family meetings. The academic and transition goals set at the IEP will be aligned with the
a0dzRSYyiQa AyuSNBadga FyR (KS aditfantgd By ddtaytiat NRa |
R20dzySyia ¢KSNBE (GKS &addzRSyiQa aiAatt S@gSta | N
could be used as current diagnostics completed for a thyesr reevaluation or an initial

evaluation or short cycle assessments. Services saafl support will focus on building the
addzRSyiuQa aiAftfta a ARSYUGAFTASR o0& GKS L9t GSI
OdzNNAX Odzft dzy gAff 0S LINPDARSR gKATS g2NJAy3 (20
IEP will also serve #se student Next Step Plan.

ELHS will model its special education services model after the model successfully used at Amy
Biehl High School (ABHS), ACE, Health and Tech Leadership High Schools. The service model has
shown to be very successful with stude with a wide range of needs and the ELHS Special
Education Director will work with ACE, Health, and Tech Leadership High School, and other
charters to ensure that best practices are in place to serve these students appropriately. There
will be a scienfically based reading program that will be available for students who require
reading support identified by their Lexile Score. In addition to modified curriculum and/or
direct services by specially trained staff such as a special education teache&Qir &&dorsed
G§SFOKSNBR gAft 0S Ay@2ft SR sA0GK GKS addRSydlcC
Outcomes, mastery grading structure allows for Individual Education Program teams, or other
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support teams for ELL Special Education students or studettis5@4 plans, to identify what
outcomes are appropriate for the student at that time, as well as what direct services and
modified instruction the student will need to ensure that he/she is building skills and making
progress towards IEP academic and traois goals and accessing the general education
curriculum with nondisabled peers appropriately.

Another example of addressing individual needs for Special Education students is allowing a
student to have an additional course in the third trimester ttdeess missing skills or concepts
such as addressing deficits in number sense. Other modifications could include, structured 1:1
tutorial spaces, c#eaching, alternative elective courses that address skill deficits or
communication needs, accelerated larage course to build bilingual skills, an ELL class that
addresses English language acquisition, SIOP (sheltered instruction) training to support
language skills in the general education classroom, and the use of Interim school to allow for
extra time to master a skill or concept.

Ranking
<4 —Satisfied| Not Satisfied
Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
G.(1)(@ | The school The school provides| The school provides| The school provides
SpeCia! provides &lear, aclearexplanation | alimited anincomplete and/or
Educati | cohesive, and of the pradices and | explanation of the | inadequate
on comprehensive strategies the school| practices and explanation of the
explanation of the | will employ to strategies the schoo| practices and
practices and provide a continuum| will employ to strategies the school
strategies the of services, and provide a ontinuum | will employ to provide
school willemploy | Sy & dzZNB & { ¢ of services, and a continuum of
to provide a access to the generg Sy & dzNB & (i | services, and ensure
continuum of education access to the aldzRSyidaqQ
services, and curriculum. general education | the general education
Sy adz2NB &l curriculum. curriculum.
access to the --OR-
general education The applicatiordoes
curriculum. not addressSpecial
Education.
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Comments: The school commits to meeting all Federal and State regulations within a school wide
inclusion plan. 4

G.(1)(b)Provide eclear, cohesive, and comprehensidescription of how the school will regularly
evaluate and monitor the progress and success of special education students to ensure attainm
IEP goals.

G. (1b)Progress monitoring is a scientifically based practice that will be used to assess the
stuRSyiQa I OFRSYAO LISNF2NXIFyYyOS yR S@FtdzrdS (K.
G2N] GAOK GKS &aGdzZRSyd oAttt 1SSLI NBO2NR 2F (KS
regular basis and evaluate progress towards goals. The student, the gearetatpecial

education staff, and the family will review the IEP and progress towards goals at least annually

in addition to a more informal review at the -Bhnual family meetings. The academic and
transition goals set at the IEP will be aligned with tiedgRSYy 1 Q4 Ay GSNBada |
adFyRINRA YR 0SYOKYIN]la a ¢Sttt Fa AyF2N¥SR
skill levels are and how much they have improved. This data could serve as current diagnostics
completed for a threeyear reevaluatioror initial evaluation or performance assessments and

short cycle assessments.
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Ranking
< —»—  Satisfied| Not Satisfied
G.(1)(b) Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
SpeCia! The school The school provides| The school provides| The school provides
Educati provides &clear, acleardescription of | alimited description | anincomplete and/or
on cohesive, and how the school will | of how the school inadequate
comprehensive regularly evaluate | will regularly description of how the
description of how | and monitor the evaluate and school will regularly
the school will progress and succes monitor the evaluate and monitor
regularly evaluate | of special education | progress and succeq the progress and
and monitor the students to ensure | of special education| success of special
progress and attainment of IEP students to ensure | education students to
success of special | goals. attainment of IEP ensure attainment of
education students goals. IEP goals.
to ensure --OR-
attainment of IEP The applicatiordoes
goals. not addressthe
regular evaluation ang
monitoring of
students with special
needs.
Comments: Presents a clear pla®

G.(1)(c) If applicable, provideckear, cohesive and comprehensiptan for graduating students with
special education needs that complies with federal and state regulations. (high schools only)

G. (1c)9 [ | { Q -Hamwe@ l@asnidagi framework for curriculum will allow students receiving
special education services to reee additional practice or extended learning, as needed, to
address possecondary, employment, independent living, community engagement and leisure
activity transition goals and related IEP goals. The school will ensure that the transition coach
on staff will work closely with the advisor, student and family to plan for and carry out the
required experiences to transition the student successfully to life after high school. These
experiences could include internships, dual credit, additional instructioneamhnce exams
needed to enter the student's program of choice. Because the family, student and advisor will
meet four times a year in addition to the annual IEP meeting a focus on monitoring progress
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towards transition goals will be easy to accomplishs limportant for the school to graduate
students who are ready to be successful after high school and we anticipate that some students
receiving special education services may require an additional year or more beyond the
expected 4year graduation timehe. Plans for an additional year will be heavily focused on
transition activities. All transition goals and activities will be formally updated annually at the
student's IEP but progress will be documented on the Next Step Plan at each family meeting.
Thetransition coach will work with community agencies as appropriate to support the student's
successful transition after graduating from high school.

Ranking
< —p— Satisfied| Not Satisfied
G.(2)(c) Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
ggeaﬁ;_' High Schools Only| High Schools Only| High Schools Only | High Schools Only
ucatl
on The school The school The school provideg The school provides an
provides &lear, provides eclear alimited plan for incomplete and/or
cohesive and plan for graduating students| inadequateplan for
comprehensive graduating with special graduating students with
plan for graduating| students with education needs. | special education needs.
students with special education --OR-
special education | needs that The applicatiordoes not
needs that complies with addressgraduating
complies with federal and state students with special
federal and state | reguhktions. education needs.
regulations.

CommentsPlan meets all federal and state regulations. 4

G.(1)(d) Provides@ear, cohesive and comprehensiptan that addresses how the school will
provide ancillary staff support for special need students

G. (1d)ELHS will contract with appropriate agencies for diagnostic and other ancillary services
unlessor until there is enough services needed to add a staff member for these services. The
school will work hard to recruit qualified teachers who are dually licensed in both regular and
special education, but will ensure there are enough teachers with aapsucation license to
support the needs of this special population. We will hire resource teachers teach
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projects as well as facilitate pullout services as warranted by student needs. The school will
budget for an educational assistant should teed for one arise, but most of the services will

be provided by dually licensed teachers and resource teachers who are special education
licensed. Additionally, the school will hire a transition coach to support the transition needs of
students.

Ranking
4 —— Satisfied| Not Satisfied
G.(1 Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
)(d) | The school provides The school provides | The school provides | The school provides ar
Spe | aclear, cohesive aclearplan for alimited plan for incomplete and/or
E':Llj and comprehensive| budgeting and budgeting and inadequateplan for
cai plan for budgeting | staffing to meet the | staffing to meet the | budgeting and staffing
on and staffing to meet| identified needs and | identified needs and | to meet the identified
the identified needs| educational plans for| educational plans for| needs and educational
and educational students needing students needing plans for students
plans for students | special education special education needing special
needing special support/services. support/services. education
education The plaradequately | The plandoes not or | support/services.
support/services. addresses how the | minimally addresses --OR-
The plarfully school will provide | how the school will | The applicatiordid not
addresses how the | ancillary staff provide ancillary stafl addressbudgeting,
school will provide | support. support. staffing, and ancillary
ancillary staff services.
support.
Comments: The school provides a clear plan which is reflected in the budget. 3

G.(2) Students with Section 504 Accommodation Plans.

H.(2) Provide aclear, comprehensive, and cohesidescription of how the school will serve,
evaluate, and monitorhie progress and success of students with Section 504 Plans.

G. (2) Progress monitoring is a scientifically based practice that will be used to assess the
a0dzRSYyiQa I OFRSYAO LISNF2NXI YOS YR S@FtdzZ S
teacher will work with the student on an individual basis and will keep recoid KfS & (0 dzR Sy (i ¢
academic performance measured on a regular basis, communicate with the teachers. The
advisory teacher will followap with classroom teachers to ensure accommodations are
appropriate and implemented. The school intends to ensure that 504 acwmhations are

available within the educational plan pursuant to federal and state regulations related to these
populations. Incoming student 504 plans will be reviewed before students begin school to
ensure that the supports and services are in place &mhestudent on the first day of school.

The outline 504 process is as followed:

1. Student is referred to 504 Committee by parent or school st@#rents are notified of
referral.
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Evaluation information is gathered.

504 Conference is scheduled to determine eligibility.

Parents are notified in writing of the 504 Conference.

Parent and shool staff concerns are documented during the 504 Conference.

o 0 bk N

504 eligibility is determined by the summarization of evaluation/ assessment data
provided by school and parents:

Does the committee find that the student has a physical or mental impairment?

Ox¢

If the student has impairment; does the impairment substantially limit a major life
activity?

Ox¢

6 Does the committee have sufficient data to determine that the student has a disability
under 504?

A 504 Accommodation Plan is developed for eligible students.
If a student is found to be nealigible, a referral to the school Student Assistance Team may
be appropriate.

ELHS will follow the State of NM SAT policies and procedure as required by the PED

Ranking
< ——Satisfied| Not Satisfied
Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
G.(2) The school The school The school The school provides an
Studen | provides eclear, provides aclear | provides dimited | incomplete and/or
ts comprehensive, description of description of how | inadequatedescription of
W'tr_‘ and cohesive how the school | the school will how the school will serve,
Szgtfn description of how | will serve, serve, evaluate, evaluate, and monitor the
Plans the school will evaluate, and and monitor the progress and success of
serve, evaluate, monitor the progress and students with Section 504
and monitor the progress and success of studenty Plans.
progress and success of with Section 504 --OR-
success of student| students with Plans. The applicatiordoes not
with Section 504 | Section 504 addressSection 504 Rns.
Plans. Plans.
Comments: The development of 504 plans meets regulation and will be closely monitored by APS

if the application is approved.
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G.(3) English Language Learner (ELLS):

G.(3)(a) Provide elear, comprehensive, and cohesiexplanation of how English language learner
will be identified.

G. (3a)Students who indicate they speak another language other than English primarily at
K2YS | yYRKk2N KI @S y2G @8Si aO2NBR a! RAIyOSRé 0L
Proficiency Assessment (NMELPA) will be given the assessment to assess pragjrbes an
provided the supports needed to develop English proficiency and meet the New Mexico
standards according to federal and state requirements.

Ranking
<+ —p—  Satisfied| Not Satisfied
G. (3)(a) Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
English | The school The school provides| The school provides| The school provides
Languag | provides alear, | aclearexplanation | alimited aninadequate and/or
€ comprehensive, of how English explanation of how | incomplete
Learners . . .
(ELLs) and cohe_:swe Ia_nguage Ieg_rners English Iaqguage explgnatlon of how
explanation of how| will be identified. learners will be English language
English language identified. learners will be
learners will be identified.
identified. --OR-
The applicatiordoes
not addressthe
identification of
English Language
Learners.
Comments: ¢tKS ad0K22ftf ¢gAff dzaS GKS ba9[t! (2 ARSYyGATEe

G.(3)(b) Provide elear, comprehensive, and cohesiexplanation of how the school will provide
services/supports to identified students.

G. (3b)There will be a scientifically based reading progréat will be available for students

who require that level of reading support in addition to modified curriculum and/or direct
services by specially trained staff such as TESOL/ELL endorsed teachers. All staff will be trained
in sheltered instruction to ense appropriate strategies and techniques are being used with

the students. The Director of Curriculum will provide guidance using the Bilingual Multicultural
Education Technical Assistance Manual from PED. The Director of Curriculum will facilitate the
implementation of needed structures and strategies for students to support in obtaining English
Language Proficiency, becoming bilingual and bi literate, developing high levels of academic
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attainment in core academic subjects, and meeting the same challgnsfiate academic
standards as all children are expected to meet. Additionally the Outcomes, mastery grading
structure allows for ELL students to identify what outcomes are appropriate for the student at
that time as well as what direct services and modifiestruction the student will need to

ensure that she is building skill and making progress towards academic goals.

Ranking
< —»—  Satisfied] Not Satisfied
G. (3)(b) Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
English  I"The school The school provides| The school provides| The school provides
Languag | ,-oyides aclear, | aclearexplanation | alimited aninadequate and/or
L € comprehensive, of how the school explanation of how | incomplete

earners . . . . .

(ELLs) and cohe_zswe will prowde the s_chool will explanation qf how_
explanation of how| services/supports to | provide the school will provide|
the school will identified students. | services/supports to| services/supports to
provide identified students. | identified students.
services/supports --OR-
to identified The applicatiordoes
students. not addresshow the

school will provide
services/supports to
identified students.

Comments: The school has not identified a reading prognaeh but will use a scientifically

program and the appropriate staff to provide services.

G.(3)(c) Providec@ear, comprehensive, and cohesidescription of how instruction will be
differentiated or sheltered based on identified ELL student neetisasP include relevant examples

G. (3c)All teachers will use sheltered instruction, differentiated instruction, and abide by all
accommodations as outlined in 504s and IEPs. Project based instruction allows for
differentiated instruction to be used in all projects. One example is through bge&reous
teamwork on projects. These groups allow students to not only emerge as productive members
of a group, but enables students to learn from each other and use the strengths of each
individual student to perform a task. In some cases, students maydagoed by ability level to
ensure the teacher can provide intensive work with students as needed. Group work will be
balanced with individual work to provide practice on skills that may be difficult for students to
grasp. Each project will scaffold conteand skills in a variety of ways and allows for students to
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grasp concepts at their appropriate time. Another example of addressing individual needs
could be allowing a student to have an additional course in the third trimester to address
missing skilbr concepts whether that is learning the English language or addressing deficits in
number sense. Other modifications could include, structured 1:1 tutorial spacedsaching,
alternative elective courses that address skill deficits or communicatiordgjegccelerated
language course to build bilingual skills, an ELL class that addresses English language
acquisition, CALLA (Cognitive Academic Language Learning Approach) to support language skills
in the general education classroom, and the use of Intesghool to allow for extra time to

master a skill or concept.

Ranking
~4— ——Satisfied| Not Satisfied
G. (3)(c) Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
English | The school The school The school provides g The school prades an
Languag | provides aclear, | provides a limited description of | incomplete or inadequate
€ comprehensive, clear how instruction will description of how
Learners . _ . . . . .

(ELLs) and c_ohpswe desc_rlptlon qf be dlffererlltlateld. mstrucﬂc_m will be
description of how | how instruction| based on identified differentiated based on
instruction will be | will be student needs, identified student needs.
differentiated or differentiated | Limited or --OR-
sheltered based or| based on inadequate examples| The applicatiordoes not
identified student | identified are provided. addressdifferentiated or
needs. Relevant | student needs. sheltered instruction for
examplesare Examples are English Language
provided. provided. Learners.

Comments: Clear description and example. 4
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G.(3)(d) Provide @ear, comprehensive, and cohesive plamregularly evaluate and monitor the
progress of English language learners.

G. (3d)All ELL students will work toward becoming proficient in English as measured by the
Annual Measurable Achievement (AMAO) targets and the state assessment. Progress
monil 2 NAy 3 Aa | AO0OASYGAFTAOrfte oFaSR LINI OGAOS (
performance and evaluate the student academic goals. The advisory teacher will be endorsed in
TESOL and work with the student on an individual basis and willk@&®2 NR 2F (KS &l
academic performance measured on a regular basis, communicate with the teachers. The
advisory teacher will followap with classroom teachers to ensure accommodations are
appropriate and implemented. The NMELPA test will be usea @sdécator student progress is

being made.

Ranking
4 ——  Satisfied| Not Satisfied
G. (3)(d) Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
English | The school The school provides| The school provides| The school provides
Langua | provides aclear, aclearplan to alimited plan to anincomplete and/or
g€ comprehensive, regularly evaluate evaluate and inadequateplan to
Learner . . . .
s (ELLS) and cohesive plan | and monitor the ' monitor the . evaluate and monltor
to regularly progress of English | progress of English | the progress of Englis
evaluate and language learners. | language learners. | Language Learners.
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monitor the --OR-
progress of English The applicatiordoes
language learners. not address
evaluating and
monitoring the
progress of English
language learners.

Comments: Clear plan and staffing to provide regular evaluation and monitoring. 3

G.(3)(e) Providesd@ear, comprehensive, and cohesidescription of how the school will budget
and staff to neet the needs of ELLSs.

G. (3e)In year one, as demonstrated in budget documents, there is one teacher who will be
certified in TESOL. This increased each year of the budget. All staff will be trained in Sheltered
Instruction and best practices will be shared at each professional @@vent opportunity.

The school will work hard to recruit qualified teachers who hold a bilingual or TESOL
endorsement, but will ensure there are enough teachers with a TESOL endorsement to support
the needs of this special population. We will hire resouszchers to ceeach projects as well

as facilitate pullout services as warranted by student needs.

Ranking
< ——Satisfied| Not Satisfied
G. (3)(e) Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
English | The school The school The school The school provides an
Langua | provides aclear, provides eclear, | provides dimited | incomplete and/or
Leg‘:’ner compreherjsive, desc_ripti_on of _des_cription of how inadgqu_atedescription of
s (ELLS) and cohesive how it will it will budget and | how it will budget and staff
description of how | budget and staff| staff itself to meet | itself to meet the needs of
it will budget and | itself to meet the needs of ELLs.| ELL students.
staff itself to meet | the needs of --OR-
the needs of ELLs.| ELLs. The budgeting and staffing
does not meetthe needs of
ELLs.
Comments: Budget and staff plan meets the needs of ELLs.
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H. Assessment and AccountabilitA charter school application should include a clear plan for
evaluating student performance across the curriculum. This plan should align with state performance

aidl yRIFINRa +Fta ¢Sttt | a ¢AilKndiceos/gaald il ahoulidbe graseimedS y (i LI
along with a clear timeline for achieving these standards/indicators/goals. A clear explanation of the

types of assessments and frequency of administration should be included reflecting thoughtfulness

given to trackng student progress. A plan for the use of data gathered through assessments should
include procedures for taking corrective action (both individually and collectively) if pupil performance

falls below expected standards.

A quality assessment plan wiliclude summative (endf-year) assessments as well as formative (more
frequent assessments) to track student skill and knowledge development and to inform instruction. The
plan will include how this data will be used to guide professional developmentach&s, as well as

how this data will be used to guide refinement of the curriculum and instruction.

When developing the assessment plan you should consider: 1) the appropriateness of assessments to
the curriculum; 2) what will serve as baseline for s progress comparisons; 3) the inclusion of

school, state, and other assessments to demonstrate appropriate student growth (i.e., PARCC, SBA,
Discovery, DRA, DIBELS, NWEA MAP, AP, IB, SAT, ACT); 4) the ability of the assessment plan to provide
for the ealy detection of students struggling with curriculum content; and 5) the ability of assessments

to reflect the use of basic skills at gradppropriate levels (i.e., reading, writing, problesalving, etc.).

Note: Be aware that all New Mexico public schlomcluding charter schools are subject to the PARCC
Assessments (for English LanguagetABEA and Math), which are aligned with Common Core State
Standards, and the Standards Based Assessment Program (SBA) (for Science), which is aligned with state
andfederal content standards.

H.(1) Provide alear, comprehensive, and cohesive pldrat identifies what measures will be used
to indicate that students are making academic progress, the grade levels at which the assessm
will be used, and frequency of assessing. Please prolddeevidence that the school has
considered the commocore standards, the staté I Yy RIF § SR t ! w/ / FyR {.!
student population, and how the assessments will be used to inform instruction.

H. (1)Multiple measures of student assessment are critical in assessing students and preparing
them for careers or postsecondary education in the Entrepreneurial sectetHS will utilize

multiple measures of assessment to assess student knowledge and erisuients can
demonstrate knowledge With the emphasis on mastery and demonstrating knowledge,

W[ SINYyAYy3d o6& 52Ay3AQ NBIdzZANSaE aiddzRSyda G2 &Kz
Students will be assessed through performance assessments that allodenssu to
demonstrate they have learned higher order thinking skills necessary for success in the
Entrepreneurial sector. These skills include the ability to analyze, synthesize and evaluate
information. Performance assessments will demonstrate a deep lefelnderstanding from
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students and be evaluated by educators and professionals in the Entrepreneurial &althers

and students will ensure highuality performances through collaboration with the Buck
LyadAaddziS F2NJ 9RdzOI (i A @efited fof Bachicéutse uktigShe Btdte and? dzi O 2
common core standards to evaluate student work and progress towards meeting the
benchmarksThis alignment will be based on the Common Core Standards and include College

and Career Readiness Standarfisese colt S A LISOAFAO S@lfdz2 GA2ya 27
evidence of application of concepts and skills via products and exhibitions designed to
demonstrate the outcomes and are industry specific. These performance assessments will be
also be used to measure thelepth of knowledge and 21st Century Thinking Skills
(communication, collaboration, and cliedtiven). These performance assessments will be high

stakes, public, and evaluated by educators, community members, families, and Entrepreneurial
professionals Professional development and collaboration with teachers is a critical piece in

the structure of ELHS to ensure performance assessments are reliédeleschool will use data

from an evaluation tool, such as Discovery Education Assessments, Standards Based
Assessments and End of Course Exams to monitor student progress required by the state. These
assessments will also be used to calibrate instruction through the Data based Inquiry process
with school staff. The analysis of ACT Plan and New Mexico StarB#sedd Assessment (or

PARCC) scores may also be used to compare student growth to national and state a®yrages.
dzaAy3a | O2YoAylL A2y 2F a2dziO02YSaé¢ ol aSR | aasSs
school staff can better target skills and conceptstthave not been mastered by individual

students and provide the appropriate supports needed for mastery. Discovery Education will be

used a universal screener and-gaing progress monitoring throughout the school year. This
assessment will identify studénda Q G KS FANBGO 6SS{ 2F abralyzf TF2N.
the school will require a series of exhibitions that are designed backward from the transition to
college and work. For example, the exhibitions could include a portfolio of student wadrk a

growth in measureable skills that demonstrate that they are ready to transition to-post
secondary education (SBAs, ACT Plan, EOC,¢et¢.5 L2 NI F2f A2 O2dz R I f az
performance in dual enrollment classes, workplace internships, and contyrbased projects

designed to serve a specific client. We will work with our industry and higher education
partners to create expectations for the exhibitions and performance assessments. All
performance assessments will be given b 40", 11" and 12" graders. These performance
assessments will be tied to Common Core Standards at the appropriate grade level.

Ranking
4 ——  Satisfied| Not Satisfied
H.(1 Exceeds 8 Meetst 6 Partially Meets 2 Does Not Meet 1
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) The school provides a| The school provides | The school provides a | The school

Use | clear, comprehensive | aclearplan that limited plan that provides an

of and cohesive plathat | identifies what identifies what incomplete and/or

ASS | jdentifies what measures will be measures will be used | inadequate

€SS | measures will be used used to indicate that | to indicate that studentd assessment plan.

me . . . . .

nts | © indicate that students are making | are making academic --OR-
students are making | academic progress, | progress, the grade The applicatiordid
academic progress, | the grade levels at | levels at which the not addressplans
the grade levels at which the assessments will be for assessment or
which the assessment| assessments will be | used, and frequency of | consider the
will be used, and used, and frequency| assessing.Limited or common core

frequency of assessin( of assessing.Some | no evidence that the standards, PARCC
Clearevidence that evidence that the school has considered | and Standards

the school has school has the common core Based Assessment
considered the considered the standards, the state
common core common core mandated PARCC and

standards, the state standards, the state | Standirds Based
mandated PARCC angd mandated PARCC | Assessment, the

Standards Based and Standards Base( 8 OK2 2t Qa (|
Assessment, the Assessment, the student population, and
a0K22ftQa (]adK22f Qa ( howthe assessments
student population, student population, | will be used to inform
and how the and how the instruction is provided.
assessments will be | assessments will be
used to inform used to inform
instruction is provided,| instruction is
provided.
Comments: The school has identified multiple measures for assessment. Additionally the

exhibitions required of the students should demonstrate progress and achievement. 8

H. (2) Provides elear, comprehensive and cohesigescription ofthe corrective actionshat will be
taken if the school falls short of achieving student academic achievement or growth expectatior
goals at the individual (remediation/aisk studentyand schoolwide levels. Aompleteexplanation
of what would trigger such corrective &mhs, who would be responsible for implementing them, a
how the school will assess effectiveness is provided.

H. (2)All teachers will monitor the academic achievement and progress towards goals of their
advisory students. This data will be reviewed with the student and family each trimester.
Students will develop a plan for growth and present the plan to their teacmat family
members at the Family Conferences. The school principal will monitor sed®llevels of
performance and work with the classroom teacher to implement a plan to increase academic
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achievement levels for students not obtaining growth as measimedastery of performance
and shortcycle assessments. A sch@oatle Response to Intervention will allow for timely and
tiered instructional interventions. Interim school will be used for students who need more time
to master a skill or concept.

The Exedive Directors, with support from Pillar Directors, will be responsible for overseeing
overall _school performance, student achievement and progress towards performance
indicators. Executive Director will report to BOD on progress towards these goals ontlalyn
basis. Board committees, pillar directors and ED will work together to create action plans to
address deficits and take corrective actions. In the event that action plans repeatedly fail, the

board will seek outside support, and may take correcsitadfing actions.

Ranking
4 —»— Satisfied| Not Satisfied
Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1

H. | The school provideg The school provides g The school provides a| The school provides
(2) | aclear, cleardescription of limited description of | aninadequate or
In | comprehensive and the corrective actions| the corrective actions | incompleteresponse
di | cohesive that will be taken if that will be taken if the| for corrective actions.
Vi description ofthe the school falls short | school falls short of --OR-
du . . L L o
| corrective actions of achieving student | achieving student The applicatiordoes
an | that will be taken if | academic academic achiement | not addresscorrective
d the school falls achievement or or growth expectations| actions.
Sc | short of achieving | growth expectations | or goals at the
ho | student academic | or goals at the individual
ol- | achievement or individual (remediation/atrisk
wi | growth (remediation/atrisk | student)and schoot
de | expectations or student)andschoot | wide levels. Aimited
Co | yoals at the wide levels. An or incomplete
™| individual adequateexplanation | explanation of what
ec .. . .
tiv (remediation/at of what would trigger | would trigger such
e | rsk studentjand such corrective corrective actions, whqg
Ac | schootwide levels. | actions who would be| would be responsible
tio | Acomplete responsible for for implementing
n explanation of what| implementing them, | them, and how the

would trigger such | and how the school | school will assess

corrective actions, | will assess effectiveness is

who would be effectiveness is provided.

responsible for provided.

implementing

them, and how the

school will assess
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effectiveness is
provided.

Comments: The application provides an explanation of how corrective actions will be identified
and possible actions. Academic growth and achievement goals will be identified in the contract if the
application is accepted. 3

H.(3) Provide alear, comprelensive, and cohesivplan that explains how student assessment an
LINPANBaa gAftf 0SS FLIIINRBLNREFGSte O02YYdzyAOI 4GS
Authorizer, and the broader community. Please consider your selected community, theisiaditgs
and communication options when answering this question.

H. (3: Family meetings will occur at least twice a year (fall and spring) to report student
achievement results to parents.

Student performance will remain as a standing agenda item at board meetings and the principal
will be expected to report student achievement results on a regular basis.

All timelines and regulations will be met by the school to the authorizer to regodest
achievement data as required.

l RRAGAZ2YFffes F33aNBAFGSR aiddzRSyd I OKAS@SYSyl
addition, ELHS will share aggregated student progress with the community in various venues
including recruitment eventstown hall meetings, and to community based organizations on

the Westside and in the South Valley.

The following formats will be utilized to increase communication to parents, the community,
and the board.
Email- faculty/staff can communicate to the commity via email

Phone Calls faculty/staff can communicate to the community via the school telephone system,
personal cell phones or home phone
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Website¢ ¥ Odzf & |yR adl¥F dziaAftAl S (G4KS &aokKz22f Qa
syllabuses, homewér announcements, important documents, etc.

School Grading Platform: grading platform (to be determined) on the web to post student
grades. Parents can access grades via world wide web.

Report Cards & Progress Reports

Administrative Newsletters¢ administration posts important news for parents/students via
occasional newsletter (print or digital)

-Course Syllahg class syllabi will be distributed via print and digital

Student Handbook, the handbook is the rules anguidelines put forth and approved by the
Westerly School Committee regarding student conduct

Faculty Handbook the handbook is the rules and guidelines put forth and approved by the
Westerly School Committee and the WTA regarding faculty conduct

Progam of Studiesg listing of all courses offered at ELHS and the-rprpiisites for each
course if necessary

Student performance will remain as a standing agenda item at board meetings and the
principal will be expected to report student achievementuks on a regular basis.

All timelines and regulations will be met by the school to the authorizer to report student
achievement data as required.

l RRAGAZ2YFffes F33aNBAFGSR aiddzRSyd | OKAS@SYSyl
addition, ELHS will share aggregated student progress with the community in various venues
including recruitment events, town hall meetings, and to community based organizations on
the Westside and in the South Valley.

Ranking
44— —p—Satisfied| Not Satisfied
Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
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H. | The school provideg The school The school provided g§ The schooprovides an
) | aclear, provides eclear limited plan that inadequate or incomplete
Re | comprehensive, plan that explains | explains how student | plan explaining how
PO | and cohesiveplan | how student assessment and student assessment and
:é that explains how | assessment ah progress will be progress will be
on student assessmen| progress will be appropriately appropriately
pr | and progress will bg appropriately communicated to communicated to parents
og | appropriately communicated to | parents and the and the Governing Body.
re | communicated to | parents and the Governing Body. --OR-
ss | parents, the a0K22f Qa The applicatiordoes not
a0K22f Qa | Body. addressthe
. 2Re3X (KS communication of student
Authorizer, and the assessment and progress
broader
community.
CommentsClear, comprehensive plan provided. 4

Organization

A. Governing Body Creation/Capacity.

A.(1) Summarize and incorporat key components of your governance structuspecifically
outlining the roles and responsibilities of the Governing Body members (number of members, ¢
of terms, offices to be created, committees, grounds for removal from office, and relationship w
@2dzNJ a0K22f Q& | RYAYA&UNITUARYED 02 NIt NBDARBA @21
I32OSNYAy3 o02Re ¢gAff RSOSt2LI Ada I20SNYyAy3
complete, attach governing documents as Appendix B.

A. (1)Officers of the Governing Board shall include a iBesg, VicePresident/Secretary, and
Treasurer as more fully stated in the draft Board bylaws.

The responsibilities of the President shall include coordinating all orders and resolutions of the
Board. The President shall execute contracts approved bajarity vote of the Board. The
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President shall further act as the liaison between the Board and the Principal. The President,
along with the Principal, shall create agendas for Board meetings with the advice of the
Executive Committee. Responsibilitiek the VicePresident/Secretary include assuming all
powers and duties of the President in the event of the resignation, absence, or incapacity of the
President and keep full meeting minutes of the Board in accordance with the Open Meetings
Act. The Vice Bsident/Secretary shall act as the clerk thereof and provide copies of all meeting
minutes to the public upon request.

The Vice President/Secretary shall assure that all meetings are properly noticed and agendas
are duly made available to the public accordance with the Open Meetings Act and the
D2OSNYyAYy3 . 2FNRQA lyydzZtfe FLLINRISR LRfAOED
records for all revenues and expenditures of ELHS. The Board may accept on behalf of the
school any contribution, §i or bequest for the general or special purpose of the school. The
Finance Director will report all gifts to the school in writing and assure such gifts are approved
and used in accordance with applicable state and federal laws and regulations. Ther@reas
oversees the finance functions including gifts to the school and will chair the Finance
Committee of the Board.

Membership The Governing Board will have from five to nine members and the terms will be
overlapping to ensure continuity.

Terms
Terms will be from one to three years and members can serve up to three consecutive terms or
six years whichever is greater:

Term Ends
Members 1 and 2 2016
Members 3 and 4 2017
Members 5and 6 2018

Offices to be Created

0 President

0 Vice President/Secretary

0 Treasurer
Governing Board Structure
Officers of the Board shall include a President, ¥Apesident/Secretary, and Treasurer as more
fully stated in the draft Board blaws. The responsibilities of the President shall include
coordinating all orders and resolutions of the Board. Committepsrt directly to the Board at
its regular meeting. Committees are responsible for researching and recommending potential
board policies and initiatives that align with their specific goals. Also, the committees retain
oversight responsibilities for fance, academic performance and other areas that are within
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their responsibility. Along with oversight also comes responsibility to bring information and
recommendations for future actions to the board.
The following process will be followed:

Research wiin Policy Board Consideration Board
Public Input Development\> (or back to committee) Approval

Committees

Below is a description of the Board committee structure. The committees will likely meet
monthly and focus on the essential areas of sgac planning, student performance (i.e.
academic, and social and emotional), fiscal solvency, and compliance with state and federal
laws and regulations. Also, each committee is structured with a Board member as chair and at
preferably at least one comumity member who can bring a broader perspective to the
deliberations. These additional community members also function as a Board recruitment
strategy by creating a pipeline of members who know and understand the institution.

Academic
Performance

Student
Support

Governing Community
Board Engagemen

Finance

1. Finance Committee will likely be chaired by the finance expert on the Board and the
members of the Audit Committee as required by state statute. This committee cares for
the fiscal health of the school and its leteym viability of the financial policies, audit
findings,systems, and structures (i.e. separation of duties).

2. Governance will likely be chaired by the attorney on the Board and complemented
with members of the community. This committee ensures that the school is following
all state laws and avoids conflictsioferest. This committee ensures compliance with
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federal and state laws. It also oversees policy development, including those affecting
students and faculty. The Principal will participate on this committee.

3. Academic Performancewill likely be chairedby the education expert on the Board and
composed of the Principal and other community leaders who can develop a
sophisticated oversight of the academic performance of the school. Data gathering will
focus on goals outlined in the charter.

4. Student Suppont will likely be chaired by a board member who can provide oversight
to student sociakmotional development and other support structures at the school
(i.,e. School Based Health Center, student discipline policies, out of school time
programs, and overallchool culture). Key measurements for this committee are
retention rates and Asset Development of students.

5. Community Engagement Committeevill be composed of the Director of the
Community Engagement Center and community members. This Committee will guide
strategy and implementation to effectively build reciprocal relationships with families,
neighbors, community organizations and the entrepreneurial sector.

Grounds for Removal from Office
¢KS LINRPOSRAZNE F2NJI NBY2@0Ft 2F D2@SNYyAy3a .2 NR
bylaws. Grounds for removal include, but are not limited to, the following:

Attendance: Attendance at Governing Board meetings is mandatory. Missing two meetings in a
row without prior Governing Board approval is grounds for immediate dismissal from the
Board.

Conflict of Interest:Public office is a trust created in the interest of th@anon good and for

the benefit of the people. It is the intent of the Governing Board to maintain public confidence
and prevent the use of public office for private gain. In order to avoid conflicts of interest, it is
the policy of the Governing Board nttt employ Governing Board Members or engage in any
action that would result in an economic gain for an individual Governing Board Member.
Governing Board Members shall notify the Governing Board of any potential conflict of interest
prior to the time set 6r discussion on any such transaction. The written disclosures will be
attached to the minutes of the meeting in which Governing Board action occurred relating to
the matter disclosed. Failure to provide prior notice of any conflict of interest is grdiands
removal.

Professionalism/Character.Board members are expected to conduct themselves with the
highest level of professionalism and character at all times. Any misconduct, unprofessionalism,
or acts of moral turpitude are grounds for removal.

Boardand Administrator Relationshipfhe Governing Board is solely responsible for hiring the
Principal who is the lead administrator. All other staff members will be hired by the Principal.
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forth by the Board. However, ELHS expects that the Board will be highly collaborative with the
school leader to create a forward thinking adaptable organization that can accomplish its
mission in a dynamic and changing puldicthool and entrepreneurial sector professional
environment.

Bylaws The bylaws for ELHS have not yet been written. The Board Members intend to develop
them by January 2016. This work will be done using the Tech and Health Leadership High
School Board dbirectors members and lead administrators as a resource. The Board will also
complete a review of bylaws from other high functioning charter school boards to create
bylaws that will ensure effective governance of the school. PleaseAppendix Bfor an
example of effective bylaws that may serve as a template for the ELHS Governing Board.

Ranking
Pmtisfied| Not Satisfied

Exceeds 8 \ Meetst 6 Partially Meets 2 | Does Not Meet 1
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Comments: Complete and specific (including appendix E). 8

A.(2) Provide aompelling and relevant lisof all proposed, initial Governing Body members along
with their experience, skills, and qualifications. Ensure that yeembership reflects (or will reflet)
the diverse experiences and skills necessary to oversee all aspects of the school. In your list of
proposed initial governing body members, describe the expertise represented in order to
demonstrate their capacity to initiate the opening of the chargehool (i.e., assure student succesg
RSOSt 2L AYLXSYSyidiz 208SNBSS

with legal obligations).

0KS YIylF3aSySyi

Russell V. Combs, Entrepreneurial Expert

A. (2) See below names and bios of proposed board members.
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Russell V. Combs is experienced in many aspects of business incubation best practices, including
incubator management, entrepreneurship training, devetant of technologybased facilities

and training programs, management of governmental programs supporting economic
development, as well as business consulting in the private sedtiar.currently serves as
Managing Director of the WESST Enterprise Cemtbuquerque, New Mexico and most
recently finished his tenure as Executive Director of the Erie Technology Incubator at Gannon
University Erie, PA. Previously he directed a regional #fadiiities business incubation project

in Northern Virginia.His adninistrative experience has included direction of the Tech Ventures
division for a community development ngrofit corporation. This included management of a
youth entrepreneurial development program, a technoldggsed business incubator, and four
commurity technology centers.He has directed the administration and marketing of an
Economic Development Zone initiative in rural New York, which included strategies of growth,
business incubation, and expansion for over 65 busines3é® program was recogred

Jft 20l tfte F2NI Ala -widnuOSlatatSamé HEMNSD 86/l AsyhO dizéctori 2 NJ
of a Microenterprise, Entrepreneurial Assistance and ARC Second Stage Business Counseling
Program, including a statef-the-art computer lab focusing oworkforce development and skill

sets improvements.This initiative resulted in over 100 small business aigg within a six

year period with a 94% success ratdr. Combs also was the architect and administered the
formulation of a fivecommunity huma services and economic development initiative resulting

in creation of five diverse programs that received special recognition from New York State
Department of Youth and Department of Social Services, as well as New York Department of
Economic Developménfor business retention and expansion strategies within the five
communities. Mr. Combs has worked in the private sector as CEO and Senior Consultant of his
own business that restructured failing companiedll businesses assisted remained in
operationretaining over 1,000 jobs.

Mr. Combs received his Bachelor of Arts degree from Dayton Bible College, Dayton, Ohio, in
1972. Since graduating, he has continued his studies in Business Administration and
Management, as well as Management/Labor Relatibfes.received his designation as a
Credentialed Business Incubation Professional, awarded by the National Business Incubation
Association, in 2009. He has served as President of the Virginia Business Incubation
Association. He is active in the National Bosbs Incubation Association, the Appalachian
Regional Commission, and is a frequent presenter at their conferences as well as other state
and regional incubation conferences#le was also a presenter at the International Business
Incubator Conference in kg Kong.

Edward TabeiCubero, Bilingual Education Expert

Edward TabeCubero is a veteran bilingual educator who currently serves as Associate Director
of Dual Language Education of New Mexico. DLeNM is -pmadin technical assistance that
supports schols and policymakers in their efforts to provide emerging bilingual students with
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equal opportunities to learn by building upon their linguistic and cultural assets. With a BA and
MA Ed from New Mexico State University, Edward has promoted bilingual éslueatoss the

US as a classroom teacher, award winning site administrator at the elementary and secondary
levels, district office administrator, and university instructor. In 2014, Edward was selected as a
WK Kellogg Leadership Fellow where he is apphimgkills in collaboration with a leadership
cohort across a variety of sectors to improve outcomes for families in New Mexico. In his role as
Secretary for The NM Coalition for the Majority, Edward is frequently called on by legislators to
share his exertise regarding educational policy focused on diverse student populations. His
current focus is on the convergence of best practices in the education of emerging bilingual
students, instructional leadership, and public policy.

Javier Martinez, Attorneyand State Representative

Javier Martinez serves as Policy Director and General Counsel at the Partnership for Community
Action (PCA), a communibased organization that works to build political and economic

L2 6 SNJ Ay | f 0 dzlj dzSIB\iedsSAONR R @Il K2 T | If ff SScljdzS NJj dzS Qa L
graduated from the University of New Mexico, becoming the first in his family to attend and

graduate from college. In 2010 Javier graduated from the UNM School of Law. For the past 15

years, Javier hasadvoc®e 2y oO0SKI tF 2F bSé aSEADO2Q4 Yz2ald ad
to ensure access to health care for all families regardless of immigration status, advocated for
smartgrowth development policies, pushed for permanent investments in early childhood

edud A2y > YR FT2dzaKi GANBtSaate G2 LINRPGSOG OAQ
Valley with his wife, Diana and their children Marisela and Camilo. Javier represents

| £ 0dzlj dzSNJj dzSQa | 2dzaS 5A&A0GNRAOG wmmentalivgds. 1 KS bSg as$S

Taylor Chavez, Entrepreneur and Student

Taylor Chavez is the founder of Startup Teen, an organization dedicated to promoting
entrepreneurial education and assisting teens with the mentorship and resources needed to get
their ideas off the ground. In addition, she is thefoander of Teeniors, atartup enabling
tech-savvy teens to assist senior citizens with their technology needs. Taylor, a junior in high
school, is passionate about entrepreneurship and organized the first ever Startup Weekend
exclusively for Teens. In 2014, she received thatéfaeneurs, Haute Honors Award as Teen
Rising Star Youth and spoke at TEDXABQ in 2013.

Jessica Aranda, Program Director for Social Enterprise Business

Jessica Aranda is the Program Director for Southwest Creations Collaborative (SC§eaa 21

old women-driven contract manufacturing social enterprise with a mission to alleviate poverty

and build economic opportunity across generations. Using a holistic and {eenilgred

approach, SCC provides dignified employment while also improving access tti@utma

youth and adults. They produce high quality sewn soft goods and-traficed products while
LINE GARAY3I (1AGOAY3S aasSvyofex yR LI O1F3IAY3I &

(0p))
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family engagement, early childhood development, employgbiand leadership work

including, Hacia la Universidad Boward the] y A @S N& A U & 3-12{cdlliégQ@raadindssk 3Sy Y
strategy which engages and inspires whole families in navigating the pipeline to college. Hacia

la Universidad has achieve®8% high shool graduation rate and 86% college attendance

ratel YR A& 3INBgAYI dzy RSNI WSaaAOFQa fSFRSNAKALI &
needs.

t NS@A2dzat ez WSaaAaAolOl aSNWSR +a (GKS 9ESOdziA @S 5
organiation in Chicago where her team opened the first workers' center in the Midwest. An
accomplished strategic planner and popular educator, she has extensive experience in cutting
edge economic development, grassroots movement building, legislative advacadgula

0dzAif RAYy3a> YR fSIFIRSNAKALI RS@St2LISyio {KS A
[ 2y GSYLX I GADPS 9RdzOF A2y YR AY wnmn gl & &St S
Community Leadership Network.

O ¢

Daniel O. Trujillo, CPACFE, CGFM, CGMA

Daniel Trujillo has been doing state and local government audits for various entities including
bSs aSEAO2 &40K22ftQ& Ay KA& GAYS & Iy |dRAG2N
sat on governing council of a local charter ahbetween 2010 and 2013. Daniel also is a
Certified Governmental Financial Manager and Certified Fraud Examiner. Daniel has experience
planning, performing and evaluating audits and continuously seeks continuing education to stay

up to date with changingequirements and regulation®aniel currently sits on the Board of

Directors for the UNM Alumni Association and is a member of their finance committee.

Daniel Trujillo earned his BBA and also his MACCT from the University of New Mexico; Robert

O. Andeson School of Management. He is a member of the AICPA, NMSCPA, ACFE and the
AGA.

Ranking
¢ —»—  Satisfied| Not Satisfied
Exce
eds Meetst 3 Partially Meets 2 | D®S Nit Meet
T4
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Comments: Compelling and diverse group of Board members. 4

A.(3) Provide alear and appropriate process or pldor selecting new Governing Body members
that is focused on selectirgpality leaderswho have the identified skills necessary to govern the
proposed school. Describe how future governing body members will be selected as vacancies

Enumerate thequalifications desired for members that willd & dzZNB & 2 dzZNJ 4 OK 2 2 €
competent to operate a public school.

A. (3)The Governance Committee of the board will be responsible for coordinating recruitment
and selection of new board members. The committee structure will provide the process by
which new members are recruited. Each board member chairs-a@uimittee whee they
have specific expertise (e.g. banking experience and the Audit Committee) and includes public
members. These public members represent the pool of board prospects to serve in the future;
by participating in these subommittees they become familiavith the mission of the school
FYR GKS 0621 NRQa NRfSa |yR NBRalLRyaArAoAftAdASao
months prior to assuming the role of a departing board member.
Board expertise is vital to the lorigrm viability of the instituion. They are the holders of the
mission and are responsible for guiding the institution through its development. Each must
have executive level experience and specific technical knowledge critical to steward the
organization:
1. Finance Banking, accountingor other finance expertise that provides a vantage point
on evaluating the internal controls and the lotegym fiscal capacity of the school.
2. Governance Board development, regulatory compliance, policy development, and
strategic planning that moves the institution toward |letegm viability.
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3. Academic PerformanceBalancing the innovative assessment practices of the school
with the standardized evaluationrpcess required by the state is necessary in order for
the school to maintain its mission and be compliant with state accountability
requirements.

4. Student Suppont Guiding the school through creation of a student support platform
that can account for the swal, emotional, physical and environmental challenges
presented by the community. Also, brokering important relationships that yield services
for families and students.

5. Community EngagementStewarding the development of the Community Engagement
Center (CE) of the school. A dynamic CEC is vital to the-tiermg dynamism of the
school by ensuring that it is able to create reciprocal relationships with employers,
families and community agencies.
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Comments: 8

B. Governing Body Training and Evaluation.

B.(1) Provide an ongoirtdear, comprehensive, and cohesive pléor Governing Body training that
complies with state requirements, including the Open Meetings Act, acahipletely supportedby
the budget you propose.

B (1)Governance Trainingsoverning Board Training is required by New Mexico State Statute
228Bp dm YR codyndndun ba!/ alft IF2OSNYAy3a o62Re
fSFad p K2dzZNBR 2F GNIAYyAy3a 4G €SFHad lyyddtte o
for Charter Schools Conference and/or through webinars provided by NMCCS.

The NM Coalition for Charter Schools training has been sanctioned by the Public Education
Department and it complies with the NM-Hour board training requirements. The 2015
training by the NM Coalition for Charter Schools will take place on October 30 and 31, 2015 and
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the ELHS board members are all going to attend. ELHS has budgeted for this conference and
other board development costs in its annual operating budget

In addition, ELHS Leadership has a relationship with Frank Lopez of Engage New Mexico, a NM
based consulting organization that provides board development assistance. Mr. Lopez has
agreed to provide board development training to ELHS as a volunteer. Mr. Lopeexigesin

on board development.

Lastly, the Principal and ELHS Board of Directors will identify additional trainers as needs arise.
The ELHS Board and Principal have strong networks of support and anticipate that many of
these trainings will be provided &skind contributions.

Ranking
< —3Pmtisfied] Not Satisfied

Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
B.( | The school providey The school provides g The school provides a| The school provides
1) | aclear, clear planfor GB plan for GB training bu| aninadequate or
GO0 | comprehensive, training that complies| it isnot clear if it incomplete planfor
V€ | and cohesive plan | with state complieswith state GB training.
;rr]] for GB training that| requirements and is | requirements and/or --OR-
ce complies with state | supported by the support in the budget | The applicatiordoes
Tr | requirements and is budget. isunclear. not addressthe
ai | completely training of GB
ni | supportedby the members.
ng | budget.
Comments: Standard, If the application is accepted APS will provide other opportunities for Board
training. 4

B.(2) Provide alear, comprehensive, and cohesive pléor an annual selévaluation of the
D2OSNYyAy3d . 2Re GKIFIG NBFESOha (GKFId o02ReéQa S

B. (2) Governance EvaluationEvaluations of Governing Board effectiveness will be done

FyydzZ tteo ¢CKSNBE NP YdzZ AL S aaSaaySyid G2z
/| KI NISNJ { OK22f D2@SNYyAy3a .2 NR DdzARSo06221¢ (Kl

Schools organization Examples include:
1. Board SeHAssessment Questionnaire
2. SeltAssessment for Nonprofit Governing Boards
3. Charter School Board of Directors S&tsessment Template
4. Board Development Assessment Tool
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5. Visionary Board Leadership Assessment
The Governing Board will determine which assessment is most applicable during the spring of
2016. Choosing the most appropriate assessment tool will be a consensus decision of the
Board and based on a deeperunderd®ahy 3 2F SIF OK 20KSNNa aiAffa |
be conducted every year at the annual retreat.

Ongoing board Trainings to be conducted by the Center for School Leadership, Engage New
Mexico and other entities will be designed around areas whbecboard scores lower on the
assessment tool, as well as challenging areas identified in meetings and/or by board members
throughout the year. Board input on training areas will be solicited regularly. All board
trainings will be documented in the bahminutes.

Ranking
4— —p—  Satisfied] Not Satisfied

Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
B.( | The school provides a | The school provideg The school provide | The school provides
2) | clear, comprehensive, | aclear planfor an alimited planfor an | aninadequate or
GO | and cohesive plartfor annual seH annual seH incomplete planfor
V€ | an annual self evaluation of the GE evaluation of the GB| an annual seif
;rr]] gvaluat[on of tpe GB that rnglects that evaluation of the GB.
ce UKIFU0O NBTfS(02ReQa --OR-
gy | effectiveness and effectiveness. The applicatiordoes
al | focuses on continuous not addressthe self
ua | improvement. evaluation of GB
tio members.
n
Comments: Acceptable. 4

C. Leadership and Management.

C.(1) Describe how the governing body will monitor organizational, financial, and academic out
on an ongoing basis to ensure that your school is successfully meeting its mission and providin
guality education.

C. (1)The Governing Board at ELHS will meet monthly to consider operational, financial, and
academic outcomes of the school. The various board committees (including an Executive,
Finance, and Academic committee) will also meet each month. Committees willeretelast
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one board member with expertise in the particular area as well as outside community members
who have expertise and want to serve as volunteers.

At the monthly full board meetings, committee chairs will provide reports to the board on
organizatonal, finance and academic outcomes for ELHS. Committee reports will be a standing
item on the board agenda to ensure that any issues are addressed promptly. If actions need to
be taken, the Committees will make recommendations to the board for voteboudih the

board will have the power to take action on any issues it chooses, the committees are tasked
with oversight in these areas and most recommendations for new policies or strategic
directions will come from their work. Copies of committee reportd @oard discussions will be

kept on file and in board minutes.
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Ranking
< — Satisfied] Not Satisfied
Exceeds 12 Meetst 9 Partially Meets 2 Does Not Meet 1
C( |[¢tKS a0OK22ft|¢KS a0OKz22f|¢KS aoOKz22f|¢KS aoOKz2
1) | descriptions of how descriptions of how the descriptions of how thg description of how|
M | the Governing Body | Governing Body will Governing Body will | the Governing
o | will monitor outcomes | monitor outcomes monitor outcomes Body will monitor
ni | clearlydemonstrate adequately demonstrates a outcomes is
to | an understanding of, | demonstrateits limited understanding | inadequate or
ri and capacity to, understanding of, and | of, and capacity to, incomplete.
ng | monitor the capacity to, monitor monitor the --OR-
organizational, the organizational, organizational, The schootloes
financial, and financial, and academi{ financial, and academi{ not addressthe
academic success of | success of the school, | success of the school,| prompt.
the school, to ensure | to ensurethe school is | to help the school
the school is meeting | meeting its mission. meet its mission.
its mission, an@ble to
manage and sustain a
guality school.
Comments: Acceptable. 9

C.(2) ldentify and providecear, comprehensive, and cohesidgescription of the leadership
characteristics and qualifications for the head administrator needed to run your school. In your
description, takénto account the mission of the schoolAcordingly, includeevidence of a clear plan
(i.e., job search process, timelines etc.) to hire and evaluate a higdyified administrator.

If the proposed head administrator is a founder or already identified, providea, comprehensive,
and cohesve description of his/her leadership characteristics and qualifications for running your sc
and delivering its unique mission.

Finally, provideevidence of a clear plato both hire and subsequently evaluate a highjyalified
administrator.

Head Administrator Selection

C. (2)The Principal/Executive Director of ELHS will be administratively certified and act as the
instructional leader of the school. The principal will have extensive supervision, management
and teaching experience. In addit, the Principal will understand the local community and its

Pagell8



entrepreneurial needs and demonstrate a commitment to at risk youth. In addition, the
Principal will be able to cultivate diverse relationships in the community to benefit the schools
and helpimplement the three pillars (student support, project based learning and community
engagement).

Moises Padilla has been selected as the Principal for ELHS. His qualifications and background
follow:

Moises Padilla was born, raised and currently resigihin walking distance of the permanent
location for ELHS, and he has a deep understanding of the community. Moises has worked in
four schools and has over a decade of experience working to build a strbagéu approach in
schools that support atisk children and their families in the target community. Most recently,
Moises worked with incarcerated youth at Foothill High School located in the Youth Diagnostic
and Development CenterPrior to that, Moises was the Dean of Students at Jimmy Carter
Middle Schoal Prior to that he worked in Administration as the Dean of Students of Atrisco
Heritage Academy, a school that is 93% Hispanic with 83% of kids below the poverty line.
Moises was pare ¥ (G KS GSFY GKFG RS@St 2LISR Ilrgginank YLI SY
Academy, a community school within the High School, to prepare the youth for HS. Moises also
served as the Instructional Council Chair, Grade Level Team Leader, and the Content Area Chair
Person for Social Studies at Polk Middle School.

Moises wasselected as a prestigious Kellogg Foundation Fellow where he is receiving
leadership coaching and support to further develop his community based apprddehis
currently the President of the Board of the Partnership for Community Action and a board
member at South Valley Prep Charter Middle School. Moises understands the value of
community partnerships and works closely with community agencies and nonprofits to advance
his goal of developing classrooms and school cultures that fostecaafidence, estem, and
academic success for all students.

Moises is currently enrolled in the Highland University Education and Administration License
Program and he will have his license prior to the opening of ELHS. Moises has a Master's
Degree in Language, Literaeynd Socio Cultural Studies with an emphasis in Educational
Thought and Socio Cultural Studies from the University of New Mexico. In addition, Moises has
21 Doctoral Credits from New Mexico State University in Curriculum and Learning Technologies.
Moises $ well versed in the Common Core Standards and he has taken a leadership role in
implementing the standards at various schools where he has worked. Moises also has extensive
supervision experience in schemhsed settings.

Evaluation Process for Principalhe Principal will have an official annual evaluation that is
based on the job description and work plan developed in collaboration with the Governing
Board. Evaluation criteria will be based on milestones and performance outcomes that are
time sensitie and rooted in the content of the approved charter and resulting contract with
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the state. Milestones will be either monthly or quarterly. Some, (not all) outcomes during the
planning year will include:

1.
2.
3.
4.

5.

6.

Recruit a sufficient number of students to ensufe tschool meets its enrollment
projections and budget

Identify a temporary location for the school until the permanent site is ready.

Hire and train faculty and other staff

Establish working partnerships with the entrepreneurial sector and community

f SFIRSNAR (2 FTAYAAK ONBIFGAYy3dI (KS a0K22ft Qa
Ensure that all planning year expectations required by the Public Education
Department have been met (policies, etc.)

Establisha financial control and budgeting system that ensures solvency over time.

After the first year of operation, and in subsequent years, the Principal will be evaluated based
on specific expectations of the contract with the Albuquerque Public Schools tteiliskes

the school. For example below are some of the performance criteria that will be under
consideration:

1.

©OoNoGhwWDN

Mission Specific Indicators:

o0 Percentage of students passing exhibitions

o0 Growth in student asset development

o Growth and proficiency rates on Short Cycle Assessments (STARS 360 Reading
and Math)

Student academic growth on standardized measures (PARCC)

Achievement gaps in both proficiency and growth between student subgroups

Attendance

Recurrent enroliment from yar to year

Postsecondary readiness

Graduation rates

Financial performance and sustainability

Governing body performance, including and terms of the charter contract

Ranking

4+ —— Satisfied| Not Satisfied
C.( Exceeds 8 Meetst 6 Partially Meets 2 Does Not Meet 1
2) | The school provides a| The school provides | The school provideg The school provides ar
He | clear, comprehensive,| acleardescription of | alimited inadequate or
Z‘; and cohesive the desired, or, if description of the | incompletedescription
mi description of the selected, the hegd desired, or, if of the head )
ni | desired or, if selected,|  RY A y'A & U NJ| selected, the,head F RYAYA&AuNI
str | the head leadership adminisNJ U 2 NJX qualifications, and the

at

I RYA Y A &l NI | characteristics and | qualifications. The| plan to hire and
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or | leadership gualifications and school provided evaluate an

Se | characteristics and may or may not some evidenceof a | adminstrator.

'e_ gualifications and clearly take into plan to hire and --OR-

¢l | takes into account the| account the mission | evaluate an The application

9" | mission of the school | of the school The | administrator. providesno planto
The school provides | school provided address the head
evidence of aclear | evidence of a plarno FRYAYA&lN
planto hire and hire and evaluate a qualifications and the
evaluate a highly highly-qualified hiring and evaluating o
qualified administrator. an administrator.
administrator.

Comments: A clear plan is provided. Choosing an administrator before the school application is

F OOSLIISR YI &

0S 3ASGaGAy3

iKS

a OF NJi

0 ST2NB

C.(3) Describe how the governing body will convey and delineate the roleggpuhsibilities of your
FRYAYA&(dN
responsibilities that are significant and unique to charter school leaders. Attach the job descrip

a0K22ft Qa

KSI R

Appendix C.

G2 N3 t N

POARS | LI

0KS K2 N&

C. (3) The Principal will edevelop a work plan in collaboration with the Governing Board. The

g2 NJ

LI+ y

O2y @dSea
administrator. The Board of Directors President will monitor progressatdsvthe work plan

Iy R

RSt AYS

on a monthly basis in meetings with the Principal.

See attached job description Appendix C.

FdSa GKS

Ranking

—4— —p—  Satisfied| Not Satisfied
C.( Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
3) | The school describes a The schootlescribes | The school describes| The school provides
He | clear and a clear plarfor how | limited planfor how | aninadequate or
Z‘; comprehensive plaror | the governing body | the governing body | incompleteplan to
mi how the governing will convey and will convey and hire and evaluate an
ni | body will convey and | delineate the roles | delineate the roles administrator.
str | delineate the roles and| and responsibilities | and responsibilities of --OR-
at | responsibiliesofthe |2 F G KS & 0fGKS & OKz2 2 f| The application
oo |a0OK22f Q& K ¢ administrator and administrator and providesno planto
Ev | administrator and provides an provides dimited job | hire and evaluate an
al | provides a detailed job | adequat job descriptionfor the administrator.
:{a descriptionfor the descriptionfor the head administrator
io

head administrator that
includes a

head administrator
that includesa list of

that may or may not
include a listof
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comprehensive lisbf responsibilities that | responsibilities that
responsibilities that are| are significant and | are significant and

sigrificant and unique | unique to charter unigue to charter
to charter school school leaders and | school leaderaind
leaders and attaches it| attaches it as attaches it as

as Appendix C. Appendix C. Appendix C.

CommentsAcceptable. An initial job description is addressed in Appendix C. 4

D. Organizational Structure of the School.

D.(1) Provide alear, comprehensive, cohesive, and reasonabtganizational chart and narrative
that aligns structures with the mission dhe schooland demonstrates alearunderstanding of
appropriate relationships between governance, administration, teaching, support staff, and exte
agencies that are essential to the school.

D. (1)ELHS will be created on a thrpi#lar model: 1) Learning by Doing 2) 360 Degree Student
o0 {dzLILIR2 NI YR /2YYdzyAdGe 9y3IlFIASYSyido ¢ KSA&S
design are essential to realizing its mission:

360 Support

/\

Community Learning by
Engagemer Doing

360 Degree Student SupporiThis pillar is responsible for developing school culture.
Specifically, it leads mental and physical health, fitness, and nutrition programs at the school.
This is a leadership role that collaborates with the Community Engagement Center (CEC) to
engagefamilies and create partnerships with communiigsed service providers who can
Pagel22




support our students and families (i.e. immigration services, mentorship programs). Finally, this
pillar ensures that Positive Youth Development practices are present in twdwriild a school
culture with high academic expectations and that is intellectually and emotionally safe for
students.

Curriculum and Assessment KA a LIAEf 1 NJ A& NBaLRyairotS F2NJ 6
9PSNE /fl aaoé 2 S atdhaskdIe@rBingiskhie pathBay @ highdr Jels afINR 2 S
A0dzRSY 0 LISNF2NXIyOSo lfazx S INB O2YYAUGSR
demonstrate their learning through a variety of assessments as opposed to traditional
GANI RAY 3¢ ¢ K wihkCovdrange dD@ sgdd tBried/ Tedther development and industry
partnerships are central to a responsive and adaptable curriculum that keeps the school on the
cutting edge of teaching and learning.

Community EngagementThis pillar is responsible for créag relationships with external

partners that are reciprocal in nature. This person shares an office with a comnrbasityl
organization based in the Southeast Heights, in or near the International District. Together they
leverage partnerships that aretantive to community and school needs. Service, mentorships,

and offa A0S LINRPAINI Ya F2NJ addzRSyda I NB dzy RSNJ (GKAZ
responsible for understanding community assets and connecting our faculty to partners that

can furthe our mutual interests.

See ELHS Organizational Chart on next page afgpendix C2
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ELHS Organizational Chart

I
1
_r
1 1
1 1

Ranking
—SMtisfied| Not Satisfied
Exceeds 8 | Meetst 6 Partially Meets 2 | Does Not Meet 1
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D. | The school provideg The school provides g The school provides a| The school provides

(1) | aclear, clearorganizational limited organizational | aninadequate or

Or | comprehensive, chart and narrative chart and narrative of | incomplete

9a | cohesive, and that demonstrate an | the relationships organizational chart

2; reasonable adequate between governance, | and narrative of the

tio organizational chartf understanding of administration, relationships between

na | @and narrative that | appropriate teaching, support staff, governance,

| align structures relationships between| and external agencies | administration,

st | with the mission of | governance, that are essential to teaching, support

ru | the schooland administration, the school. staff, and external

ct | demonstrate eclear | teaching, support agencies that are

ur | understanding of | staff, and external essential to the

= appropriate agencies that are school.
relationships essential tahe --OR-
between school. The applicatiordoes
governance, not includean
administration, organizational chart
teaching, support and supporting
staff, and external narrative.
agencies that are
essentidto the
school.

Commentsal €6 S (KS Y2ad dzyAljdzS LI NI 2F GKS | LILIX AOF GA 2,

Curriculum and Assessment, and Community Engagement) will work together to support the student.
Clear and understandable, whether it is reasonable will be demonstiatde first year if the
application is approved. 6

D.(2) Provideclear, comprehensive, and cohesiyab descriptions for all certified and licensed staf
and any other key staff (if your charter requires Aoaditional roles or positions, identifgnd
describe here). In the job descriptions, clearly outline necessary qualifications andppeapriate
reporting lines that are consistent with the organizational chart. Attach staff job descriptions as
Appendix D.

D. (2)Please find all school jatescriptions iMAppendix D

Staff Evaluation

The evaluation system for ELHS will focus on evaluating a teacher through teacher
observations, multiple measures and improved student achievement. The teacher observations
will be conducted several times a year and tied to the Domains, Strands and Edefnoentthe

NM TEACH rubric. See individual job descriptions in Appendix D for individual reporting lines.
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Ranking

<4 —p— Satisfied| Not Satisfied
Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1

The school provides | The school The school provides | The school provides

clear, comprehensive,| providesclearjob | limited job inadequate or

and cohesivgob descriptions for descriptions for some | incompletejob
D. | descriptions for all key| most of the key of the key staff, descriptions for key
(2) | staff, including staff, including including reporting staff.]
Jo qualifications and clearreporting lines that are --OR-
[t))e clear, appropriate lines that are somewhat consistent | The applicatiordoes
sc | reporting lines that are; consistent with the | with the organizational| not addressiob
fip consistent with the organizaional chart. The job descriptions for key
tio | organizational chart. | chart. The job descriptions are staff.
ns | The job descriptions | descriptions are attachedas Appendix

are attached as attached as D.

Appendix D. Appendix D.
Comments: Descriptions are clear and comprehensive. 4

D.(3)(a) Provide elear, comprehensive, and cohesiggaffing plan that demonstrates an
dzy RSNRGI yYRAY3I 27
timely implementdion of the academic program/ curriculum.

0 KS raaddodble an® adeqiidied sEFpdrtyefective aukl

Year Year Year Year Year
Position 2015 2016 2017 2018 2019
Principal 1.00 1.00 1.00 1.00 1.00
Director of Curriculum 1.00 1.00 1.00 1.00 1.00
Entrepreneurial Coach 0.00 1.00 1.00 1.00 1.00
Dir. Student Support 1.00 1.00 1.00 1.00 1.00
CEC Director 1.00 1.00 1.00 1.00 1.00
Transition Coach 0.00 0.00 1.00 1.00 1.00
Teachers * 3.00 7.00 11.00 15.00 17.00
Speech Language Therapis 0.00 0.00 1.00 1.00 1.00
Social Workers 1.00 2.00 2.00 3.00 4.00
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Sp. Ed. Assistant 0.00 1.00 1.00 1.00 1.00
Office Manager 0.00 0.00 1.00 1.00 1.00
Registrar 1.00 1.00 1.00 1.00 1.00
IT Director 0.50 0.50 1.00 1.00 1.00
Finance Director 5 1.00 1.00 1.00 1.00
Facility Director 0.00 0.50 1.00 1.00 1.00
TOTALS: 10 18 26.00 31.00 34.00

As reported in the Education Plan in the School Size section, the sttedater ratio goal is
1:25.

* Note: Note that 2 of the 3 teachers in year one, 3 of the 7 teachers in year two, 4 of the 11
teachers in year three, 4 of the 15 teachers in year four, and 7 of the 17 teachers in year five
will have Special Education endorsements. Teachers with SpecialtibBdusadorsements will

teach mixed classrooms with students who are designated special education and students who
are not designated special ed. In addition, at least one of the teachers in year one will have ESL
endorsement. That will grow by at leasteteacher per year, or more if necessary.

Additionally, teachers to be hired in year one will need to have multiple certifications (eg. Math
and science) to meet all required student needs.

Ranking
— —p— Satisfied| Not Satisfied

Exceeds 8 Meetst 6 Partially Meets 2 Does Not Meet 1
D.( | The school provideg The school provides g The school provides a| The school provides &
3) aclear, clearstaffing plan limited staffing plan to | staffing plan that is
a) | comprehensive, that appears support adequate inadequate or,
Sta | and cohesive adequateto support | implementation of the | incomplete.
:Ig staffing plan that effective and timely | academic program/ --OR
Pla demonstrates an implementation of curriculum. The applicatiordoes
" understanding of | the academic not provide a staffing
Ne | staffing needs and | program/ curriculum. plan.

ed | appearsreasonable
and adequateto
support efective
and timely
implementation of
the academic
program/
curriculum.

Pagel?28



D.(3)(b) Provide elear, comprehensive, and cohesigtaffing plan that is clearly aligned with the
budget, projected enrollment, and implementation schedule.
SeeAppendix K5¢ Year Budget Plan and Financial Frame Section A 2 and A3 for budget

explanation of staffing.
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Ranking

<+ —p—  Satisfied| Not Satisfied
D.( Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
3) CKS d0K22f¢KS aOK22f([¢KS aOK2|¢KS a0Kz22ftQ
b) | plan isclearlyaligned | plan isclearand staffing planis isinadequate or
Sta | \ith the budget, complete and adequate and incompleteand does not
ffi . ) . . .
. prOJe_cted enrollment, generally appearsko pgrtlally aligned | align with the budget.
pla | @nd implementation | be aligned with the | with the budget --OR-
n schedule. budget. The applicatiordoes not
Al provide a staffing plan.
gn
me
nt
Comments: Aligned. Having so many of the teachers with a dual certification that includes Special

Education is very ambitious. 4

D.(5) Provide a calendar and schedule (length of school day and school year including total nur
days/hours of instruction) thiacompletely complywith all state requirements and ensuseffective,
successfulmplementation of the academic program/curriculum. Describe in detail how this sche|
adzLJLJ2 NLia @2dz2NJ a0K22f Qa4 SRdzOF GA2yFf LINBGNI Y
outcomes for your target student population.

D. (5)The proposed 2012017 school year for students begins August 10, 2016 and ends June
10, 2017. Though these dates might shift the total number of instructional days will not change.
The school year calendar is divided intav@ek sections with thregveekbreaks for students at

6.5 hours a day. However, the grading periods will be based on a trimester system lasting 12
weeks each. During these breaks, Interim School will be taught for students who need extra
time to address any core skill not mastereddre the grading period is completed.

The calendar supports high achievement on student outcomes by providing one week of extra
instruction every quarter for students who have not mastered learning outcomes. The project
based learning activities are dgeed around the trimesters; 12 weeks provides ample time for
students to learn the necessary skills taught through each project. The shorter trimester
schedule is more effective at keeping students engaged than the longer semester schedule.
Every trimeser there is a week of professional development for teachers to evaluate individual
student progress on basic skills and learning outcomes.
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Ranking
—4— —— Satisfied] Not Satisfied
Exceeds 4 Meetst 3 Partially Meets 2 | Does Not Meet 1
The school provides a | The school provides a | The schol The school
calendar and schedule | calendar and schedule | provides a calenda| provides an
that completely comply | that comply withmost | and schedule that | incomplete or
with all state state requirements and | comply withsome | inadequate
D. | requirements and ensure| are sufficient to ensure | state calendar and
(5) | effective, successful successful requirements. The| schedule that mg
S¢ implementation of the implementation of the | school provides or may not
2? educational educational program/ | few details comply with state
Da program/curriculum. The| curriculum. The school| regarding how the | requirements.
y/ school provides a providessome detalil calendar supports --OR-
ve | detailed descriptionof regarding how the the target student | The application
ar | how the calendar calendar supports high | population. does not address
optimally supports high | achieving outcomes for a school calendar
achieving outcomes for | the target student and schedule.
the target student population.
population.
Comments: Acceptable 3

D.(6) Provide alear, comprehensive, and compellingan for Professional Development that mee
d0FGS NBIJdZANBYSyiGazr &adzJ}R2NIia GKS AYLI SYSy
performance goals. Ensure that the plan is supported by the budget.

D. (6) Teachers will have an extended calendar professional development. The proposed
total number of instructional days for students is 180 totaling 1170 hours for the school year,
which is 36 weeks long for the students. The proposed total humber of instructional and
professional development ga for staff is 210 for the school year. Interim School days taught
will be on an individual basis determined by student need rather than requiring that all teachers
and students be present. These days would be additional instructional days for studehts
the teachers.

Professional Development activities will focus on the following:
1. Critical Friends Group protocols that are directed toward tuning and developing
lessons (i.e. teachers coming together with other teachers to collaboratively assess
at student work).
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2. DataBased Inquiry that seeks out solutions to issues raised by closeiretson of
student performance and demographic data.

3. Curriculum development that is done collaboratively with entrepreneurial leaders.
This training happens through summits that are facilitated by the Center for School
Leadership consultants In additiom the Center for School Leadership staff, the
Center has a stable of national consultants, Tim Kubik, Larry Myatt, and Michael
Soguero who provide the professional development training. This professional
development is provided by the Center for Schooldezahip free of charge.

4. Positive Youth Development training that-oeents teachers from deficit minded
clinical assessments of students toward an asbatsed frame of reference. This
professional development is provided on an ongoing basihouse bythe ELHS
Director of Student Support.

5. Community Engagement that allows teachers to leverage their own efforts with
community resources to propel student learning/support (home visits, asset
mapping, placéased learning, etc.). This professional developtrie provided on
an ongoing basis, ihouse by the ELHS Director of Community Engagement.

6. Cross school collaboration within the Leadership High School Network. This
professional development for teachers will be delivered free of charge by the Center
for Shool Leadership and will include training on how to implement the three pillars
in practice learning by doing, 360 support and community engagement.

Ranking
4+ —+»—  Satisfied| Not Satisfied

Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
D. | The school provides a| The school provides a| The school provides | The school provides
(6) | clear, comprehensive,| clear planfor alimited plan for aninadequate or
Pr | and compellingplan Professionh Professional incomplete
of | for Professional Development that Development that Professional
(Zis Development that meets state meets state Development Plan.
on | Meets state requirements, supportg requirementsand --OR-
al | requirements, tpe ingplemeptation of | appearsto be The application
De | supports the uKS aOK22ft | somewhat does not address.
ve | implementation of the | educational plan, supported by the Professional
o |a0OK22f Q& S| missionand budget. Development Plan.
p plan, mission and performance goals.
m | performance goals. The plan isnostly
€N | The plan isompletely | supported by the
t | supported by the budget.
Pl budget.
an 9

Comments: ¢tKS ySSR (2 FTAYR (GKS AGNRIKGE adlFFF A& KAIK
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E. Employees.

E.(1)Clearly describéhe employer/employee relationship and providkear termsand conditions of
employment for all classes of employees (administration, professional staff, and administrative
Please offer @omplete and appropriate explanaton 2 ¢ &2dz ¢6Aff I RRNBa
representatives.

E. (1)All certified and norcertified Employees are subject to the School Personnel Act, Section
22-10A et. seq. NMSA 1978. Employees are classified as a regutandulfegular paritime,
short-term, or temporary employee. In addition, employees are di@skias norexempt or
exempt in accordance with the Fair Labor Standards Act and applicable state law and
compensated according to FLSA overtime guidelines. Employees who work more than 0.25 FTE
(Full Time Equivalent) shall participate in the Educatioeéifdtnent Board pension for public
educational employees. Employees are not covered under any collective bargaining agreement.

Employees of ELHS are not employees of a school district. The school does not intend to have
an employee bargaining unit. Hower, in the event that one is certified, the Board will
negotiate a collective bargaining agreement as provided in the Public Employees Labor
Relations Act.

Ranking
< —Matisfied] Not Satisfied
Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
E.( | The schootlearly The schootlescribes | The school providesa| ¢ KS & OK 2 2 f{
1) | describeshe the limited description of | description of the
E | employer/employe | employer/employee the terms of employer/employee
M | e relationship and | relationship and employment for all relationship is
g}l{ providesclear provides thetermsof | classes of employees | incomplete or
or | terms of employment for all and may or may not | inadequate
/e | employment for all | classes of employees. | addresshow the --OR-
m | classes of The schooéxplains school will address The applicatiordoes
pl | employees. The how it will address emple® SS & Q NX not addressthe
oy | schoolcompletely | SYLJ 2 & SS a Q| representatives. relationship between
ee | and appropriately | representative. the employer and
Re | explainshow it will the employee.
lat | RRNBaa $
10" | recognized
?“S representatives.
p
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Comments: Acceptable. 3

E.(2) Provide aelear, comprehensive, and cohesiget of governing body personnel policies and
procedureghat are alignedwith the stated employer/employee relationship, and comply with all
applicable state and federal statutes and régions (attach as Appendix EDRIf you plan to
develop those governing body personnel policies and procedures later, state how and when the
be developed and how you will ensure that they comply with applicable federal and state statut
and reguations.

E. (2)Please see all personnel policieAppendix E.
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Ranking

< —»—  Satisfied| Not Satisfied
Exceeds 4 Meetst 3 Partially Meets 2 2Ll Nit e
E.( | The school provides a | The school provides The school provides a | The school
2) | clear, comprehensive, | aclearset of limited set of personnel| provides an
Pe | and cohesiveset of personnelpolicies policies and procedureg incomplete or
S| personnel policies and | and procedures that that somewhat comply | inadequateset of
22 procedureghat are mostly complies with all applicable state| personnel policies
| alignedwith the stated | with all applicable | and federal regulations | and pracedures.
po | €employer / employee state and federal (attached as Appendix --OR-
lic | relation-ship, and regulations E). The application
ie | comply with all (attached as T OR does not address
s | applicable state and Appendix E). The school provides a | personnel policies
federal regulations T OR planthat states how and procedures of
(attached as Appendix | The school provides and when personnel plans to develop
E). aclear planthat policies will be the policies.
T OR states how and developed and how it
The school providea when personnel will ensure that they
clear, comprehensive, | policies will be comply withsome of
and cohesive plathat developed and how| applicable federal and
states how and when it will ensure that state statutes and
personnel policies will bg they comply with regulations.
developed and how it most of the
will ensure that they applicable federal
comply with all and state statutes
applicable federal and | and regulations.
state statutes and
regulations.
Comments: Complies with all state and federal regulations. 4
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E.(3)Provide a staff discipline process thatlsar, comprehensive, and cohesiaad that is aligned
with the stated employer/employee relationship, and follows an appropriate route ensuring due
process.

Progressive Discipline Process:

A number of tools maype used to motivate, correct, and/or discipline employees, including,
but not limited to warnings, reprimands, suspension with or without pay, and discharge, as
determined to be appropriate in each individual circumstance. Progressive discipline may be
used to correct employee behavioral or performance problems. However, there may be
situations where the severity or seriousness of the offense justifies the omission of one or more
of the steps in this process. Likewise, there may be situations where iplitiary step is
repeated.

Administrative Leave Pending Possible Disciplinary Action:
If an employee is suspected of violating ELHS policies, procedures, or work rules, they may be
placed on administrative leave, with or without pay, pending an investigaif the situation.

Employment Termination:

Termination of employment is an inevitable part of personnel activity within any organization;
however it is done with careful consideration. Below are examples of some of the most
common circumstances undarhich employment is terminated:

Reduction in Force (RIF)

Nonrenewal of Yeat.ong Contracts and Schetérm Contracts

Resignatiorg voluntary employment termination initiated by an employee

Discharge; involuntary employment termination initiated by the organization
Retirementg voluntary employment termination initiated by the employee meeting
age, length of service, arahy other criteria for retirement from the organization.

O«

O¢ O¢ O¢ O«

ELHS will schedule exit interviews at the time of employment termination. The exit interview
will afford an opportunity to discuss such issues as employee benefits, conversion privileges,
repaymer of outstanding debts, or return of scheolvned property. Suggestions, complaints,
and questions can also be voiced at that time.

Termination for Cause:

The Principal determines all involuntary terminations for reasons that include but are not
limited to the following:

Failure to abide by written policies.

Use of alcoholic beverages or nprescribed drugs on the school premises.

Appearing for work undethe influence of alcohol or drugs.

O¢ O¢ O«
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Fighting, assault or attempting to injure others.

Falsifying or misusing school records including applications.
Conviction of any felony or serious misdemeanor crime.

Theft of school equipment.

Failure to meet thedrms of probation including disciplinary probation.
Unsatisfactory performance of designated job position.

O¢ O¢ O¢ O¢ O¢ O«

Termination of Employment:
A. Voluntary Termination

When more than one employee is involved, the Principal shall establish a fair andbéguita
method governing the order in which employees are laid off with the programmatic needs of

Employees may at any time terminate their employment voluntarily. An employee must
give at leastwo weeks written notice of intention to resign in order to be considered as

having left employment in good standing. Exceptions may be made on dbgasse

basis if a tweweek notice is not possible. In such a case, other conditions will be

consideredsuch as past performance.
Involuntary Termination

CSNXYAYFGA2Y 2F |y SyYLiz2eSSQa aSNWAOSa
cutbacks, and abolition of position due to reorganization or reassignment of duties will
require ELHS to give notice in wrgito the employee at least two weeks in advance of
termination. Terminations required by a reduction in force shall be carried out pursuant

to a Board approved plan.

the school as a primary consideration.

Employee Termination Procedures:

A.

ELHS may terminate an employee with fewer than three years of consecutive
for any reason it deems sufficientypon request of the employee, the Principal s
provide written reasons for the decision to terminate. The reasons shall be prc
within ten working days of the requestThe reasons shall not be publicly disclosed
the reasons shall not provide a basis for contesting the decision undeStheac
PersonnelAct[22-10A-1 NMSA 1978].

Before terminating a noswertified school employee, ELHS shall serve the emp
with a written notice of termination.

An employee who has been employed by ELHS for three consecutive years &
receives a notice of termination pursuant to eith&ection 2210-12 NMSA 197
[recompiled] or this section, may request an opportunity to make a staténenhe
local school board about the decision to terminate. The employee can submit a \
request to the Principal within five working days from the date written notic
termination is served upon himThe employee may also request in writing tle@ason:
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for the action to terminate.The Principal shall provide written reasons for the nc
of termination to the employee within five working days from the date the wri
request for a meeting and the written request for the reasons were receivethé
Principal. Neither the Principal nor Governing Board shall publicly disclose its re
for termination.

The ELHS Governing Board may not terminate an employee who has been emp
ELHS for three consecutive years without just cause.

The employee's request pursuant to Subsection C of this section shall be grant
responds to the Principal wtén reasons as provided in Subsection C of this secti
submitting in writing to the Principal a contention that the decision to termi
him/her was made without just causeThe written contention shall specify t
grounds on which it is contended @hthe decision was without just cause and ¢
include a statement of the facts that the employee believes support
contention. This written statement shall be submitted within ten working days 1
the date the employee receives the written reasofiem the local Principal.The
submission of this statement constitutes a representation on the part of the emp
that he can support his contentions and an acknowledgment that the local
board or governing authority may offer the causes for iecidion and any releva
data in its possession in rebuttal of his contentions.

The ELHS Governing Board shall meet to hear the employee's statement in no
five or more than fifteen working days after the local school board or gove
authority receives the statement. The hearing shall be conducted informa
accordance with the provisions of the Open Meetings A6t]5-1.1 NMSA 1978]. Tt
employee and the local Principal may each be accompanied by a person of
choice. First, the Principal shall present the factual basis for his/her determinatiot
just cause exists for thtermination of the employee, limited to those reasons provi
to the employee pursuant to Subsection C of this section. Then, the employe
present his contentions, limited to those grounds specified in Subsection E
section. The GoverningoBrd may offer such rebuttal testimony, as it dee
relevant. All withesses may be questioned by the ELHS Governing Board, the en
or his representative and the Principalhe ELHS Governing Board may considel
such evidence as is presented hethearing and need consider only such evidence
considers reliable.No record shall be made of the proceeding. The ELHS Gov
Board shall notify the employee and the Principal of its decision in writing withi
working days from the conclusi of the meeting.

Ranking
4 —»—  Satisfied] Not Satisfied
E.( | Exceeds 4 | Meetst 3 Partially Meets 2 | Does Not Meet 1
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3) | The school provides a staff| The school The school The school provides ar
St | discipline process thatis | provides a staff | provides dimited | inadequate or

af | clear, comprehensive, and | discipline process| staff discipline incomplete staff

f | cohesiveand aligned with | that isclearand process that disciplne process.
SD(.‘,Ii stated employer/employee | follows an partially follows --OR-

pli relationship, and follows an| appropriate route | an appropriate The applicatiordoes
ne | appropriate route that that ensures due | route that ensures| not addressa staff
pr | ensures due process. process. due process. discipline process.
(0]

es

S

Comments: Standard procedures. 4

E.(4) Provide alear, comprehensive, and cohesieenployee grievance process that is aligned with t
stated employer/employee relationship, and includes provisions for appropriate protections and
appeals, and time frames that follows legal guidelines.

E.(4) Formal complaints against a €02 NJ SNJ aKIFff FANRG o06S adzdVYA
supervisor. Supervisor shall have 5 days to consider complaint and state change or say
complaint is not valid. If the employee is dissatisfied with the response, they sitathit

complaint directly to the Human Resources (HR) officer (Finance Director) or his/her designee

at ELHS. The HR officer shall conduct an investigation within ten days, consult with the
Principal, and bring their findings to the affected parties. Densregarding the grievance rest

with the Principal or his/her licensed designate. If the employee is still not satisfied, they may
appeal the decision directly to the board of ELHS. Board members have ten days to respond to
employees. Final decisions eeding the grievance rest with the Board of Directors.

In the event, that the grievance is against a Supervisor, the employee may bypass the
Supervisor and submit initial complaint directly to the Human Resources officer (Finance
Director) or his/her degnee at ELHS. The rest of the Grievance protocol remains the same.

Ranking
—<€—»———  Satisfied| Not Satisfied
E.( | Exceeds 4 \ Meetst 3 Partially Meets 2 | Does Not Meet 1

Pagel39



4) | The school provides a The scbol provides a | The school The school

(_3f clear, comprehensive, and clearemployee provides an provides an

I€ | cohesiveemployee grievance process that | employee inadequate or

Va | grievance process that is | mostly alignswith the | grievance process incomplete

ne completely alignedwith stated that partially employee

:r the stated employer/employee follows grievance process

oc | Employer/employee grievance process, and| appropriate legal --OR-

es | relationship, and includes | includes provisions for | guidelines. The application

s | provisions for appropriate | appropriate protections does not address
protections and appeals, | and appeals, time GKS aoOKz2
and time frames that frames, and that follows employee
follows legal guidelines. | legal guidelines. grievance process

Comments: Some questions as to the Finance Director being the HR officer. Complaints about

administration probably should go directly to the Board President. 3

F. Community/Parent/Employee Involvement in Governance.

F.(1) Provide alear, comprehensive, ahcohesiveplan that describes school structures that will
provide meaningful parental, professional educator, and community involvement in the governa
and operation of the school. The plan includes lparental involvement will help to advancéhe
YAdaAzyod

scl22f Qa

Please note that charter schoatsay not requireccommunity or parental support or involvement as

grounds for accepting or not accepting a student.

F. (1) The Governing Board at ELHS is created with a committee structure that solicits

community to participate in its deliberations.

All committees are composed of board and

community members. In addition, the school will have a Community Engagement Caa@®r (C

that is responsible for reaching out to the community to form partnerships that are reciprocal
in nature (good for the school and good for the community). The CEC will create an advisory
committee that helps with outreach efforts that can bring pubhiput to the school through

& 4 NHzO G dzZNB R
LI NIy SNA &

G/ 2YYdzy A e
G/ 2YYdzy A e

| 2y B@SNRAF A2y asé
| 2YBSNREIF A2y acE

gAtt

The school will host four family meetingsrdéighout the year where parents and students

meet with school faculty to work together on behalf of the student.

Finally, ELHSIis a
Pagel40

0]

TEOALA

S

l.:.l



demonstrationbased school that relies upon the input of its community partners, students and
teachers alike. Curriculum weveloped with the input gained from the family meetings;
teachers receive some training from families, and finally families are asked to help evaluate
learning at the school. See below:

In addition, ELHS is committed to incorporating teacher voice gotgernance of the schools.
Pillar Directors act as liaisons between the teachers and the Board of Directors. In addition to
the ED/Principal, the Pillar Directors will attend the monthly full board meetings and will be
encouraged to share teacher insiglaisd concerns at meetings. In addition, the Board complies
with the Open Meetings Act and teachers are welcome to attend board meetingsrgon if

they want to participate in school governance.

Finally, the school will have a deep partnership with thew Mexico Center for School
Leadership, ACE Leadership High School, Health Leadership High School and Tech Leadership
High School. The Center coordinates collaboration between each of the members in the
Leadership High School Network (Health, ACE, antnblogy Leadership High Schools). Each
school operates on a common calendar to promote interdependence. The Center is a partner
in the crossschool engagement that is focused on growing the expertise in the ipitke

design (Curriculum, 360 suppodnd Community Engagement). Prior to opening, the ELHS
Principal Residency will be managed by the Center staff. The ELHS Principal will be invited to
participate in all Professional development activities for Tech, HLHS and ACE Leadership, which
are delvered by Center staff, school principals, and pillar directors. The Principal Residency has
a dual purpose of deepening understanding of the thpdéar design by drawing on the
expertise at the Center and member schools, and it provides guidance apdrstiprough the
planning year to ensure a successful launch in the Fall of 2016.

Ranking
—® Satisfied| Not Satisfied
Exceeds 4 \ Meetst 3 Partially Meets 2 | Does Not Meet 1
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F.C | The school provides a | The school provides The school The school provides ar|
1) | clear, comprehensive, aclearplan that provides dimited | inadequate and
Co | and cohesiveplan that describes school plan that incompleteplan or
m | describes school structures that will | identifies description of
m | Structures that will provide meaningful | opportunities for | meaningful parental,
un | provide meaningful parental, parental, professional educator,
ity parental, professional professional professional and community
iny | educator, and community educator, and educator, and involvement in the
oly | involvementin the community community governance and
a governance and involvement in the | involvement in operation of the
m operation of the school. | governance and the governance or school.
en The plan includes how | operation of the operation of the --OR-
] parental involvement school. school. The applicatiordoes
' will help to advancethe not address
a0K22t Qa YA community
involvement.
Comments: If approved and as the planning year progresses the relationship between the school

and the NM Center for School leadership will need to be more defined. 3

F.(2) Provide alear, comprehensive, and cohesiyéan to receive and process concermsla
complaints from the community and parents. The plan is transparent, fair, accessible to the comn
and assures a timely and meaningful response from school administration or the GB.

Complaint Resolutiok. (2)ELHS board meetings are advertised and open to the public and all are

St O02YS G2 FG4GSYR | YSSGAY3I FyR YIS 02YYSy
governance or operations. The school has a committee structure with meetings that are also
advertisedand open to the public and most concerns would be referred there (although it is

within the board purview to deal directly with any topic it chooses). Complaints that are
specific to one of the areas specific to a committee responsibility; will be askellelsy that

committee and recommendations for changes will be brought to the board if warranted.

CAylLfftex GKS /2YYdzyAGe 9y3IF3aASYSyd /SyGdSNI o/ 9/
has an advisory committee that includes a board member ared @EC Director. The CEC
Advisory Committee can also bring concerns directly to the Governing Board or the Community
Engagement Director. The committee will also be composed of other stakeholders in the
school including the following:

I Neighborhood Assodian Members

I Entrepreneurial Sector Representatives

1 Parents
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1 Students
The following outlines the formal complaint/concern process:

Public CEC Director to CEC
Complaint/ Committee Board Consideration > Principal/Board
Concern Consideration (or back to committee) Action

Community members wanting to make a formal complaint are encouraged to go directly to the
CEC DirectorCEC Director has 7 days to investigate complaint and go to the CECyadvisor

board. Board has 7 days to review and render a decisibthe decision is contrary to the
community member, community member can request issue to go to the board and
principal. The board takes all information by the complaintant and investigatitmaescount

and must complete in 10 days a rendered decision.

Ranking
+— —>— Satisfied| Not Satisfied

F(. Exceeds 4 Meetst 3 Partially Meets 2 | Does Not Meet 1
2) | The school provides a | The school provides a | The school The school provides
Co | clear, comprehensive, | clearplan to receive provides dimited | aninadequate or
m | and cohesiveplan to and process concerns | plan to receive incompleteplan to
pla | receive and process and complaints from and process address community
int | concerns and complaint| the community and concerns and and parent
Re | from the community parents. The plan is complaints from | complaints.
sol | and parents. The plan if somewhattransparent, | the community --OR-
uti | transparent, fair, fair, accessible to the | and parents, and | The schootioes not
on | accessible to the community, and assure§ assures a timely | addresscomplaint

community, and assureg a timely and meaningful response from the| resolution.

a timely and meaningful| response from the school

response from school | school admirstration or | administration or

administration or he the GB. the GB.

GB.
Comments: Acceptable. 3
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G. Student Policies.

G.(1) Provide and attach as Appendigl€ar, comprehensive, and cohesiBtudent Discipline Policies
(6.11.2 NMAC) that comply with the Student Rights and Responsibilities as set forth in the Public
Education Department rules. The school providdstailed explanationof how it will take ito
account the rights of students with disabilities.

G. (1)Please see the Student Discipline Policies attached in Appendix F.

Ranking
—P Satisfied| Not Satisfied
Meetst 3 Partially Meets 2

Exceeds 4 Does Not Meet 1

The school provides
incomplete or
inadequateStudent

G.( | The school provides
1) clear, comprehensive,
and cohesiveStudent

The school provides g The school provides
clearStudent limited Student
Discipline Policies tha Discipline Policies

US; Discipline Policies that| comply with the that partially comply | Discipline Policies

en comply with the Student Rights and | with the Student set forth in the

: Student Rights and Responsibilities as se| Rights and Public Education

Dis Responsibilities as set | forth in the Public Responsibilities as | Department rules.
: forth in the Public Education set forth in the Public --OR-

C_'p Education Department | Department rules. Education The application

in" | rules. The school The school provides | Department rules. does not address

F‘j provides adetailed an explanationof student discipline
0

how it will take into policies.

account the rights of

explanationof how it
lic | will take into account
y the rights of students | students with
with disabilities. disabilities.

Comments: Complies with all rules. 4

G.(2)Provide eclear, comprehensive, and cohesiyéan for addressing alternative educational
settings for eligible students who are lotgym supended or expelled. Ensure that the plan is
O2yaraitaSyid sA0K (GKS {(GdZRSyGaQ wAadakKida |yR w

G. (2)In the case of students receiving special education services, ELHS will ensure that their IEP
goals are being followed while addressing any issue of misconduct. IEP manifestations will take
place to determine if the behavior is a result of the disabdityl the team will determine the
outcome in compliance with all IDEA regulation. Interim Alternative Educational Settings (IAES)
will be available for any student facing severe discipline consequences.
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The Student Support Team (SST) will refer any studi#hbut an IEP to a school other than

ELHS. Although expulsion is a last resort, the school acknowledges that it is sometimes

necessary. A student receiving an expulsion will lose credit for the semester in which the

expulsion occurs, unless the studeati Sy 3+ 3SR Ay Fy FfGSNYyFGASBS LIN
IA0SYy | RdzS LINRPOS&a&a KSENAY3I LINA2NI G2 SELMzZL aAz2
federally guaranteed due process laws for students will be followed in accordance with New
Mexico Satute 225-n o> { OK22f 5AaO0ALX AyS t2ft AOASAZ
SadlrofAakK addzRSyd RAAOALI AYS LRftAOASA | YR
students have the right to a fair hearing and procedure process and an gmoealss. The

student may, at his/her own expense, choose to be represented by an attorney at the hearing.
Upon completion of an Expulsion a student may return to his/her assigned school, apply for a
transfer for the next school year, or explore alternatogions.

a ¢ K
aKl

In the event of expulsion, the Student Support Team, in collaboration with administration and
individual families, will work with students on a ena-one basis to identify the best transition
options. The school has developed strong relatiopstwith other schools who have a specific
mission of educating students that have been expelled and the SST will make every effort to
connect students to those more appropriate schools, and then follow up to ensure that the

student has enrolled and trangined to another institution.

Ranking
< Sati#ed| Not Satisfied
Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1

The school provide§ The school provides g The school provides a| The school provides
G.( | aclear, clearplan for limited plan for aninadequate or
2) | comprehensive, addressing alternativg addressing alternative | incompleteplan for
Alt | and cohesiveplan | educational settings | educational settings | addressing alternative
er | for addressing for eligible students | for eligiblestudents educational settings
na | alternative who are longterm who are longterm for eligible studets
tiv | educational suspended or suspended or expelled who are longterm
e settings for eligible | expelled. The plan is| The plan isomewhat | suspended or
Pla | students who are | consistent with the consistentwith the expelled.
ce | longterm {GdzRSy 1aQ |{(dzRSy G aQ -OR
m | suspended or Responsibilities rules.| Responsibilities rules. | The applicatiordoes
en | expelled. The plan not address
‘5 i§ cor)sisteng witr] A alternative placement

UKS {0dzRS of students.

and Responsibilitieg

rules.
Comments: Complies with all rules and regulations. 4
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H. Student Recruitment and Enrollment.

H.(1)Provide &aclear, comprehensive, and cohesivatreach and recruitment plan that ensures
equal access to the school and is likely to be effective in attracting students from the targeted
population. The recruitent /enroliment timelines presented aneasonable. Ensure that the
outreach/ marketing plan is supported by the budget.

H. (1) There will be two clientele for ELHS in the initial years and the school will have two
complementary recruiting strategiesmaed at attracting a clientele that is either off track to
graduating or returning to school after dropping out. Overall we expect that 80 percent of the
total population will meet these criteria.

Our mission is to serve a majority of students who are off track to graduation or who have
dropped out of school. The recruitment strategy in year one will focus on working with
guidance counselors from local high schools and middle schools to identifgrgsuwho have

not been successful. This strategy has been very successful for ACE, Health and Tech Leadership
High Schools and ELHS intends to use the same process and existing relationships with school
officials in the district to identify students. Maddesk NM, a local communications firm serving
non-profit organizations, launched a communications and student recruitment campaign for
ACE, Health, and Technology Leadership High Schools and they will do the same for ELHS.
Entrepreneurship Leadership Hig@thool will focus on serving Southwest Albuquerque (West

of I 25 and South of | 40). Also, ELHS will leverage partnerships that currently exist with the
following community based organizations and schools to recruit students:

Partnership for Community Aon
South Valley Prep

Centro Savilla

La Plazita Institute

Southwest Organizing Project
Southwest Creations Collaborative
Atrisco Heritage Academy
McCune Foundation

. Prosperity Works

10.Media Desk NM

11.The school will also recruit students through its corporate partners, including PNM,
UNM, CNM and others.

©CoNoO~wNPE

In addition, ELHS will develop relationships with local neighborhood associations, public and
private schools, and other community organizations whib help with recruitment. ELHS will
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also conduct its own outreach utilizing social media, printed outreach materials, informational
tables at community events, and-person outreach

ELHS is also committed to broad circulation of the opportunity tenak the school.

The

Albuguerque Public Schools provide mailing lists of all students by grade in the district. ELHS
will recruit these students by mail and focus on a message that ELHS provides an alternative for
students who are not reaching their pateal in traditional schools.

Timeline:

~

~

-

September 2015, meet with counselors from local middle and high schools

December 2015, mailing to regional high schools students following the first semester
report cards

April 2016, second mailing followed up bpablic meeting at a community center (first
lottery)

June 2016, third mailing followed up by a public meeting at a community center (second
lottery to fill remaining seats if needed). If the school has maximized enrollment by this
time it will set a waitng list).

Ranking
<+ —PSatisfied| Not Satisfied
Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1

H.( | The school provides a | The school The school The school provides an
1) | clear, comprehensive, | provides alear provides dimited | inadequate or
St | and cohesiveoutreach | outreach and recruitment plan incompleteoutreach
ud | and recruitment plan recruitment plan | for ensuring equal | and recruitment pn.
en | that ensures equal that ensures equal | access to the Or the plan/timelines
t access to the school an¢ access to the school. General | are not reasonable or
Re | is likely to be effective i school. Adequate | recruitment are not likely to be
or | attracting students from| recruitment /enrollment effective or ensure
uit | the targeted population.| /enroliment timelines equal access to the
m | The recruitment timelines are presented. The school. The outreach/
en /enrollment timelines presented. The outreach/ marketing plan does not

presented argeason outreach/ marketing plan is | appear to be supported

able. The outreach/
marketing plan is
completely supported
by the budget.

marketing plan
appears to be
supportedby the
budge.

partially supported
by the budget.

by the budget.
--OR-

The schootloes not

addressstudent

recruitment.
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Comments: More attention in the recruitment plan needs to made to reaching dropouts, as
committed to in the first paragraph (H,1). 3

H.(2) Provide aomplete, comprehensive, and cohesidescription of your lottery process and
procedures that comply with state statutes, andupport equal accest® the school (include how you
will maintain a wait list). Please provide tentative timeframes or dates.

H. (2) ELHS enrollment process including withdrawals;edi®llments, reenrollments, and

transfers will comply with NMSA 1978 Section8B84.1, and Subsection D of 6.80.4.12 NMAC.

1t f &aiGdzRSyida 6K2 YSSG G(KS {GF 4GS aedding &publia SEA O2
school may apply for admission to ELHS. The school will not discriminate among applicants on

the basis of age, disability, gender, ethnic or national origin, religion, or academic standing.
ELHS is a New Mexico nsectarian, norhome sclool-based public school that does not

charge tuition or have admission requirements. There are no criteria for admission. In
accordance with the Charter Schools Act, Chapter 22, Article 8B NMSA, siblings of students
enrolled or chosen for enrollment in thdMAC will be automatically eligible for enroliment in

the school.

ELHS will announce the opportunity to apply for open enrollment beginning in November 2015

and ending when sufficient students have been recruited to meet the desired enrollment.
Opportuh 1 AS& G2 SyNRtf gAff 0S | ROSNIAASR 2y (KS
public middle schools, youth development organizations, health care clinics and neighborhood
organizations that provide services to youth, community centers and studeatieanic
associations. Enrollment announcements will be provided in both English and Spanish.

Applications for enroliment will be accepted on an ongoing basis. As they are received, the
registrar or designee will catalogue all applications. A receiptrdeobapplications will be kept

on file at all times at the school. A lottery date will be set for the first open house held by the
school (April 2016). In the event more applications are received than there are available
openings in the school, a lotteprocess for admission will be instituted for all applicants. If the
school does not have sufficient applications to fill the existing slots, subsequent lotteries will be
held to fill the openings number available.

Notice of subsequent lotteries will bedeertised. The subsequent lottery will occur no more
than thirty days after the first lottery. Lottery applicants will be eligible for consideration for
only one grade based on a transcript evaluation and will depend on the grades and numbers of
studentsapplying to each grade. A school official such as the Principal, or a designee, will draw
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numbers for the lottery. After student openings are filled, all others will be placed on a list and
another random drawing will take place.

Subsequent lotterieswill be conducted based upon enroliment needs. All students will be
notified should they be selected for enrollment in a letter sent via U.S. mail or a letter may be
delivered in person. Students must acknowledge in writing their intent to enroll in Bh&iS
complete all registration documents. Students who do not confirm in writing and complete all
necessary documents, within the time and date specified in the letter of notification, will forfeit
their right to attend the charter school for the year thexere chosen to enroll.

After all grades are phased in, each year the Principal shall present the Governing Board the
number of seats available for new enrollees for the following school year. This number will be
determined by subtracting the number of stents who have returned letters of intent from

the number of openings available.

Anticipated Enroliment Timeline:

i November 12015: Applications will be accepted for the lottery drawing. Applications
will continue to be accepted and those students notwnain the lottery(s) will be
placed on a waiting list. All applications that are completed and turned into NMAC on
the date of lottery drawing(s) will be included in that drawing.

April 1, 2016: Open House and first lottery drawing held. Students witldtiéed as

they are drawn as described in the application.

I June 3, 2016: If all advertised slots are not filled, a second Open House and second
lottery drawing held.

I April 5, 2016: Registration documents and new student orientations will begin. Specifi

dates of orientations will be determined during the planning year.

June 17, 2016: Enrollment will be finalized, registration and new student orientation

completed.

-

-_
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Ranking
+— Sasfied| Not Satisfied
H. Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
(2) | The school provides The school provides | The school provides a | The school provides
Lo acomplete, acleardescription of | generaldescription of | aninadequate or
u comprehensive, its lottery procedures| lottery procedures that | incomplete
| and cohesive that comply with comply with state description of its
gr description of its state statutes. statutes. Some lottery procedures or
oc | lottery procedures | Tentative dates are | tentative dates are what is provided does
es | that comply with providedfor the provided. not comply with state
s | state statutes, and | most part statues.
support equal --OR-
accesgo the The schootloes not
school. Tentative addressthe lottery
dates are provided. process.
Comments: Complies with State statute. 4

I. Legal Compliance.

I.(1) Provide &urrent, clear, comprehensive, and cohesi@®nflict of Interest Policy that
demonstrates an understanding @nd capacityto, meet the requirements of the law (NMSA 195’8
22-8B-5.2(2011)). Provide a sample disclosure statement of any real or potential conflict of inter

l. (1) The bylaws for ELHS will have a section dealing directly with conflict of interest. Below is
suggested language utilized by ACE Leadership High School. The bylaws are the governing
document for the school and all board members are expected to comply thhprinciples
expressed below:

Gt dzoft AO 2FFAOS Aa | (ONXzaG ONBFGSR Ay GUKS AydS
people. It is the intent of the Governing Board to maintain public confidence and prevent the

use of public office for privatgain. In order to avoid conflicts of interest, it is the policy of the
Governing Board not to employ Governing Board Members or engage in any action that would

result in economic gain for an individual Governing Board Member. Governing Board Members
shallnotify the Governing Board of any potential conflict of interest prior to the time set for
discussion on any such transaction. The written disclosures will be attached to the minutes of

the meeting in which Governing Board action occurred relating to thelimi SNJ RA 8 Of 2 a SR @
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Please se@&ppendix Gfor our proposed Conflict of Interest Policy.
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Ranking
< Shtisfied| Not Satisfied
Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1

I.( | The school provideg The school provides | The school provides a | The school provides &
1) acurrent, clear, aclearConflict of limited Conflict of Conflict of Interest
Co | comprehensive, Interest Policy that | Interest Policy. Policy that is
nfl | and cohesive meets demonstrates| | 2 4 S@S NE (i K inadequate or
'gft Conflict of Interest | an understanding of | responsemay raise incompleteor does
Int Policy that the requirements of | questions or concerns | not meet the
er | demonstrates an | the law. about understanding or| requirements of the
es | understanding of, capacity regarding the | law.
t and capacityto requirements of the --OR-

meet the law. The applicatiordoes

requirements of the not addressa Conflict

law. The school of Interest Policy.

provides a sample

disclosure

statement of any

real or potentid

conflict of interest.

Comments: Acceptable. 4

I.(2) Provide @omprehensive and cleagxplanation that demonstrates @mplete understanding
of, and capacity tacomply with the Open Meetings Act in its several parts (agendas posted in
advance, quorums, executive or closed session procedures, minutes, etc. NMSA 1978 Sddidn
to 4), and Inspection of Public Records Act in its several parts (meeting miactessibility to public
records, etc. NMSA 1978 P41 to 12) that meets the requirements of the laws. For further
information please see the following link:
http://www.nmag.gov/consumer/publications/openmeetingsactcomplianceguide

l. (2)ELHS shall comply with the provisions of the New Mexico Open Meetings Act. All meeting
RFGSa oAttt o06S LlzooftAaKSR Ay (GKS t20Ff ySga YS
place on the school campus. Members of the governing board shall be tranekde
requirements of the Act and it will develop a policy that complies with the Act.

In addition, the school will abide by the Audit Act, which requires that all schools have an audit
committee and that the findings of audits be made public. Thiklwildone by posting the
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Ranking

—»  Satisfied| Not Satisfied
12 Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
) The school provides a | The school provides g The school provideg The school provides
Tr | comprehensive and clearexplanation that | ageneral anincomplete or
an | clearexplanation that | demonstrates an explanation of how | inadequate
sp | demonstrates a adequate it plans to comply | explanation of how it
ar | complete understanding of and | with the Open plans to comply with
en | understanding of, and | capacity tohow it will | Meetings Act and | the Open Meetings
cy | capacity tocomply comply with the Open| Inspection of Public| Act and Inspection of]
with the Open Meetings Act and Records Act. Public Records Act.
Meetings Act in its most of its parts However, the --OR-
several parts (agendas| (agendas posted 24 |4 OK2 2 f Q& | The schootloes not
posted 24 hours in hours inadvance, may raise questions| addresshow it plans
advance, quorums, guorums, executive | or concerns about | to comply with the
executive or closed or closedsession understanding or Open Meetings Act
session procedures, procedures, minutes, | capacityregarding | and Inspection of
minutes, etc.), and etc.), and Inspection | all components and| Public Records Act.
Inspection of Public of Public Records Act| requirements of the
Records Act in its in its several parts law.
several parts (meeting | (meeting minutes,
minutes, accessibility t¢ accessibility to public
public records, etc.) records, etc.) that
that meets the meets the
requirements of the requirements of the
laws. laws.
Comments: Application commits to understanding and compliance with Statute. 4

J. Evidence of Partnership/Contractor relationship. (If Applicable.)

J.(1) If there is /are third party relatieship(s) (partner organization or a contractor etc.) that is
essential to the existence of your charter school, governance, key instrucational staff, or manag
functions, identify them (entity, person, contaiaformation etc.). Provide elear, comprehensive,
and cohesivalescription of all of those thirgharty relationships that are considered integral to
accomplishing the mission of the school. In your description, please demonstrate that you have
complete understandingof the legal implication of the relationship to the school.

J. (1)There is no governance relationship between ELHS and any other organization.
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ELHS will become a member of the Leadership High School Network and receive services
through its affiliation. The New Mexico Center for School Leadership will provide services and
network facilitation.

Contact Information:

Tony Monfiletto, Director

NM Center for School Leadership

Albuguerque NM, 87104

tony@leadershigpdc.org

5055734024

New Mexico Center for School Leadership (the Center)

The Center will incubate a network of four schools located in New Mexico as part of the
Leadership High School Network (LHSN). Each school will become members of a network that is
designed to elevate the practice of each member by sharing its expertisecaffacity of all the
members will depend upon the pipeline of talented professionals who are expert in the model
and developing an interdependent network. This will give all the participants greater ability to
be high performing institutions.

Leadershp High School Network (LHSN) Functions

The founding principal at ELHS will participate in a yearlong residency at Tech Leadership High
Schools. This experience will provide unparalleled access to the strategic decsimg that
determines success tolduture principals of the LHSN. In doing this, all of the schools in the
network will have the same experience.

The Center will also consult with industry leaders and the communities to build partnerships
that add value to the school and the future wookée.

The Center will provide consultation free of charge to ELHS from a stable of national
consultants who are preminent in their respective fields:

1 Buck Institute for Education (BtEProjectbased learning
1 Eagle Rock PDQ@rofessional development systes that support highly effective
teaching
Education Resources Consortiurheadership and institutional development
support.

~

After the planning year, ELHS will receive ongoing consultation to ensure successful
implementation of the charter in many areasadflity, finance, human resources, instruction,
SGOPOPd ¢KS /SYUuSNI gAtt 2FFSNI { G NHzZOGdzNBR a{ OK:
rooted in the common expectations of the LHSN. The reviews will calibrate expectations with

Pagel55


mailto:tony@leadership-pdc.org

school performancd YR YIF 1S NBO2YYSYyRIGA2ya NBIIFNRAY3
development (i.e. budget, personnel, instruction, support structures, partnerships).

Membership in a network of sister schools will provide ongoing structured leadership
development ad mentorship for principals and other administrators. Management tools that
are proven effective and that can help to ensure high performance include: professional
development processes, curriculum documentation, student assessment, partnership
templates,personnel policies and procedures, etc. The Center will vet and connect the school
to highly valuable social service resources. The Center fundraising support will help assure that
the school has the capacity to participate fully in the LHSN and sustaipetations.

Consulting Team

Tony Monfiletto is the Director of the New Mexico Center for School Leadership. Mr.
Monfiletto has 20 years of school reform experience. He hasowoded and led two
innovative and high functioning high schools in Albuquerque, been a policy analyst for the New
MexicoLegislature, and worked in school reform in Chicago, lllinois.

Dr. Larry Myattwas the Founder of Fenway High School in Boston, a pioneer in the small
schools movement, and was its Headmaster for twenty years before accepting an assignment
to advise Ba®n's High School Renewal Initiative. He was a key member of the High School
Renewal Team and the H®Rrthenon Group Offrack Study and led the companion
Alternative School Quality Review initiative. He most recently served as Senior Fellow for
Leaderslp and Education Ventures at the School of Education/CPS at Northeastern University.

He coefounded Boston's Center for Collaborative Education and designed and directed the
Greater Boston Principal Residency Network at Northeastern University from20m80 Dr.

Myatt is a recipient of the Harry S. Levitan Prize from Brandeis University for career
accomplishment in education. He is a former CES National Faculty member at Brown University
and consultant at the Annenberg Institute for School Reform. He tasamel consulted to
school redesign efforts in numerous cities and states and is a Founding Convener for The
Forum for Education and Democracy and the Chair of the Board of Trustees of the Boston
Green Academy.

Michael Soguerdias been a leader in educati reform since 1993 when he was a founding
member of Eagle Rock School & Professional Development Center (PDC) development team in
Estes Park Colorado. Eagle Rock was created as a laboratory for the most cutting edge
instruction for atrisk youth in the UWited States. This formative experience laid the
groundwork for becoming a leader in the burgeoning high school reform movement in New
York City. While in New York, Mr. Soguero had a series of experiences that concluded in a deep
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and profound understandig of organizational development and specifically small high school
design.

Mr. Soguero became the €airector of the School for the Physical City and later the Founder

and Director of the Bronx Guild where his work was held up as an exemplar of effatiale

school leadership. His success is best seen through significantly higher graduation rates than
other peer institutions. He quickly became a trusted mentor to other aspiring principals and a
partner for teacher training with the Teachers CollegeCatumbia University. His school was
NEO23IyAl SR o6& ¢S OKSNaB /2ft83S8S FT2NJ a9EOStt Sy C
to become a lead facilitator for the Scaffolded Apprenticeship program within the New York

City Leadership Academy where hagiened his facilitation skills, his broad understanding of

urban school reform and the power of dynamic leadership as a means to reform schools and
change the lives of students.

Tim Kubikis a consultant with the Buck Institute for Education (BIE). Hé&svon a variety of
initiatives through Kubik Perspectives, LLC, all designed to increase student engagement with
an everchanging world. He earned a Joint Ph.D. in History and Theory from the Johns Hopkins
University and has designed and taught coursethatelementary, secondary, undergraduate

and graduate level. With Asia Society and the Buck Institute for Education, he has trained over
2500 teachers in numerous workshops on projeamtd simulationsbased learning. Currently
working on a book project KS 2 2 NI R X LMr.YKslBkAid als8 aird attive and vocal
partner in policy and political initiatives to improve education in his home state of Colorado.

Ranking
<+ Satisfied| Not Satisfied
Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meetl
J.( | If Applicable If Applicable If Applicable If Applicable
1). | The school indicates thg The school indicates| The school indicates| ¢ KS & OK 2 2
Thi | there is /are third party | that there is /are that there is /are response is
rd | relation-ship(s), and the | third party third party inadequate or
Pa | school provides alear, | relationship(s), and | relationship(s), and | incomplete.
rty | comprehensive, and the school provides g the school provides --OR
Rel | cohesivedescription of | cleardescription of | someinformation The school indicates
ati | all third-party all third-party about the that there is /are
on | relationships that are relationships that are| relationships and third party
shi | considered integralto | considered integral | how it/they will relationship(s), but
ps accomplishing the to accomplishing the| support the school. | the applicationdoes
mission of the school. | mission of the school The school may or | not addressthe
The school The school may not indicate a | relationship.
demonstrates a demonstrates limited knowledge
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complete under knowledgeof the of the legal
standingof the legal legal implication of | implication of the
implication of the the relationship to relationship to the
relationship to the the school. school.
school.
Comments: Clear and there is an understanding of the legal implications of third party

relationships. 4

J.(2) If applicable, provide and attach as Appendix H, a propsigged, clear, formahgreement
between the school and each third party relations@Bmemorandum of understanding (MOU)

between the school and each prospective thparty, delineating he appropriate responsibilities,
activities, and costs of both sides.

J. (2)There is no document attached as Appendix H.
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Ranking
Satisfied| Not Satisfied

J.( Exceeds 4 Meetst 3 Partially Meets 2 | Does Not Meetl
2) | If Applicable If Applicable If Applicable If Applicable
Pr | The school indicates | The school indicates that | The school offer an¢ The school
op | thatthere is/are third | there is /are third party limited proposal of | provides an
os | party relationship(s), | relationship(s), and it third party inadequate or
ed | and it provides a provides goroposed, relationship(s), ad | incompete
Ag | Proposedsigned, signed formalagreement | it provides a response
re | clear, formal or MOU between the proposed, signed --OR-
e | agreement between | school for most formal Does not address
m | the school and each | prospective thirdparties, | agreement(s)/ the prompt.
en third party relationship| delineating major roles an( (MOU sYORsigned
¢ ORmemorandum of | responsibilitiefORthe letter(s) of intent

understanding (MOU) | school providesome between the school

between the school | formal agreements or and prospective

and each prospective | MOUs and some signed | third-parties. Roles

third-party, letters of intent with and responsibilities

delineating the strong evidence that the | provided maybe

appropriate third party will enter into | general

responsibilities, an agreement should the

activities, and costs of| charter be granted.

both sides.
Comments: The relationship between the school and third parties is explained but it needs to be

formalized. 1

K. Waivers.

K.(1) Provide a list of statutes or state rules for which a waiver is requested, including a rationale
why the wavier is being requestedEnsure that the rationalelearly demonstrateshow requested
waiverst t Ay gAGK (GKS a0OK22f Qa LINRPLRASR | dziz2zy2Y
curriculum For further information please see the following link:
http://ped.state.nm.us/adminpersonnel/waiver_requests.html.

NMSA 1978 § 22 | Requested?| 5 SAONA LIGA2Y 2F K2g o6+ ADBSNI gA

8B-5(C) Waiver

yes | no
Individual class 5 X
load
Teaching load X 5 To ensure fidelity of Project Based Learning, flexibility is
needed to create interdisciplinary projects and assessmer
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Length of school | x 5 School will be a year round schedule with interim school.

day school day may be altered due to Project Based Learning
(PBL).

Staffing pattern X 5 PBL requires teachers who are multifaceted and have var
degrees of training.

Subject areas X 5 Physical Education and Health will address all state stand
alternatively throughout the four years.

Purchase of X 5 To reach the appropriate standards in the state standards

instructional and in the industry.

materials

Evaluation X 5 ¢2 NBIFOK 2dzNJ a0K22f Qa 3I21

standards for performancebased assessments.

schoolpersonnel

School principal 4 X Insert

duties

Drivers education | x 5 5NRA OSNDa 9RdzOF GA2Y gAff y2

K.(2) Only for schools seeking local district authorization.

Provide a list of Authorizer policies for which a waiver is requested (see NMSA 198882 or
elsewhere in the Public School Code), including a rationale for why the wavier is being requested
EnsurethattheNI G A2y €S Of SIF NI @ RSY2yaidNIiSa K2g NF
proposed autonomy, mission and educational program/curriculugif. you require additional space,
attach as an Appendix.)

Discretionary Waiver(s) Sought. 5SAaONRLIIAZY 2F K2g 6|
plan.
Insert Insert
Insert Insert
Insert Insert
Insert Insert
Ranking
<4 - Satisfied| Not Satisfied
Exceeds 3 Meetst 2 Partially Meets 1 Does Not Meet 0
K.( | The school provides| The school provides| The school provides a | The application
1) a list of statutes or | a list of statutes or | limited list of statutes | suggests that waivers
2) state rules for which | state rules for which| or state rdes for which | from statutes or state
W a waiver is a waiver is a waiver is requested. | rules will be used, but
_ requested, including | requested, including the school failgo
aVv | 3 rationale for why | a rationale for why identify the waivers
ers

the wavier is being
requested. The

the wavier is being
requested.

in l11.LK.(1) and (2).

Pagel60



rationaleclearly
demonstrateshow
requested waivers
align with the
a0K22ft Qa
autonomy, its
mission, and the
educational
program and
curriculum

Or, the application
does notaddress
waivers.

Exceeds 3

Meetst 2

Partially Meets 1

Does Not Meet 0
3

Only for schools
seeking local district
authorization.

The school provides
a list of Authorizer
policies for which a
waiver is requested,
including a rationale
for why the wavier is
being requested. The
rationale clearly
demonstrates how
requested waivers
align with the
ao0Kz22f Qa |
autonomy, mission
and educational
program/curriculum

Only for schools
seeking local district
authorization.

The school provides
a list of Authorizer
policies for which a
waiver is requested,
including ageneral
statement is
provided for why
the wavier is being
requested.

Only for schools seekin

local district
authorization.

The school provides a
list of Authorizer
policies for which a
waiver is requested.

Only for schools
seeking local district
authorization.

The school provides
andinadequate or
incompletelist.

The sbool does not
provide a list of
Authorizer policies for
which a waiver is
requested.

Comments: The school will have to request the waivers from the Secretary of Education during the
planning year if application is accepted. 4
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L. Transportation and Food.

L.(1)If Applicable, smte how your school plans to offer transportation to its students. Provédelgar
descriptionof how student transportation needs will be met that is supported by the proposed

budget.
For further information please see the following link:
http://ped.state.nm.us/div/fin/trans/index.html

L. (1) Not Applicable. ELHS does not anticipate transporting students.

Ranking
Saitisfied| Not Satisfied

Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
L.C | If Applicable If Applicable If Applicable If Applicable
1)
Tr | The school states | The school states The school states that it The schobstates that
an | that it plans to offer| that it plans tooffer | plans to offer it plans to offer
f)'? transportation to its| transportation to its | transportation to its transportation to its
ta students. The students. The schog students. Only éimited | students. The school
tio | School provides providesan descriptionof how provides an
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n clear descriptionof | adequate student transportation | inadequate or

how student descriptionof how needs will be met is incomplete

transportation student provided OR the school| description of how

needs will be met | transportation needs| has not fully addressed| student

that is supported by will be met that transportation in the transportation needs

the proposed appears to be budget. will be met.

budget. supported by the --OR-
budget. The schootloes not

state whether or not
it plans to offer
transportation toits
students.

Comments: N/A

L.(2)If ApplicableProvide a plan to offer food services to students (i.e, contracting with
approved/appropriate food services vendors, providing Free and Reduced Lunch). Prdeme a
descriptionof how food services will be provided that is supported by the proposeddid

L. (2) ELHS will contract with a food service management company to provide meals on site for
our students. The program will generate sufficient funding through the USDA Food Service
Fund to operate. The plan is to offer breakfast and lunch to mgular day high school
program and an evening dinner to our-eagagement students. All meals will comply with
USDA nutritional standards and will be eligible for reimbursements by the National School
Lunch Program, USDA. All expenditures would consisbmatract services to the food service
management company. School staff would be responsible for serving meals and program
compliance/logistics. Management of food service operations would fall under the direction of
the Finance Director.
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Ranking

Sausiied| Not Satisfied

L.( Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1

IE) If Applicable If Applicable If Applicable If Applicable

(0]

g‘l The school plans to| The school plans to | The school plans to The school plans to

i offer food services | offer food services to| offer food services to it§ offer food services to

ce |10 its students. its students. students. Only &imited | its students.

s The school The school provides | descriptionof how food | The school provides
provides eclear an adequate services will be provide¢ aninadequate or
descriptionof how | descriptionof how is included OR the incompleteresponse
food services will | food services will be | school has not fully of howfood services
be provided that is | provided that addressed food servicey will be provided.
supported by the | appears to be in the budget. --OR-
proposed budget. | supported by the The school plans to

proposed budget. offer food services to
its students but
provides no other
information.

Comments: Acceptable. 4

M. Facilities/ School Environment.

Applicants must complete the required Facilities Master Plan Ed. Spec. Checklist form, referenced below

as Il M.(1), and submit it to the Public Schools Facilities Authwritgter than Friday, April 24, 2015
The Facilities Master Plan/Ed. Spec.dRhist form can be accessed on the PSFA website at:
http://www.nmpsfa.org/pdf/MasterPlan/Applicant_Charter _School EdSpec FMP_Reviewkih 3

8_2012.pdf

adomL

| LIWSYRAE

5Sa0ONAOGS Ay RSO AT
environment. Complete, submit, and attach as Appendixhg Facilities Master Plan Ed / Spec

Checklist to the Public Schools Facilifieshority (PSFA) for review and approval, and attach the
approved forml &

a W€

GKS OKIF NIiSNJ a8 0K?2

M. (1) Please see the PFSA Approved Projected Facility PAgopendix .
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Ranking
Satisfied| Not Satisfied

Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
M | The school has clearly| The school has The school has The school has
.( | and comprehensively | described its provided a limited | completed and
1) | described its projected| projected facility description of its attached the Facilities
Pr facility needs and needs and desired projected facility Master Plan Ed / Spe(
%) | desired school school environment. | needs and desired | Checklist but hasot
; environment. The The school provides | school yet submitted it to
e | schoolcompleted and | evidence from PFSA | environment. The | PSFA for revievand
d | submittedthe Facilities| that it hascompleted | school has approval.
E | Master Plan Ed / Spec| and submittedthe completed and --OR-
a | Checklist to PSFA for | Facilities Master Plan| submitted the The schootloes not
ci | review and approval, | Ed/ Spec Checklist tg Facilities Mater addressthe Facilities
lit | and attached the PSFA for review and | Plan Ed / Spec Master Plan Ed / Spe(
Y | approved formas approval, and though | Checklist to PSFA f¢ checklist, i.e. has not
N 11 LILJSY RAE | thereview process | review and attached the
z has not been approval, but the completed and
d completed, Ehg pAIan ) review and approved Facilities
- KIa& NXOSA ¢ approval process master Plan Ed/Spec

tentative approval has not been Checklist form as
completed Appendix J.

Comments: Done and attached Appendix J. 4

M.(2) Provide evidence that you have researched potential facilities/propertiegdantlfied at least
one appropriate, viable facility/ property in the targeted geographic locatiofnnclude evidence of a
clear planto prepare the facility/properth y GAYS F2NJ 6KS a0OK22f Qa 2

M. (2) ELHS Founders are currently working with a team of business leaders to locate a
temporary location in the Westside or the South Valley for the school. The temporary location
may be the same as the permanent location because ELHS has established a wotitrhat
Estancias LLC to acquire a four acre parcel of land that will ultimately house permanent location
for ELHS (See letter of support from Steve Maestas). The land will be leased to ELHS at $1/year
for up to ten years, at which point it will be doreat to the school. The ELHS founders are
currently working to identify which location on the parcel will host facility.
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Ranking
Sausiied| Not Satisfied
M Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
(| The school provides | The school provides | The school provided The schootloes not
2) | evidence that it has evidence that it has | evidence that it has| provide evidence that
F | researched potential | researched ptential | donesome research it has researched or
3 facilities/properties facilities/properties on potential begun a search for an
lit andidentified at least | andmade significant | facilities/properties | appropriate
y | one appropriate, efforts to identify in the desied facility/property.
p| | viable facility/ appropriate, viable geographic location --OR-
a | property inthe facility/ property in The applicatiordoes
n | targeted geographic | the targeted not addressthe
location. The evidenceg geographic location aoKz22ftQa ¥
includes eclear planto
prepare the
facility/property in
GAYS TFT2NJ
opening.
Comments: This will be a condition of being allowed to open for the 2Q087 school year, if

accepted. High confidence in the ability to comply because the founders have met this condition
previously for other charter schools. 4

M.(3) Provide aescriptionof (G KS aOK22ft Qa LRISYydAlf OF LA
requests for capital outlay assistance that are reasonable and sufficient to support the school
program. Recognizing that facility needs may change in the future pravig@sonable projetion
for facility maintenance, repair, and equipment needs.

M. (3) ELHS has identified a permanent location for ELH& school is also working with a
realtor on identifying a temporary space for stanp.

The permanent building arrangement will most likely be in the form of a lpasehase
agreement that would allow the school to qualify as a public buildig§HS is confident that it

can finance the facility with lease payments received from the stht@. example, ACE
Leadership High School financed a building with New Mexico Bank and Trust through a
traditional commercial loanThe annual lease payments are $270,000 per year ($740 per
student x350 students).This amount will finance a $4.8 milliomogect ($5.0 million minus
$200,000 in bank fees)lhe school anticipates $30,000 square feet of space at roughly $165
per square foot for construction.
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Maintenance and equipment costs have been budgeted in the operating budget presented in
the Busines®lan.d CIF OAf A& S5ANBOG2NI 6! RYAYAAUGNT GABS | &a:
beginning in year 2 and expanding it to a 1.0 in year three and beyond. This position will be
responsible for managing building strategy of the school.
1 Utilities (Gas, [Ectric, Water/Sewage) estimates are based on costs provided by
similar size schools.
Custodial services (Other Contract Services) are budgeted at $9,000 to pay the cost of a private

O2y (NF OG2NJ G2 OfSIy (KS o0dzAf RAy3Ioé

+— ~— Satisfied| Not Satisfied
Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
M | The school provided a| The school provided § The school provideq The school provides
(| thorough description | descriptionof the alimited only anincomplete or

3 |[2F G(KS aOK|{aOKz22f Q& L| descriptionofthe | inadequate

P,r potential capital outlay| capital outlay needs, | 8 OK 2 2 £ Q& | description of the
% | heeds, including including potential capital outlay potential capital

ft potential requests for | requests for capital needs, including outlay needs.

e | capital outlay outlay assistance that| potential requests --OR-

d | assistance that are are reasonable and | for capital outlay The applicatiordoes
F | reasonable and sufficient to support | assistance that are | not addressthe

a | sufficient to support the school program. | sufficientto support| 8 OK2 2f Qa Q@
ci | the school program. The school provided | the schoolrogram. | needs and potential

lit | The school provided | adequateestimates costs.
Y | reasonable projection | for facility

C | for facility maintenance, repai,

0

maintenance, repair, | and equipment needs
andequipment needs.

Comments: Meets requirements. 4
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A. Budgets.

Finance

Please note that the PEC will ask the applicants to respond to questions on the budget during the

Community Input Hearing. The applicants may have the personnel with the technical expertise with

them at the table (andghouldhave these people with them tifiese people were primarily responsible
for drafting a section). However, the applicants themselves should demonstrate knowledge and
understanding in all areas of the budget.

A.(1) Provide, and attach as Appendix J, a completed 910B5 State Equeaatiantee (SEG)

Computation Revenue Estimate Worksheet using appropriate values and computations for eac
of the 5year budget plan (use current unit value and for Special Education, please budget the g
average of 15%). Ensure that your worletheearly demonstrates your understanding of, and you

capacity to implementNew Mexico public school funding.

A. (1)Please see the 910B5 State Equalization Guarantee (SEG) Computation Revenue Estimate in

Appendix J.
Ranking
<+ — Satisfied| Not Satisfied
Exceeds 8 Meetst 6 Partially Meets 2 Does Not Meet 1

A( The school provideg The school provides a| The school provides g The school provides
1) a completed 910B5| completed 910B5 Stat§ completed 910B5 anincomplete or
91 | state Equalization | Equalization Guarante( State Equalization inadequate910B5
0B Guarantee (SEG) | (SEG) Computation Guarantee (SEG) State Equalization
v5\/ Computation Revenue Estimate Computation Revenuq Guarantee (SEG)
or Revenue Estimate | Worksheet using Estimate Worksheet | Computation
Ve Worksheet using | appropriate values and for each year of the 5| Revenue Worksheet
he appropriate values | computations for each| year budget plan. Thq for each of the §ear
et and computations | year of the Byear worksheetcontains budget plan.

for each year of the| budget plan. The some errors that may --OR-

5-year budget plan.| worksheet may raise questions about| The applicatiordoes

The worksheet contain some minor understanding of and | not includea

clearly
demonstrates
understanding of
and capaity to
implement New

Mexico public

errors, but
demonstrates an
adequate
understanding of, and
capacity to, implement

New Mexico public

capacity to
implement New
Mexico public school
funding.

completed 910B5
State Equalization
Guarantee (SEG)
Computation
Revenue Estimate
Worksheet for each
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school funding. school funding. year of the 5year
budget plan.
Comments: ELHS clearly demonstrates understanding and capacity of the New Mexico public

school funding. Ranking = 8
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A.(2) Provide, and attach as Appendix K, a proposegdgebudget platbased on the 910B5 SEG
22N)] aKSSix
growth plan, including staffing, facilities, educational program, and services. Ensure that your
budget clearly demonstratethe financial capacity and loigrm sustainability of the school
(consider your growth plan, including staffing, facilities, educational program, mission etc.).

wS @Sy dzS

aKF G

Of SI NI &

& dzLJLJ2 NI §eard

A. (2) Please see the 5 Year Budget PlaAppendix K.

Ranking
Sautisfied| Not Satisfied

A Exceeds 12 Meetst 9 Partially Meets 2 Does Not Meet 1
? The school The schol provides | The school provides a | The school provides
Ye provides a five a fiveyear budget five-year budget that aninadequate or
ar year budget that | that appears to 3 gerjerally supportghe | incompletefive-year
Bu clearly supports supporti KS a O aOK2 2 fyea#i T A budget.
dg | G KS & OK2 { missionand the growth plan. However, --OR-
et mission and aligns| & OK 2 2 fyéaéi 7 the draft budgetmay The application does
Pl | 6AGK {KS |growthplan, raise some questions | not include a Syear
an five- year growth | including staffing, about the financial budget.

plan, including facilities, educational| capacity or the long

staffing, facilities, | program and term sustainability of

educational services. The draft | the school.

program, and budgetadequately

services. The draf| demonstratesthe

budgetclearly financial capacity anc

demonstratesthe | longterm

financial capacity | sustainability of the

and longterm school.

sustainability of

the school.
Comments: ELHS provided a fiwgear budget that aligns with the fiwgear growth plan. There is

no budget for Fixed Assets, Supply Assets or General Supplies and Materials in Year 1. A budget is also
missing for APTA and Student Reporting System software irlYétgis unclear how the school plans
not to incur these expenditures during thé& fear of operation. Ranking =9

A.(3) Provide a clear, comprehensive, cohesive, and reasonable budget narrative that explains
assumptions, how those were detamed based on reliable sources, and identifies all priorities th
INBE O2yaAraitSyid gAlGK (GKS aO0OK22f Qa4 YAaaAz2zys
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Revenue
Basic enrollment at the school is equal to 75 students for the first year, 150, 225, 300 and 350 in the
2nd, 3rd, and 4th year respectively. Total enrollment cap for the school is 430 although we do not
expect to reach that level in the first five yearfieTrunding is commensurate with each of the 919B
revenue estimates worksheets for that particular year. Projected special education enroliment is based
upon the experience of the founders. It reflects roughly a 20 percent incidence rate (15 of 75 total
students the first year) that is spread across A/B, C, and D tetredshighest percentage being in the
least severe needs. The ratio of students classified for special education services continue through the
five years.

4t D level student

4t C Level studes

7t A/B level students

Expenditures

Instruction:

$52,500 x 3teachersa I £  N®B | Y2dzyid Sljdzf G2 | €£S@St LL GSIOKS
level. This competitive salary will enable ELHS to recruit teachers with multiple endorsements and
cettifications (Special Education, TESOL, dual subject endorsement).

$50,000 is budgeted for fixed assets to provide equipment, furniture, and technology for the school
startup. Those amounts grow over the four years as the school increases enrollment.

Qupport Services:

I Entrepreneurial Sector Coach (Coordinator/Subject Matter Specialist) is budgeted at $65,000,
which is a competitive salary to recruit a highly experienced professional from entrepreneurial
sector.

I Social Workers budgeted at $52,500 x IT&Fwhich is a conservative estimate of the salary
expected for each position.

I Office Manager (Secretary, Clerical, Technical) is budgeted at $35,000 starting in year 3, which is
a very competitive salary and should allow the school to find a highly experienced professional
that is capable of also handling data management respoiigbil

I Special Education Assistant, $24,000 starting in year 2. This position is paid significantly higher
than the average paid by the local school district ($15.5 per hour for a 200 day contract).

I Speech Language Therapist is budgeted as a contracted position in years 1 and 2, then becomes
a 0.5 FTE at $35,000 starting in year 3.

i Director of Student Support, Community Engagement Center, Curriculum and Instruction is
budgeted at $65,000.

I Finance Diretor is budgeted at $65,000.

Diagnostic services will be contracted at a cost of $5,000 in year one and increasing each year

based on the projected enrollment in year$2

i Speech Therapist services will be contracted in the first and second year archtue will add
a full time therapist beginning in year three.
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General Administration:

(0]

0

0

Audit, the school has budgeted $14,000 for audit services which is based on most recent state
chartered school audits, and increasing in future years based on the sadt@@mplexity of the
organization.

Legal, the school has budgeted $2,500 for legal services and increasing in future years based on
the increased complexity of the organization.

Office materials are budgeted at $14,000, which is based on the cost airséiaiéé schools.

School Administration:

0

0

Principal salary is budgeted at $80,000 which is a nationally competitive salary that will allow
the school to recruit and retain the highest caliber candidate
The Information Entrepreneurial Director (Data Proaggpis budgeted at $32,500 for a 0.5 FTE

Central Services:

0

The Finance Director (Business Manager) is budgeted at $65,000, which is a competitive salary
that should enable the school to recruit a very high quality candidate for the position.

OperationalManagement of Plant:

0

[@]3

[@]3

Notes

Facility Director (Administrative Associate) will be paid $45,000 at a 0.5 FTE beginning in year 2
and expanding it to a 1.0 in year three and beyond. This position will be responsible for
managing building strategy of the school.

Utilities (Gas, Electric, Water/Sewage) estimates are based on costs provided by similar size
schools.

Custodial services (Other Contract Services) are budgeted at $9,000 to pay the cost of a private
contractor to clean the building.

The ELHS budget is developed with legn sustainability, predictability and alignment to the mission
as prlmary goals. The critical elements of the financial structure include the following:

The Teacher and Social Worker salary schedule is signifitégtier than the statewide

minimums at Level I, Il, and Ill. This structure eliminates the impact of cost shocks associated
with teachers moving from level to level. A typical schedule that pays salaries equal to or near
the minimum state requirement caresult in significant increases mandated by law that may

not be funded by state increases in the unit value. Charter schools are particularly susceptible
to unmanageable increases in teacher compensation because often they hire staff that is
relativelyinexperienced with significant career growth ahead. ELHS will also have a relatively
small number of faculty with which to spread the cost of certification changes, which creates a
disproportionate effect of the cost increases, associated. For exarfiph® teachers move

from level one to level two in one year would result in as much as a $20,000 increase in
compensation which may take the majority of new funding by the state (assuming there is an
increase). Salaries at ELHS are budgeted at level dleven years of experience, which we
believe is a conservative assumption since we anticipate hiring staff with an average of seven
years of experience.
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I Compensation levels at the school are higher than most other public schools in the state. The
salares reflect higher expectations for teachers as partners in curriculum development and
reflect the amount of professionalism encouraged by growing their professionalism and
leadership in the organization. Funding for greater professionalism is builtiatbase budget
of the school, which helps the school avoid layers of extra compensation to teacher contracts.
The base salary is the entire compensation and pays the cost of six weeks of professional
development and remediation programs for students. oAtkere will be no need to create a
secondary schedule that compensates for additional days or duties in later years.

i Special Education and/or ELL services will be provided in every classroom and personalization
will be ubiquitous at the school. Credealing allows the resources generated by special
education funding will allow for smaller class sizes for all (around 20:1).

I The school has a careful plan for growing its administrative competency. In the early years, the

funding formula provides more rewnue perstudent to compensate for the added costs of

operation and these added revenues are dedicated to supporting a core administrative team
that can adapt to a growing enrollment. Additional staff after 2Q¥6will be dedicated almost
entirely to teachers and other staff who serve students directly. ELHS will be a member of the

Leadership High School Network and receive support free of charge from from the New Mexico

Center for School Leadership. Network membership and the affiliation with the Geifiter

provide innovative professional development opportunities for instructional and administrative

staff alike. Trainings will focus on further developing our curriculum, community engagement,

and 360 support, the foundational pillars of ELHS.

The 910B5 and 5 year budget templates provide a budget for the Operational Fund only. In order for a
complete financial understanding, this narrative will also include descriptions of 1#860ctional
Materials Fund, 210000SDA Food Service Fund, 24Tide |Fund, 24106DEAB Funds, 31208SCOC
Fund for recurring operations. The school predicts that it will have significant funds from other private
and nonprofit sources to pay for nomecurring capital costs associated with operating a school
dedicated totech professions. Learning by doing will require significant investments in equipment and
the school has prepared for this by dedicating wienurring revenue in 2016, 2017, and 2018 to this
purpose.

Instructional Materialg The school will have suffent resources for instructional materials through the
Instructional Materials allocation, fund 1400, $4,610 ($51.22 x 90). We are confident that in subsequent
years, increases in the instructional materials allocation due to membership increases ir2-geaif

cover most of the costs of future adoptions. All of the curriculum will be developed by our faculty in
cooperation with our entrepreneurial partners and will take into consideration these budgets.

Food Service ELHS will contract with a foodrsice management company to provide meals on site for
our students. We expect the food service program to generate sufficient funding through the USDA
Food Service Fungl21000 in order to operate efficiently. We plan to offer breakfast and lunch to our
regular day high school program and an evening dinner to o@ngagement students. All meals will
comply with USDA nutritional standards and will be eligible for reimbursements by the National School
Lunch Program, USDA. All expenditures would condistonmtract services to the food service
management company. School staff would be responsible for serving meals and program
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compliance/logistics. Management of food serviceperations would fall under the direction of the
Finance Director.

Facilityc EIHS will apply annually for the PSFA Lease Assistance Program under fundP SCIDC Fund.

Funds generated under this program would approximate $75,000, $75,000 (prior year allocation),
$150,000, and $225,000 in each of the first four years, and $300&d0year afterwards. It is assumed

that the state lease reimbursement program will be sufficient to offset the cost of rent for the school.

The school also intends to contribute some of its meaurring revenue, which is budgeted as Fixed
Assetstoward @ dzA f RA Yy 3 LIJzNOKF aS Ay &SIFNJ F2dzNJ 2F GKS a0K2:

ELHS acknowledges that certain costs with regard to equipment, furniture, information Entrepreneurial,
communications, instructional materials, and other related stgytcosts are significant, dy are non
recurring in nature and they are best paid for with A@turring revenue. ELHS intends to pay for-non
recurring costs from onéime revenue received through fundraising from the Daniels Fund, McCune and
Kellogg Foundations with whom the fourrdenave relationships.
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Ranking
—P Satisfied| Not Satisfied

A( Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
SL The school provides a | The school provides | The school The school provides
dg clear, comprehensive, | aclear budget provides dimited | an incomplete or
et cohesive, and narrative with some | budget narrative | inadequate budget
Na reasonable budget meaningful detail that explains narrative.
rr narrative that explains | that explains basic | some basic --OR-
ati basic assumptions, how| assumptions, how | assumptions, how| The application does
ve those were determined | those were those were not provide a budget
based on reliable determined basd on | determined, and | narrative.
sources, and identifies | reliable sources, and| identifies some
all priorities that are identifies most of the| priorities. The
consistent with the priorities that are budgetnarrative

a0K22ft Qa Y A| consistent with the | may raise some
educational program, a0K22ft Qa guestionsabout

staffing and facility. educational program| i KS & OK 2
The budget narrative staffing and facility. | understanding of
demonstrates the The budget narrative| the budget and of
a4 OK 2tibiouyki demonstrates the budgeting.
understandingof the a4 OK 2gerkerdl 4
budget and of understandingof the
budgeting. budget and of
budgeting.
Comments: ELHS provided a clear and reasonable budget narrative including basic assumptions

that were used while developing they®ar budget. Ranking = 4

A.(4) Provide alear and meaningfutiescription of what budget adjustments will be made to mee
financial budget and cadtow challenges. Ensure that your explanations procidar evidencehat
the adjustments are viable and realistic. The suggested budget control strategies demonstrate
capacityto manage the budget successfully.

Provide a nasmtive description of how your school will modify the budget when there are student
with special education needs currently attending the school, but under the funding formula the
school will only receive additional funding during the next school year.
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Provide a narrative description of how your school will address the budget in the event that the
school has budgeted for more students, based on early enrollment, than actually enroll in the s
at the beginning of the school year.

A. (4) We understand that in the first year of operation, special education funding generated through the
SEG funding formula will not be distributed until after the final unit value is set in January 2017. This
will result in approximately $100,000 of SEG fugndot distributed in the first8 months of the first year

of operation. In order to mitigate the impact, ELHS will partner with the Entrepreneurial sector to raise
additional startup resources of $100,000 for general operating costs (recurring). iy, ELHS will
submit applications for the Federal education entitlements, Title | and -BDE& supplement our
Operational budget.

The ELHS intends to create an ongoing funding stream from corporate investors. A conservative
estimate for this fundig is $100,000 and it will be used for general operating support for the school and
not specific to any particular program. ELHS will have the support of the Center for School Leadership in
raising these funds. The Center has been successful in helpirghtieHigh Schools in the Leadership
Network raise funding from industry experts.

Federal IDEA B funding is calculated at roughly $1,700 per student for students who classify for C and D
level services. This funding is based on the amount receivestpéent at ELHS.

Title | estimates are based on an 80% poverty rate and $150 per student. This funding is based on the
amount received pestudent at ELHS.

Other Grant Revenue is described in the narrative above to communicate that the school understand
that non-SEG funding is likely to occur and the estimate was based on other similar schools. However,
this funding requires that the school submit an application to receive the grants and although resources
are likely, they are not guaranteed. Therefpaaditional revenue discussed above is included in the
narrative. The associated expenditures would serve to supplement existing programs and obligations
supported by the operational budget. Moreover, this was done to demonstrate additional capacity to
raise funds beyond those provided by the SEG.

Since the 9108 only calculates SEG, the associategdr budget spreadsheets are reflective of only
this revenue. We feel confident that the budget provided as a result of the revenue estimates calculated
in the 910B5 and 5year budget template is sufficient to operate the school over term of the charter.

ELHS is committed to providing an equal opportunity education for all students whether they for special
education services or not. Unfortunately, prigear funding for special education is a challenge for
small charter schools with limited resources. This is particularly true in the early years of development
when budgets are limited by small enrollments. Fortunately, the budget plan for ELHS daesnnat

its entire operating fund in years-3 for recurring costs. Instead, there is n@turring revenue
budgeted as Fixed Assets which can be shifted to cover-ertiinary costs associated with high needs
special education students.
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ELHS has twastrategies to deal with undenrollment. First, the school will hold off on hiring all staff

until the 40" day enroliment is set. If students materialize, then the full staff will be hired. Second, if
that strategy is not sufficient, then the schawslll make across the board pay cuts to all employees to
cover the deficit. While these two strategies are possible, it should be noted that they have never been
needed at ACE or Health Leadership High School due to robust outreach and marketing about the
schools, as will be the case with ELHS.
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Ranking

<+ Satisfied| Not Satisfied
A( Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
4) | The school provides a| The school provides g The school provideg The school provides
St | clear and meaningful | descriptionof what alimited aninadequate or
:2 description of what | budget adjustments | description of what | incomplete
5 budget adjustments | will be made to meet | budget adjustments| description of budget
. will be made to meet | financial budget and | could be made to | adjustments.
fo | financial budget and | cashflow challenges. | meet financial --OR-
r cashflow challenges. | The explanations budget and cash The applicatiordoes
Bu | The explanations providesome flow challenges. not addressstrategies
dg | provideclear evidence| evidence that the The explanations | for budgeting control.
et | that the adjustments | adjustments may be | about the
Co | are viable and realistic| viable and realistic. | adjustments ar¢oo
Nt | The suggested budget The sggested budget| generalto
ol | control strategies control strategies determine if they

demonstratecapacity | demonstrate a are viable or

to manage the budget| general capacityo realistic.

successfully.

manage the budget
successfully.

CommentsELHS provided a clear and meaningful description of how-freabbudget would be
adjusted as required by student enrollment. Ranking = 3
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A.(5) Provide, and attach as Appendix tlear, comprehensive, and cohesipeoposed salary
schedule for all staff, including teachers, administrators, and other salaried / hourly staff that
complies with state requirements.

A. (5)Please see the Proposed Salary Schedule for all Stgppiendx L.

Ranking

—— — Saiisfied] Not Satisfied
A( Exceeds 4 Meetst 3 Partially Meets 2 Does Not Meet 1
5) | The school provides The school provides | The school provides a | The school provides
Sa | aclear, clearproposed salary| limited salary schedule | anincomplete or
lar comprehensive, schedule fomost for somekey staff, inadequateproposed
gc and cohesive key staff,including including teachers and | salary schedule for ke
he proposed salary teachers and administrators, that staff.
du | schedule fomll key | adminstrators, that | complies with state --OR-
le | staff, including complies with state | requirements. The applicatiordoes
(A | teachers, requirements. not providea
pp | administrators, and proposed salary
en | other salaried / schedule for key staff.
di | hourly staff that
X) | complies with state

requirements.

Comments:! LILJSYRAE [ AyOfdzRSa | GFoftS F2N S OKSNIDa
experience are not identified in the table. Rating = 2

B. Financial Policies, Oversight, Compliance, and Sustainability

B.(1) Provide aelear, comprehensie, and cohesiveset of financial policies and internal controls th
are sufficient and comply with requirements and financial best practices. The policies and cont
demonstrate capacityto appropriately manage public funds.

B. (1): Finance Director (Business Manager) Qualifications:

To assure proper and appropriate financial controls over public funds, the Principal will hire a
licensed business official in accordance with 6.63.12 NMAC. The Finance Director will also be
respansible for the duties of the Office Manager until that position is filled in year three. This
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hours in accounting and/or business.

Under the general directiomf the Principal, the Finance Director oversees all operations in
connection with financial matters, including accounts receivable, accounts payable, payroll,
purchasing and auditing; trains and supervises business office staff. The Finance Director
develps and implements all internal control procedures and policies to ensure that the
a0K22tQa FAYFIYOAILIf aeaitaSY Aa I OOdaNY 1S STTFAOA
regulations. The Finance Director is expected to demonstrate professiocallence and

adhere to standards of quality at all times. Other related duties may be directed by the
Principal

Board Responsibilitieg The following detail the responsibilities and requirements of the ELHS
board. These policies and procedures are giesil to create an atmosphere of oversight that,
while not requiring daily review and responsibility will insure that necessary procedures are
being followed:

1. The Board will elect or appoint a Finance Committee to oversee help oversee the
financial aspectf the ELHS Operations. There should be at least two members
appointed to the committee, one from the public.

2. Annually the Board will approve the fiscal budget, which should include both expected
revenues and approved broad spending categories. Ih@erstood, especially in the
first year of operations that the budget will have to be reviewed on an ongoing basis
(see responsibilities of the Finance committee below) and update the budget to adjust
to changing conditions (i.e. unexpected funding souréasding not received, etc.).

3. Review and approve the monthly financial statements that are presented by the
committee and Principal.

4. Review the recommendation of the Finance Committee and Principal for the Accountant
/ Controller position (in the everthat such a position is approved and hiring proceeds).

5. Review and approve of the recommendation of the Finance Committee and Principal for
the investment policies of any held funds. Additionally, review and approve the
recommendation of the Finance Conttae and Principal for the hiring and retention of
financial advisors to oversee the investment of held funds.

6. Approve the initial and any future revisions of the Fiscal Policies and Procedures of the
ELHS. Revisions will be reviewed and recommendeleblyinance Committee.
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7. Review and approve of the recommendations of the Finance Committee for the choice
of the annual Auditors (where budget allows).

Finance Committee ResponsibilitiesThe Finance Committee will consist of two members of
the board andthe Principal. The duties of this committee will be to perform the detailed
interaction with the Principal and oversight of the financial policies and procedures of the ELHS.
The responsibilities of this Committee will be for the following:

1. On an ongaig basis to review the Fiscal Policies and Procedures of the ELHS to insure
that safeguards and controls are adequate and effective. In those situations where
improvement or changes are appropriate, the Committee will propose and recommend
such changes tthe Board.

2. Especially in the first years of operations, the annual budget will need to be reviewed for
reasonability and adjustments or changes that appear will need to be recommended to
the Board for their approval. It will be the duty of the Committee to insurat tie
Principal is holding to the budget approved by the Board and to discuss and bring to the
attention of the Board any perceived shortfalls or problems with the actual versus
budgeted results.

3. Monthly, the Committee will review the monthly report frorthe Principal and
accounting personnel. As indicated above, the review should include that any concerns
about budget versus actual concerns. The review should also include review of bank
reconciliations and any other elements the Committee deems relevanhelping
oversee fiscal responsibility and reporting accuracy. The Executive should, on a monthly
basis submit to the Committee the following information for review and approval:

a. Review of the monthly bank reconciliation and bank statement.

b. Bank satements and cancelled checks to insure that proper signatures and required
authorizations are being followed.

c. Review a list of disbursements with supporting documentation to insure that proper
authorization and approvals are being obtained.

d. Review and appval of the cash receipts and disbursements statement and
comparison to budget.

e. Review and approval of the monthly accrual income statement and balance sheet
and comparison to the budget.

f. Review of the monthly investment statements and investment results.

g. Approval of overall monthly package to be submitted to the Board.

4. The Committee will also serve as the Audit Committee of the board and make
recommendation of the audit firm to audit the ELHS (it is understood that budget
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restraints may not allow for aaudit in the first year). This recommendation will be
forwarded to the Board for its approval.

5. Monthly, the Committee will review the investment results and reports to insure that
invested funds are being held according to the investment policy and eferming in
the expected manner. Any concerns or suggested changes will be forwarded to the
board for their consideration, and if required, changes to the investment policy and / or
investment advisors.

6. Work with the Principal and/or Finance Directar secure proper assistance to see that
annual IRS statements are prepared and filed timely. Make those recommendations to
the Board for their approval of the appropriate forms.

7. Review and approve with the Principal any proposed hiring decisions anck itisatr
such decisions are within the budgetary requirements. This responsibility will likely
need to be diminished once the school is established as it is not anticipated that the
Principal will need to involve his board for hiring decisions, unless itheylve the
controllership position.

ELHS Internal Controls
Fiscal Procedures

Salary Schedule and Salary Increases

Teaching and support staff are paid from a salary schedule that is approved by the ELHS HIGH
SCHOOL Governing Board. A copy of the salary schedule will be provided in the faculty
handbook. Teaching and support staff are paid strictly by licensure leveleand of allowed
experience.

Salary increases are determined by the Legislature of the State of New Mexico. Legislation is
passed during the January/February legislative session regardirantheeragegpercent

increase for the following school year. Tore averagepercent increase is distributed via the

salary schedule. Taking priority are teachers who are changing licensure levels (level one to

f SPSt (623> SGO0d0P ¢KSY GKS adGSL) OKFy3aSa | NB
experience, etc.). feer these two procedures are accomplished, if treaveragencrease is

less than the state mandatesh averagancrease, the remaining percentage is worked evenly

into the salary schedule, moving the entire schedule up. If the Legislature does nctdiang
increases in any given year, then the salary schedule remains stagnant and no raises will be
available to staff members.

Minimum salaries for the principal (head of school) and assistant principal are determined by
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the Legislature of the State of NeMexico. Salary increases are also determined by the
Legislature of the State of New Mexico. Legislation is passed during the January/February
legislative session regarding tba averagepercent increase for the following school year and
is distributed b these positions.

Salaries for all other staff are determined at the time of hire and are based on qualifications and
experience for each position. Salary increases for these positions are determined by the
legislation that is passed during the Januaryifeary legislative session regarding the
averagepercent increase for the following school year and is distributed to these positions.

Purchasing

Purchases are defined as any tangible object such as books and classroom supplies and services
such as gudspeakers, contract personnel and renting of equipment. Purchases in excess of
$50.00 require an approved purchase order before the purchase can be made. Initiating
agreements to procure goods or services is not allowed until an approved purchase osder ha
been executed. ELHS can use Cooperative Purchasing Agreements in lieu of the purchasing
thresholds below.

w Goods or Services less than $10,30Purchase using best obtainable price

w Goods or NorProf. Services $10,000 to $20,0@Must obtain three written Qquotes
w Professional services $10,000 to $50,00®ust obtain three written quotes

w Goods or Services more than $20,00®equires Formal Bid/Proposal

w Professional Services more than $50,00&equires Formal Bid/Proposal

o Purchase RequisitionEmployees will obtain quotes first, and then complete and submit a
purchase requisition along with any backup information/quotes to the Finance Director

elect2 Yy AOF tt& @Al SYFAfd® ¢KS SYLI28SSQa LINAYGSR
their electronic signature.

When a purchase requisition is received, the Finance Director will verify that there is budget
available for the purchase, insert the chaf account number for each line item, print the
purchase requisition then approve the requisition by signature.

o Purchase Order When the purchase requisition has final approval, the Finance Director will
ISYSNI UGS |t dzZNOKF &S ningBStewd. Ay GKS a0Kz22fQa | 00
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The Purchase Order will then be given to the Principal for final approval. The Principal will
approve the Purchase Order by signature. A copy of the Purchase Order will be issued to the
staff member who submitted the purchase order. Upon liptef the approved Purchase

Order, the staff member will then have authorization to make their purchase. The Finance
Director will file the original approved Purchase Order and the approved Purchase Requisition
until the invoice arrives.

o Receiving/Packig Slip- When the merchandise arrives, the staff member will check the
contents against the packing slip, note any discrepancies, sign and date the packing slip and
forward the packing slip to the Finance Director. If there are any discrepancies, the staf
member is to contact the vendor to clear the situation and then notify the Finance Director of
the outcome. If there is no packing slip the purchaser will send an email to the Finance Director
informing him/her what merchandise has arrived, or that tleevéce has been rendered. This

email will be attached to the purchase order in place of a packing slip.
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accounting system. The Finance Director or other staff memiliestaple together the original

purchase order; the packing slip and the invoice together and double check that all signatures

are on the purchase order and then stamp the invoice. The stamp will have areas to insert the
following information: Fund, Fution, Object, Program and Location Codes (which make up the

chart of account number), amount to be paid, check number and check date. There will also be

an area for both the Finance Director and the Principal to initial. The Finance Director will fill in

all but the check number and date paid information and then enter the invoice into the

accounting system and file it until it is to be paid.

o Vouchers/Warrantsg The Finance Director will print the warrants, fill in the check number

and check date on thaamped area of the invoice and attach the check to the accounts

payable (A/P) package. The Principal will review and initial the invoices and sign each check. The
signed checks will be returned to the Finance Director who will mail the checks and fiaithe
invoices.

Employee Reimbursements

Purchases of $50 or less are discretionary purchases and are for school business only. These
items do not need a purchase order. However, artificially dividing your purchase is prohibited.
Artificial dividing is defiad as making several purchases, each less than $50, within a@agr 3
period at the same or different store, but the total amount of all purchases is greater than $50.
Each staff member is limited to $500 in discretionary spending each year.

Staff membes will staple receipts to a completed employee reimbursement form and submit it
to the Finance Director. Sales tax on purchases is not reimbursed. If a purchase exceeds $75,
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only the first $50 will be reimbursed.

The principal may waive the $50 maximumcdgionary limit on occasions where extenuating
circumstances exist that impede small purchases through issuance of purchase orders (i.e.
credit cards only). In these circumstances, the employee must get written permission from the
principal prior to makig a purchase exceeding $50. This written approval must accompany the
receipt and reimbursement form when submitted to the Finance Director.

Travel Expenditures

As a policy, ELHS will comply with all the standards set for in the NM Per Diem and Mileage Act,
10-8-4, NMSA 1978 including reimbursable mileage at a rate of 80% of the standard IRS
approved rate. A préravel authorization, policy and procedures form must be signed before
leaving on professional development trips. Staff members will be reimbugeatfual costs of
meals, taxi, shuttle and mass transit costs and airport parking; dollar limits apply to meals and
those limits depend on whether travel is@tate or outof-state. Over the limit costs will not be
reimbursed. Costs for a traveling conmpan or any norschool employee will not be

reimbursed. Original, itemized receipts must be turned in with a travel reimbursement request
form. Nonitemized receipts, alcoholic beverages and entertainment expenses will not be
reimbursed. When several direshare a receipt, each diner must identify their food/drink

items. Splitting a check evenly between all diners is not acceptable.ddigmal copies of

receipts will only be accepted when separate a restaurant does not issue checks; however one
person nust turn in the original receipt. Restaurant tip reimbursement is limited to 15% of the
allowable reimbursable purchase unless the restaurant adds a larger gratuity. In this instance
the larger gratuity must be itemized on the restaurant receipt.

If you ae driving to your destination a mileage reimbursement form must be completed. You
will be reimbursed for mileage, not for gas receipts (exception is if you are driving a school
arranged rental car). If traveling in a group only one person will be reimddosemileage.
Reimbursement requests must be turned in within 2 weeks of returning from your travel to
guarantee reimbursement.

Receiving Cash from Students or Parents

A receipt book will be supplied to staff members who collect money from students and parents
for any purpose. When collecting money fully complete the receipt form with the following
information: student name, amount collected and what the money was delefor. Please

note if the payment was cash or check. The original receipt goes to the student or parent. The
first copy of the receipt gets clipped to the cash/check and turned in to the Finance Director.
The second copy stays in the receipt book. Ifrtieney collected is for a lost book, DVD or

piece of equipment please check with the Finance Director for the replacement cost of the lost
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item (see below). The Finance Director will not accept cash or checks without a completed
receipt. Receipt books mube turned in to the Finance Director when it is full or at the end of
the school year, whichever comes first.

If money is being collected from fundraisers (bake sales, etc), individual receipts do not need to
be written. Collect the cash for the event aodunt the cash using a cash collection form. Turn
the cash in to the Office Manager, who will count the cash to verify the amount and issue a
receipt. The Office Manager will then turn in the money and a copy of the receipt to the
Finance Director.

Moneymust be turned in to the Finance Director at the end of every day, no matter how much
was collected.

Deposits

The Finance Director will verify all cash receipts against the cash collection form and/or receipts
on a daily basis. All money collected shaltir@ed into the Business Office, regardless of

amount, where it shall be locked up in a safe or locked file cabinet. All money shall be deposited
within 24 hours, per state statute. The Finance Director or his/her designee will prepare a
deposit ticket Isting the total cash/coin and checks to be deposited. A photocopy of all checks
shall be kept with the cash collection form and copy of the deposit ticket and receipt(s). The
Finance Director will give the prepared deposit to the Office Manager or otlheosemployee

to deposit in the bank. The Office Manager or other employee will make the deposit at the

bank, sign/initial the bank deposit receipt and return it the Finance Director. The Finance
Director will attach the bank deposit receipt to the copytled deposit ticket, cash collection

form, receipts, and photocopies of all checks. The Finance Director will post the deposit to the
General Ledger, indicate on the deposit documentation that it was posted and file it in a Cash
Receipts file or binder.

Camputer and A/V Equipment

All mobile/portable electronic equipment is available for presentations or instructional
purposes. Equipment includes laptops, cameras, projectors, and any other electronic er multi
media devices that are mobile in nature. Stafmbers are required to reserve equipment
through the ELHS Google Calendar and are also required to complete the equipment log when
they check out and check in equipment.

The procedures for scheduling, checkout and chiackre as follows:
1. Schedule equipent checkout on the ELHS Google Calendar.

a. Sign in to your ELHS email account
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b.Click on Calendar in the upper left hand corner
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name in the title field. 2) Select the date and time that you will be using the equipment. 3) Click

G{ @S¢

e. Review the calendar to ensure your equipment reservation is on teedat. (see figures-1

4)

2. Checking Out & Checking In Equipment

a. Staff members must contact a member of the business office on the day and time of the
equipment reservation and sign for the equipment.

b.Enter the date, time of check out and your name be equipment log.

c. The equipment will then be placed in your possession including any keys or accessories that
go along with the equipment.

d. Keys shall remain on your person at all times. Do not give a key to any other staff member or
student for any reason.

e. Laptops/cararas or other devices that are distributed to students shall be documented
through permanent student logs. This equipment is only available to the class of the instructor
who reserved it. Students from other classes cannot check out a computer and take it
another class.

i. A binder in which all students will be required to sign for their machine will accompany
equipment of this nature.

il. Students are not allowed to take a device outside the classroom or leave the class/group with
the device any reasorThis includes searching out tesbipport. They can leave the device with
their teacher and then search out assistance.

AAAD {(0dzRSYy(Ga I NB LINPKAOAUGUSR FTNRY f233Ay3 AY
forget their login information, they must leave the laptop with the teacher and leave class to
ask for assistance.
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iv. Instructors will verify by initialing SEG G2 Sl OK &aiddzRSyidQa vyl YS
the cart.

v. Students will not be allowed to leave the classroom until all equipment is accounted for.

f. Staff member must ensure that all equipment/keys/accessories are accounted for and are
readyto be checked back in.

g. Return equipment to the Business Office and enter the time of check in on the equipment
log.

h. Only the staff member that checked out the equipment can check it back in.
3. Calendar must Reconcile to Equipment Logs

a. The school mst ensure that the calendar matches the equipment logs.

b.If you need to cancel your reserved equipment, you must DELETE the event on the calendar.

This will allow another staff member to reserve the equipm@ntFailure to cancel an
equipment reservatiomill prohibit another staff member to use it, even if it is
available.

4. Failure to abide by this policy will be documented in employee performance appraisals and
may lead to disciplinary action.

Petty Cash Fund
PURPOSE, ALLOWABLE EXPENDITURES, & OMSTATI

ELHS has identified a need to have a petty cash fund to serve as a resource for student
emergencies and small purchases for staff. Allowable purchases shall only be those deemed
necessary for students experiencing severe personal and scholastic lpsrdsidi for small
incidental purchases for the purpose of regular school operations. The funds cannot be used to
purchase food/drinks for field trips or other school sponsored events. The money in the fund
will come from private donated funds, excluding atgte or federal funds.

Petty cash of $100 has been approved by ELHS. The fund is established and replenished by
drawing a check made payable to an HLHS employee charged with responsibility for the fund.
The petty cash fund must contain cash and/or reteiptaling the full amount of the fund at all
times. Purchases from Petty Cash may not exceed $200 in any given month.

Questions regarding allowable purchases must be presented to the Finance Director and/or
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Principal in advance. The Finance Directordeitermine if the purchase is allowable.
Petty Cash Internal Control Procedures

The Finance Director shall possess the Petty Cash Box and is responsible for any missing cash or
cash for missing receipts, until signed out to the evening employee, hereinatiéed

Custodian. The Custodian checks in with the Finance Director on the first day of each school
week. The Finance Director and Custodian shall count the cash and receipts in the cash box
together and record the results in the Petty Cash Sign OutTlogyFinance Director will sign

over the petty cash box and the Petty Cash Purchases Register to the Custodian using the Petty
Cash Sign Out Log. The sign out log will list the following fields:

uCheckou@ Date and time of the handover of the cash boXmount of cash in the b@o
Amount of receipts in the box
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secure the cash box at all times, away from other staff and students. While in their possession,

the Custodian is responsible for replacing any missing cash or cash forgmessipts. When a

purchase is made, the Custodian will remove the needed cash from the box and

make/authorize the purchase. The receipt and any change must be immediately returned to the

cash box and the purchase must be documented in the Petty CashaBescRegister. A receipt

must be from a registered business and cannot be handwritten. A receipt cannot be an 1.0.U.

for a loan to a student or an employee. The Petty Cash Purchases Register will list the following
fields:

w Date of the purchase

w Amount of Cash Disbursed

w Description of the items purchased
w Amount of the purchase

w Amount of change returned

w/ dza G 2 R A | @ntadditidnytie tiegistel rdcords the weekly reconciliation to the Petty
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school week, the Custodian will turn in the Petty Cash Box and the Petty Cash Purchases
Regiser to the Finance Director. The Finance Director and Custodian will reconcile the

cash and receipts in the Petty Cash Box to the Petty Cash Purchases Register. The

Finance Director will record on the Petty Cash Purchases Register, the date and if it

indeed reconciles on the Petty Cash Purchases Reg@terdoes not reconcile, the

Finance Director will investigate the nature of the discrepancy, and record the findings

in the Petty Cash Purchases Register. Missing cash must be replaced in timely manner.
CFailure to comply with these procedures may result in revocation of the Petty Cash

Fund and disciplinary action including termination of ELHS Staff.

Lost/Broken ltems

If a student loses or breaks any school property, please follow these procedurdy:tNeti

Finance Director and the Registrar via email of the event. The Finance Director will let the staff
member know the replacement cost of the item and the staff member is responsible for giving

the student and/or parent the information. The Registrak v f  y 23S GKS A0 dzRSy (i Q
student owes for the item. When the student pays or turns in the found item, notify the

Registrar so that the note will be removed from the students record. If the student has paid,
please follow the procedures abov@eceiving Cash from Students or Parents. Transcripts
and/or diplomas will not be released until the student pays for the lost or broken item or turns
in the found item. ABSOLUTELY NO EXCEPTIONS.

If a staff member loses or breaks any school property, tat smmember is responsible for
paying to have the property repaired or for paying the replacement cost for the lost or broken
item.

Inventory:

The Office Manager is responsible for maintaining the book inventory, the Entrepreneurial
Director is responsiblor maintaining all technical inventories and the Facilities Director (or the
Finance Director in their absence) is responsible for maintaining all furniture, equipment and
other building related inventory. Physical inventories are conducted each year.

Jaurnal Entries:

Nonstandard journal entries are prepared by the Finance Director and are reviewed and signed
by the Governing Council treasurer or Principal on a monthly basis.
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Ranking

Satisfied

Not Satisfied

Exceeds 4

Meetst 3

Partially Meets 2

Does Not Meetl

T ~ N~ R, m

- TT0O 5 9 S5 T

w o® —TO0O — — 0 T

[@ R )}

-9 5 - ® —* 35 —

~ 500

The school provides a
clear, comprehensive,
and cohesiveset of
financial policies and
internal controls that
are sufficient and
comply with
requirements and
financid best practices.
The policies and
controlsdemonstrate
capacityto
appropriately manage
public funds.

The school provides a
set ofclearfinancial
policies and internal
controls that comply
with requirements and
financial best
practices. The policieg
and controlsappear to
demonstrate capacity
to appropriately
manage public funds.

The school provides
alimited
descriptionof
financial policies ang
internal controls
that comply with
requirements. The
policies and controlg
suggessome
capacityto manage
public funds.

The school provides
incomplete or
inadequatefinancial
policies and internal
controls.

--OR-
The applicatiordoes
not addressfinancial
policies and internal
controls.
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Comments: ELHS provided a clear and comprehensive set of financial policies and internal
controls. The Purchasing Section of the Financial Policies (page 131) should leel updaflect the

current NM Procurement Code. Professional Services exceeding $60,000 require a formal bid. Rating =
3

B.(2) Provide a description of the internal control procedures your school will utilize to safeguar
assets, segregate its payralid other check disbursement duties, provide reliable financial
information, promote operational efficiency and insure compliance with all applicable federal an
aldlrasS adl GddzSasxs NB3IdA FGA2yas FyR NHzZ S& NBf |

Salary Schedule and Salary Increases

Teaching and support staff are paid from a salary schedule that is approved by the ELHS High
School Governing Board. A copy of the salary schedule will be provided in the faculty
handbook. Teaching and support stafé gaid strictly by licensure level and years of allowed
experience.

Salary increases are determined by the Legislature of the State of New Mexico. Legislation is
passed during the January/February legislative session regardingrthaveragepercent

increase for the following school year. The averagepercent increase is distributed via the

salary schedule. Taking priority are teachers who are changing licensure levels (level one to

f SPSt Go2x SGOPL O ¢KSy (KS &SES03 NG SlyyOBS & 21 NiE
experience, etc.). After these two procedures are accomplished, ibthaverageincrease is

less than the state mandateoh averagencrease, the remaining percentage is worked evenly

into the salary schedule, moving the entirenedule up. If the Legislature does not fund salary
increases in any given year, then the salary schedule remains stagnant and no raises will be
available to staff members.
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Minimum salaries for the principal (head of school) and assistant principal aeendaed by

the Legislature of the State of New Mexico. Salary increases are also determined by the
Legislature of the State of New Mexico. Legislation is passed during the January/February
legislative session regarding tl@ averagepercent increase fothe following school year and

is distributed to these positions.

Salaries for all other staff are determined at the time of hire and are based on qualifications and
experience for each position. Salary increases for these positions are determined by the
legislation that is passed during the January/February legislative session regardirmyp the
averagepercent increase for the following school year and is distributed to these positions.

Purchasing

Purchases are defined as any tangible object such asshanuk classroom supplies and services
such as guest speakers, contract personnel and renting of equipment. Purchases in excess of
$50.00 require an approved purchase order before the purchase can be made. Initiating
agreements to procure goods or sensads not allowed until an approved purchase order has
been executed.

1 Goods or Services less than $10,00Burchase using best obtainable price
Goods or NorProf. Services $10,000 to $20,0@Must obtain three written quotes
Professional services $10,000 to $50,0)®ust obtain three written quotes
Goods or Services more than $20,0Q®equires Formal Bid/Proposal

1 Professional Services more th&b0,000¢ Requires Formal Bid/Proposal

—_—( = ==

o Purchase Requisition Employees will obtain quotes first, and then complete and submit a
purchase requisition along with any backup information/quotes to the Finance Director
St SOUNRYAOLFtte @Al SYIFAf ® ¢tKS SYLX2eSSqa |
serve as the electronic signature.

When a purchase requisition is received, the Finance Director will verify that there is budget
available for the purchase, insert the chart of account number for each line item, print the
purchase requisition then approve the reagition by signature.

o Purchase Order When the purchase requisition has final approval, the Finance Director
gAftf ASYSNIGS I t dzNOKFAS hNRSNI Ay GKS aOKz22f

The Purchase Order will then be given to the Principal for final approvhe Principal will
approve the Purchase Order by signature. A copy of the Purchase Order will be issued to
the staff member who submitted the purchase order. Upon receipt of the approved
Purchase Order, the staff member will then have authorizatiomake their purchase. The
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Finance Director will file the original approved Purchase Order and the approved Purchase
Requisition until the invoice arrives.

o Receiving/Packing Slip When the merchandise arrives, the staff member will check the
contentsagainst the packing slip, note any discrepancies, sign and date the packing slip and
forward the packing slip to the Finance Director. If there are any discrepancies, the staff
member is to contact the vendor to clear the situation and then notify thamkée Director
of the outcome. If there is no packing slip the purchaser will send an email to the Finance
Director informing him/her what merchandise has arrived, or that the service has been
rendered. This email will be attached to the purchase ondg@lace of a packing slip.
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accounting system. The Finance Director or other staff member will staple together the
original purchase order; the packing slip and theoice together and double check that all
signatures are on the purchase order and then stamp the invoice. The stamp will have
areas to insert the following information: Fund, Function, Object, Program and Location
Codes (which make up the chart of accbnomber), amount to be paid, check number and
check date. There will also be an area for both the Finance Director and the Principal to
initial. The Finance Director will fill in all but the check number and date paid information
and then enter the invice into the accounting system and file it until it is to be paid.

o Vouchers/Warrantsg The Finance Director will print the warrants, fill in the check number
and check date on the stamped area of the invoice and attach the check to the accounts
payable (AP) package. The Principal will review and initial the invoices and sign each
check. The signed checks will be returned to the Finance Director who will mail the checks
and file the paid invoices.

Employee Reimbursements

Purchases of $50 or less arisatetionary purchases and are for school business only. These
items do not need a purchase order. However, artificially dividing your purchase is prohibited.
Artificial dividing is defined as making several purchases, each less than $50, withil-d&yor
period at the same or different store, but the total amount of all purchases is greater than $50.
Each staff member is limited to $500 in discretionary spending each year.

Staff members will staple receipts to a completed employee reimburseneent &nd submit it
to the Finance Director. Sales tax on purchases is not reimbursed. If a purchase exceeds $75,
only the first $50 will be reimbursed.

The principal may waive the $50 maximum discretionary limit on occasions where extenuating

circumstanes exist that impede small purchases through issuance of purchase orders (i.e.

credit cards only). In these circumstances, the employee must get written permission from the
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principal prior to making a purchase exceeding $50. This written approval mushpaay the
receipt and reimbursement form when submitted to the Finance Director.

Travel Expenditures

As a policy, ELHS will comply with all the standards set for in the NM Per Diem and Mileage Act,
10-8-4, NMSA 1978 including reimbursable mileage at & @ 80% of the standard IRS
approved rate from the prior. A pravel authorization, policy and procedures form must be
signed before leaving on professional development trips. Staff members will be reimbursed for
actual costs of meals, taxi, shuttlechmass transit costs and airport parking; dollar limits apply

to meals and those limits depend on whether travel istate or outof-state. Over the limit

costs will not be reimbursed. Costs for a traveling companion or amsciomol employee will

not be reimbursed. Original, itemized receipts must be turned in with a travel reimbursement
request form. Nortemized receipts, alcoholic beverages and entertainment expenses will not
be reimbursed. When several diners share a receipt, each dineridamntfy their food/drink

items. Splitting a check evenly between all diners is not acceptable.-ofifginal copies of
receipts will only be accepted when separate checks are not issued by a restaurant; however
one person must turn in the original repei Restaurant tip reimbursement is limited to 15% of

the allowable reimbursable purchase unless the restaurant adds a larger gratuity. In this
instance the larger gratuity must be itemized on the restaurant receipt.

If you are driving to your destitian a mileage reimbursement form must be completed. You
will be reimbursed for mileage, not for gas receipts (exception is if you are driving a school
arranged rental car). If traveling in a group only one person will be reimbursed for mileage.
Reimbusement requests must be turned in within 2 weeks of returning from your travel to
guarantee reimbursement.

Receiving Cash from Students or Parents

A receipt book will be supplied to staff members who collect money from students and parents
for any purpose. When collecting money fully complete the receipt form with the following
information: student name, amount collected and what the money wa®cidt for. Please

note if the payment was cash or check. The original receipt goes to the student or parent. The
first copy of the receipt gets clipped to the cash/check and turned in to the Finance Director.
The second copy stays in the receipt bodkthe money collected is for a lost book, DVD or
piece of equipment please check with the Finance Director for the replacement cost of the lost
item (see below). The Finance Director will not accept cash or checks without a completed
receipt. Receipt boks must be turned in to the Finance Director when they are full or at the
end of the school year whichever comes first.

If money is being collected from fundraisers (bake sales, etc.), individual receipts do not need to
be written. Collect the cash félhe event and count the cash using a cash collection form. Turn
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the cash in to the Office Manager, who will count the cash to verify the amount and issue a
receipt. The Office Manager will then turn in the money and a copy of the receipt to the
Finance Dector.

Money must be turned in to the Finance Director at the end of every day, no matter how much
was collected.

Deposits

The Finance Director will verify all cash receipts against the cash collection form and/or receipts
on a daily basis. When thegeipts total less than $50, they will remain in the possession of the
business office, locked up in a safe or locked file cabinet until the $50 threshold is met. A
deposit will occur once receipts total $50 or at least once per week, whichever comeg ffiest
Finance Director will prepare a deposit ticket listing the total cash/coin and checks to be
deposited. A photocopy of all checks shall be kept with the cash collection form and copy of the
deposit ticket and receipt(s). The Finance Director will tieeprepared deposit to the Office
Manager or other school employee to deposit in the bank. The Office Manager or other
employee will make the deposit at the bank, sign/initial the bank deposit receipt and return it
the Finance Director. The Finance Dioeanill attach the bank deposit receipt to the copy of

the deposit ticket, cash collection form, receipts, and photocopies of all checks. The Finance
Director will post the deposit to the General Ledger, indicate on the deposit documentation
that it wasposted and file it in a Cash Receipts file or binder.

Computer and A/V Equipment

All mobile/portable electronic equipment is available for presentations or instructional
purposes. Equipment includes laptops, cameras, projectors, and any other eledronidti-

media devices that are mobile in nature. Staff members are required to reserve equipment
through the ELHS Google Calendar and are also required to complete the equipment log when
they check ouandcheck in equipment.

The procedures for schedngj, checkout and cheék are as follows:
1. Schedule equipment checkout on the ELHS Google Calendar.

a. Signin to your ELHS email account

b. Click on Calendar in the upper left hand corner

c. ' YRSNJ daeée /I fSYyRFENR¢e¢> Of AO]| ayt 0KS RNZER
G/ NBIFGS S@Syid 2y GKAa Ol t SyRI

d M0 LYy GKS a/ftA01 G2 | RR | u)\uf Se 02EX
followed by your name in the title field. 2) Select the date and time that you will
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e. Review the calendar to ensure your equipment resaorats on the calendar.
(See figures-1)
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2. Checking Out & Checking In Equipment

a. Staff members must contact a member of the business office on the day and
time of the equipment reservation and sign for the equipment.

b. Enter the date, time of check out andyr name on the equipment log.

c. The equipment will then be placed in your possession including any keys or
accessories that go along with the equipment.

d. Keys shall remain on your person at all times. Do not give a key to any other staff
member or student for any reason.

e. Laptops/camerasroother devices that are distributed to students shall be
documented through permanent student logs. This equipment is only available
to the class of the instructor who reserved it. Students from other classes cannot
check out a computer and take it to atier class.

i. Equipment of this nature will be accompanied by a binder in which all
students will be required to sign for their machine.

ii. Students are not allowed to take a device outside the classroom or leave
the class/group with the device any reasorhislincludes searching out
tech-support. They can leave the device with their teacher and then
search out assistance.

ii. { 0dzZRSYyG& NS LINPKAOGAGSR FTNRY f233Ay13
credentials. If they forget their login information, they muisave the
laptop with the teacher and leave class to ask for assistance.

iv. LY&aOdNHzOG2NRE oAff OSNATE o0& AYAUALTAY
device is returned to the cart.

v. Students will not be allowed to leave the classroom until all equipment is
accounted for.

f. Staff member must ensure that all equipment/keys/accessories are accounted
for and are ready to be checked back in.

g. Return equipment to the Business Office and enter the time of check in on the
equipment log.

h. Only the staff member that checkemlit the equipment can check it back in.

3. Calendar must Reconcile to Equipment Logs
a. The school must ensure that the calendar matches the equipment logs.
b. If you need to cancel your reserved equipment, you must DELETE the event on
the calendar. This willlaw another staff member to reserve the equipment.
c. Failure to cancel an equipment reservation will prohibit another staff member to
use it, even if it is available.
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4. Failure to abide by this policy will be documented in employee performance appraisals
andmay lead to disciplinary action.

Petty Cash Fund

Purpose, Allowable Expenditures, and Limitations

ELHS has identified a need to have a petty cash fund to serve as a resource for student
emergencies and small purchases for staff. Allowable purchasdisostty be those deemed
necessary for students experiencing severe personal and scholastic hardships and for small
incidental purchases for the purpose of regular school operations. The funds cannot be used to
purchase food/drinks for field trips or otheschool sponsored events. The money in the fund

will come from private donated funds, excluding any state or federal funds.

Petty cash of $100 has been approved by ELHS. The fund is established and replenished by
drawing a check made payable to a ELIHfpleyee charged with responsibility for the fund.

The petty cash fund must contain cash and/or receipts totaling the full amount of the fund at all
times. Purchases from Petty Cash may not exceed $200 in any given month.

Questions regarding allowable purchases must be presented to the Finance Director and/or
Principal in advance. The Finance Director will determine if the purchase is allowable.

Petty Cash Internal Control Procedures
The Finance Director shall possessBetty Cash Box and is responsible for any missing cash or
cash for missing receipts, until signed out to the evening employee, hereinafter, called
Custodian. The Custodian checks in with the Finance Director on the first day of each school
week. The Finare Director and Custodian shall count the cash and receipts in the cash box
together and record the results in the Petty Cash Sign Out Log. The Finance Director will sign
over the petty cash box and the Petty Cash Purchases Register to the Custodiaghei§lagy
Cash Sign Out Log. The sign out log will list the following fields:

0 Checkout

i Date and time of the handover of the cash box

Amount of cash in the box
Amount of receipts in the box
[ dza 0 2RAFY Q& YIYS yR aArayl i
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0 Checkln
1 Date and time that box is returned to Finance Director
T /dzad2RAFYQa AYAGALF T A
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secure the cash box at all times, away from other staff and students. While in their possession,
the Custodian is responsible for replacing any missing casastrfor missing receipts. When a
purchase is made, the Custodian will remove the needed cash from the box and
make/authorize the purchase. The receipt and any change must be immediately returned to
the cash box and the purchase must be documented inRatty Cash Purchases Register. A
receipt must be from a registered business and cannot be handwritten. A receipt cannot be an
[.O.U. for a loan to a student or an employee. The Petty Cash Purchases Register will list the
following fields:

i Date of the puchase
Amount of Cash Disbursed
Description of the items purchased
Amount of the purchase
Amount of change returned
T / dzZAG2RALFYQa AYAUGALF T &
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In addition, the register records the weekly reconciliation to the Petty Cash Box, verified by the
CAYylFyOS 5ANBOG2NNE aA3adyltddz2NE I'yR RIFIGSo®

On the last day of each school week, the Custodian will turn in the Petty Cash Box and the Petty
Cash Purchases Rdgisto the Finance Director. The Finance Director and Custodian will
reconcile the cash and receipts in the Petty Cash Box to the Petty Cash Purchases Register. The
Finance Director will record on the Petty Cash Purchases Register, the date and if @ indee
reconciles on the Petty Cash Purchases Register.

If it does not reconcile, the Finance Director will investigate the nature of the discrepancy, and
record the findings in the Petty Cash Purchases Register. Missing cash must be replaced in
timely manner

Failure to comply with these procedures may result in revocation of the Petty Cash Fund and
disciplinary action including termination of ELHS Staff.

Lost/Broken Items

If a student loses or breaks any school property, please follow these procedurdsy tNe

Finance Director and the Registrar via email of the event. The Finance Director will let the staff
member know the replacement cost of the item and the staff member is responsible for giving

the student and/or parent the information. The RegistNJ gAff y20S GKS &idzR:
the student owes for the item. When the student pays or turns in the found item, notify the
Registrar so that the note will be removed from the students record. If the student has paid,
please follow the procedureabove, Receiving Cash from Students or Parents. Transcripts
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and/or diplomas will not be released until the student pays for the lost or broken item or turns
in the found item. ABSOLUTELY NO EXCEPTIONS.

If a staff member loses or breaks any school propethe staff member is responsible for
paying to have the property repaired or for paying the replacement cost for the lost or broken
item.

Inventory

The Office Manager is responsible for maintaining the book inventory, the Entrepreneurial
Director is raponsible for maintaining all technical inventories and the Facilities Director is
responsible for maintaining all furniture, equipment and other building related inventory.

Physical inventories are conducted each year.

Journal Entries
Nonstandard jarnal entries are prepared by the Finance Director and are reviewed and signed
by the Governing Council treasurer on a monthly basis.

Payroll

Finance Director/Office Manager Byear)¢ Clerical duties with regard to entering and
removing employees fromayroll, processing payroll registers for salaried and hourly
employees, entering/uploading direct deposit data into the bank, making changes to
deductions and job assignments, submitting the direct deposit information to the online
banking system, cancily employee benefits for staff that have separated from employment,
entering payroll liabilities in the payroll voucher system

Finance Director, Responsible for reviewing personnel action forms and comparing against
payroll register reports for accuracgrocessing personnel action forms including benefits
changes, overtime or additional compensation, update/changes accounting codes for jobs,
review and approve new employees added to payroll and compare against employee contracts
for accuracy, approvingayroll register in the payroll system, reviewing Direct Deposit

information in the online banking system, initial approval of the payroll in the online banking
system, scheduling EFTPS (IRS payroll taxes) in the IRS EFPTS system, process pagroll liabiliti
the payroll voucher system, schedule electronic payroll liability payments, print paper payroll
liability checks.

Principal¢ Reviewing payroll register reports for accuracy against past payroll reports,
personnel action forms and approved leaveuegts. Reviewing and ensuring that EFTPS (IRS
payroll tax) payments are made, Ensuring that direct deposits are made, signing paper payroll
checks, approving the payroll register, final approval of direct deposit in the online banking
system, review and@prove monthly payroll liability payments, sign paper payroll liability
checks.
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o Payroll Procedures

Various personnel action forms are collected by the finance director between pay periods.
These forms are processed by the Finance Director/Office Manageresult in changes to
employee deduction sets, leave balances or accounting codes in the payroll system. They also
result in changes that require action from various other agencies or businesses including but
not limited to ERB, NMPSIA, Retiree Heallhe@nd other private insurance providers and
financial institutions that provide insurance and deferred compensation plans. All personnel
action forms are submitted along with the payroll register reports to the Principal for review.

The Finance Director/Office Manager creates a payroll register after all personnel action forms
have been processed and updated in the payroll system. Additional jobs/overtime and hourly
employee totals are then added into the register by the FinancecRiréOffice Manager

according to approved timesheets submitted by employee supervisors. Once all entries are
made to the payroll register, the Finance Director/Office manager submits the payroll in the
payroll system and runs Summary and Detail payrpibres for review and approval by the
Principal, including a Direct Deposit detail report.

The Direct Deposit data is entered/uploaded to the bank electronically by the Finance

Director/Office manager. The Finance Director prints any paper payroll€heckincludes

GKSY 6A0GK GKS LINAYGSR LI &@NRtf NBLR2NIa FT2N GKS
deposit is entered/uploaded, the Finance Director/Office Manager submits the batch for final
approval.

The bank provides a detailed report shogy each employee and their deposit amount, and an
aggregate total deposit amount. The Principal compares the bank report to the Payroll Register
Reports to ensure accuracy and approves the deposit in the bank, signs any paper payroll
checks and signs thmayroll register reports indicating approval.

Once payroll has been approved, the Finance Director accesses the EFTPS System and schedules
all IRS electronic payroll tax remittance. The EFTPS system generates a report that is saved to

0 KS a 0K 2n&fatdprinted Hy $he Rindnce Director and included with the printed

LI @NRff NBLR2NIA F2NJ GKS t NAYOALI f Qa NBODASGO

Finally, the Finance Director will access the payroll system, and process all the payroll vouchers
that have accrued. For each payroll, @amate voucher will be processed for the direct deposit

and another voucher for associated IRS liabilities. Then monthly, all other payroll liabilities will
be processed on their own voucher and paid according to their required timeline and payment
method. In every case, the Finance Director generates a payroll liability report that will
accompany the electronic payroll liability confirmation of payment or paper check as backup
documentation for each monthly payroll liability payment. The most common mypipéyroll
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ERB, Retiree Health and NMPSIA. Additional accrued monthly payroll liabilities might include
voluntary supplemental health insurance and employee spadaieferred compensation

plans.

The Principal will review and approve each of these monthly payroll liability payments along
with their supporting documentation and sign paper checks if required.

Salary Schedule and Salary Increases

Teaching and supportaff are paid from a salary schedule that is approved by the ELHS High
School Governing Board. A copy of the salary schedule will be provided in the faculty
handbook. Teaching and support staff are paid strictly by licensure level and years of allowed
experience.

Salary increases are determined by the Legislature of the State of New Mexico. Legislation is
passed during the January/February legislative session regardingrthaveragepercent

increase for the following school year. Téwe averagepercent increasesi distributed via the

salary schedule. Taking priority are teachers who are changing licensure levels (level one to

f SOSt lGo2x SGOdL O ¢tKSYy GKS &aidSL) OKFy3aSa I NEB
experience, etc.). After these two procedur@® accomplished, if then averageincrease is

less than the state mandateon averagencrease, the remaining percentage is worked evenly

into the salary schedule, moving the entire schedule up. If the Legislature does not fund salary
increases in anyigen year, then the salary schedule remains stagnant and no raises will be
available to staff members.

Minimum salaries for the principal (head of school) and assistant principal are determined by
the Legislature of the State of New Mexico. Salary irsgeaare also determined by the
Legislature of the State of New Mexico. Legislation is passed during the January/February
legislative session regarding tlb@ averagepercent increase for the following school year and

is distributed to these positions.

Sahries for all other staff are determined at the time of hire and are based on qualifications and
experience for each position. Salary increases for these positions are determined by the
legislation that is passed during the January/February legislatigsias®e regarding theon
averagepercent increase for the following school year and is distributed to these positions.

Purchasing

Purchases are defined as any tangible object such as books and classroom supplies and services
such as guest speakers, contrpersonnel and renting of equipment. Purchases in excess of
$50.00 require an approved purchase order before the purchase can be made. Initiating
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agreements to procure goods or services is not allowed until an approved purchase order has
been executed.

1 Goods or Services less than $10,00Burchase using best obtainable price
Goods or NorProf. Services $10,000 to $20,0@Must obtain three written quotes
Professional services $10,000 to $50,00Must obtain three written quotes
Goods or Services more than $20,00®equires Formal Bid/Proposal

i Professional Services more than $50,00®equires Formal Bid/Proposal

—_—C —C ==

o Purchase Requisition Employees will obtain quotes first, and then complete and submit a
purchase requisition alongvith any backup information/quotes to the Finance Director
St SOGNRBYAOLIfte @Al SYIFAf® ¢tKS SYL}Xz2esSSqa 1
serve as their electronic signature.

When a purchase requisition is received, the Finance Director wil} k&t there is budget
available for the purchase, insert the chart of account number for each line item, print the
purchase requisition then approve the requisition by signature.

o Purchase Order When the purchase requisition has final approval, tleakce Director
gAftf ASYSNIGS I t dzNOKFAS hNRSNI Ay GKS aoOKz22f

The Purchase Order will then be given to the Principal for final approval. The Principal will
approve the Purchase Order by signature. A copy of the Purchase Qldee vesued to

the staff member who submitted the purchase order. Upon receipt of the approved
Purchase Order, the staff member will then have authorization to make their purchase. The
Finance Director will file the original approved Purchase Ordertladpproved Purchase
Requisition until the invoice arrives.

o Receiving/Packing Slip When the merchandise arrives, the staff member will check the
contents against the packing slip, note any discrepancies, sign and date the packing slip and
forward the packing slip to the Finance Director. If there are any discrepancies, the staff
member is to contact the vendor to clear the situation and then notify the Finance Director
of the outcome. If there is no packing slip the purchaser will send an emaié tBihance
Director informing him/her what merchandise has arrived, or that the service has been
rendered. This email will be attached to the purchase order in place of a packing slip.

o Invoice ¢ The Finance Director or Office Manager will enter the @S Ay GKS a0l
accounting system. The Finance Director or other staff member will staple together the
original purchase order; the packing slip and the invoice together and double check that all
signatures are on the purchase order and then stamp ith@ice. The stamp will have
areas to insert the following information: Fund, Function, Object, Program and Location
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Codes (which make up the chart of account number), amount to be paid, check number and
check date. There will also be an area for bdth Finance Director and the Principal to
initial. The Finance Director will fill in all but the check number and date paid information
and then enter the invoice into the accounting system and file it until it is to be paid.

o Vouchers/Warrantsg The Finane Director will print the warrants, fill in the check number
and check date on the stamped area of the invoice and attach the check to the accounts
payable (A/P) package. The Principal will review and initial the invoices and sign each
check. The sigm checks will be returned to the Finance Director who will mail the checks
and file the paid invoices.

Employee Reimbursements

Purchases of $50 or less are discretionary purchases and are for school business only. These
items do not need a purchase ondeHowever, artificially dividing your purchase is prohibited.
Artificial dividing is defined as making several purchases, each less than $50, within-d&yor 3
period at the same or different store, but the total amount of all purchases is greater3b8a.

Each staff member is limited to $500 in discretionary spending each year.

Staff members will staple receipts to a completed employee reimbursement form and submit it
to the Finance Director. Sales tax on purchases is not reimbursed. If aperrekceeds $75,
only the first $50 will be reimbursed.

The principal may waive the $50 maximum discretionary limit on occasions where extenuating
circumstances exist that impede small purchases through issuance of purchase orders (i.e.
credit cards only) In these circumstances, the employee must get written permission from the
principal prior to making a purchase exceeding $50. This written approval must accompany the
receipt and reimbursement form when submitted to the Finance Director.

Travel Expenditures

As a policy, ELHS will comply with all the standards set for in the NM Per Diem and Mileage Act,
10-8-4, NMSA 1978 including reimbursable mileage at a rate of 80% of the standard IRS
approved rate from the prior. A prravel authorizaion, policy and procedures form must be
signed before leaving on professional development trips. Staff members will be reimbursed for
actual costs of meals, taxi, shuttle and mass transit costs and airport parking; dollar limits apply
to meals and thosarhits depend on whether travel is-state or outof-state. Over the limit

costs will not be reimbursed. Costs for a traveling companion or amscioool employee will

not be reimbursed. Original, itemized receipts must be turned in with a travebrgisement
request form. Nortemized receipts, alcoholic beverages and entertainment expenses will not
be reimbursed. When several diners share a receipt, each diner must identify their food/drink
items. Splitting a check evenly between all dinersas acceptable. Noiwriginal copies of

Page205



receipts will only be accepted when separate checks are not issued by a restaurant; however
one person must turn in the original receipt. Restaurant tip reimbursement is limited to 15% of
the allowable reimbursable ypchase unless the restaurant adds a larger gratuity. In this
instance the larger gratuity must be itemized on the restaurant receipt.

If you are driving to your destination a mileage reimbursement form must be completed. You
will be reimbursed for niéage, not for gas receipts (exception is if you are driving a school
arranged rental car). If traveling in a group only one person will be reimbursed for mileage.
Reimbursement requests must be turned in within 2 weeks of returning from your travel to
guarantee reimbursement.

Receiving Cash from Students or Parents

A receipt book will be supplied to staff members who collect money from students and parents
for any purpose. When collecting money fully complete the receipt form with the following
information: student name, amount collected and what the money wa®ctdt for. Please

note if the payment was cash or check. The original receipt goes to the student or parent. The
first copy of the receipt gets clipped to the cash/check and turned in to the Finance Director.
The second copy stays in the receipt bodkthe money collected is for a lost book, DVD or
piece of equipment please check with the Finance Director for the replacement cost of the lost
item (see below). The Finance Director will not accept cash or checks without a completed
receipt. Receipt boks must be turned in to the Finance Director when they are full or at the
end of the school year whichever comes first.

If money is being collected from fundraisers (bake sales, etc.), individual receipts do not need to
be written. Collect the cash fdine event and count the cash using a cash collection form. Turn
the cash in to the Office Manager, who will count the cash to verify the amount and issue a
receipt. The Office Manager will then turn in the money and a copy of the receipt to the
Finance Dector.

Money must be turned in to the Finance Director at the end of every day, no matter how much
was collected.

Deposits

The Finance Director will verify all cash receipts against the cash collection form and/or receipts
on a daily basis. When theceipts total less than $50, they will remain in the possession of the
business office, locked up in a safe or locked file cabinet until the $50 threshold is met. A
deposit will occur once receipts total $50 or at least once per week, whichever comeg fiest
Finance Director will prepare a deposit ticket listing the total cash/coin and checks to be
deposited. A photocopy of all checks shall be kept with the cash collection form and copy of the
deposit ticket and receipt(s). The Finance Director will greeprepared deposit to the Office
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Manager or other school employee to deposit in the bank. The Office Manager or other
employee will make the deposit at the bank, sign/initial the bank deposit receipt and return it
the Finance Director. The Finance Dioeanill attach the bank deposit receipt to the copy of

the deposit ticket, cash collection form, receipts, and photocopies of all checks. The Finance
Director will post the deposit to the General Ledger, indicate on the deposit documentation
that it wasposted and file it in a Cash Receipts file or binder.

Computer and A/V Equipment

All mobile/portable electronic equipment is available for presentations or instructional
purposes. Equipment includes laptops, cameras, projectors, and any other elecronidti-

media devices that are mobile in nature. Staff members are required to reserve equipment
through the ELHS Google Calendar and are also required to complete the equipment log when
they check ouandcheck in equipment.

The procedures for schedndj, checkout and cheék are as follows:
5. Schedule equipment checkout on the ELHS Google Calendar.
a. Sign in to your ELHS email account
b. Click on Calendar in the upper left hand corner
c. ' YRSNJ Gaé /IfSYyRFNRERéS Of A0 zyt 0KS RNER
a/ NBIFdS SgSyi 2y GKA& OFt SyRI
d M0 Ly GKS a/tA0] G2 FRR | u)\uf Sa 02EX
followed by your name in the title field. 2) Select the date and time that you will
0S dzaAy3a GKS SldzZALIYSYydo ov /ftAO1 a{l @S
e. Review the calenddp ensure your equipment reservation is on the calendar.
(See figures-1)

6. Checking Out & Checking In Equipment

a. Staff members must contact a member of the business office on the day and
time of the equipment reservation and sign for the equipment.

b. Enter the date, time of check out and your name on the equipment log.

c. The equipment will then be placed in your possessncluding any keys or
accessories that go along with the equipment.

d. Keys shall remain on your person at all times. Do not give a key to any other staff
member or student for any reason.

e. Laptops/cameras or other devices that are distributed to studehil be
documented through permanent student logs. This equipment is only available
to the class of the instructor who reserved it. Students from other classes cannot
check out a computer and take it to another class.

I. Equipment of this nature will be aompanied by a binder in which all
students will be required to sign for their machine.
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g.

h.

ii. Students are not allowed to take a device outside the classroom or leave
the class/group with the device any reason. This includes searching out
tech-support. They aaleave the device with their teacher and then
search out assistance.

ii. {GdzRSyda NS LINPKAOGAGSR FNRY f233Ay3

credentials. If they forget their login information, they must leave the
laptop with the teacher and leave classask for assistance.

iv. LYadNHzOG2NR gAff OSNATE 08 AYAGALFEAY

device is returned to the cart.
v. Students will not be allowed to leave the classroom until all equipment is
accounted for.
Staff member must ensure that all egpment/keys/accessories are accounted
for and are ready to be checked back in.
Return equipment to the Business Office and enter the time of check in on the
equipment log.
Only the staff member that checked out the equipment can check it back in.

7. Calendamust Reconcile to Equipment Logs

a.
b.

The school must ensure that the calendar matches the equipment logs.

If you need to cancel your reserved equipment, you must DELETE the event on
the calendar. This will allow another staff member to reserve the equigmen
Failure to cancel an equipment reservation will prohibit another staff member to
use it, even if it is available.

8. Failure to abide by this policy will be documented in employee performance appraisals
and may lead to disciplinary action.

Petty Cash Fund

Purpose, Allowable Expenditures, and Limitations

ELHS has identified a need to have a petty cash fund to serve as a resource for student
emergencies and small purchases for staff. Allowable purchases shall only be those deemed
necessary dr students experiencing severe personal and scholastic hardships and for small

incidental purchases for the purpose of regular school operations. The funds cannot be used to
purchase food/drinks for field trips or other school sponsored events. The manée fund

will come from private donated funds, excluding any state or federal funds.

Petty cash of $100 has been approved by ELHS. The fund is established and replenished by
drawing a check made payable to a ELHS employee charged with responsibility for the fund.
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The petty cash fund must contain cash and/or receipts totaling the fullernof the fund at all
times. Purchases from Petty Cash may not exceed $200 in any given month.

Questions regarding allowable purchases must be presented to the Finance Director and/or
Principal in advance. The Finance Director will determine if thehagecis allowable.

Petty Cash Internal Control Procedures
The Finance Director shall possess the Petty Cash Box and is responsible for any missing cash or
cash for missing receipts, until signed out to the evening employee, hereinafter, called
Custodian.The Custodian checks in with the Finance Director on the first day of each school
week. The Finance Director and Custodian shall count the cash and receipts in the cash box
together and record the results in the Petty Cash Sign Out Log. The FinancerDin#csign
over the petty cash box and the Petty Cash Purchases Register to the Custodian using the Petty
Cash Sign Out Log. The sign out log will list the following fields:

0 Checkout

i Date and time of the handover of the cash box

Amount of cash in the box
Amount of receipts in the box
[ dZAG2RAFYQa yIFYS FyR aiadayl
T CAYlFIyOS 5ANBOG2NRA AYAGALT
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0 Checkin
1 Date and time that box is returned to Finance Director
T /dzad2RAFYQa AYAGALF T &

I CAYlLYyOS 5ANBOG2NRE AYAGALITf a

After the Petty Cash Box is signed outto the CRstol vX AdG A& (GKS / dzald2RA|
secure the cash box at all times, away from other staff and students. While in their possession,
the Custodian is responsible for replacing any missing cash or cash for missing receipts. When a
purchase is made the Custodian will remove the needed cash from the box and
make/authorize the purchase. The receipt and any change must be immediately returned to
the cash box and the purchase must be documented in the Petty Cash Purchases Register. A
receipt must berom a registered business and cannot be handwritten. A receipt cannot be an
[.O.U. for a loan to a student or an employee. The Petty Cash Purchases Register will list the
following fields:

i Date of the purchase
Amount of Cash Disbursed
Description of the items purchased
Amount of the purchase
Amount of change returned

—( = —( -
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In addition, the register records the weekly reconciliation to the Petty Cash Box, verified by the
CAYlIYyOS 5ANBOG2NRAa aAdylddz2NBE yR RFEGSo

On the lasiday of each school week, the Custodian will turn in the Petty Cash Box and the Petty
Cash Purchases Register to the Finance Director. The Finance Director and Custodian will
reconcile the cash and receipts in the Petty Cash Box to the Petty Cash PuiRbgstsr. The
Finance Director will record on the Petty Cash Purchases Register, the date and if it indeed
reconciles on the Petty Cash Purchases Register.

If it does not reconcile, the Finance Director will investigate the nature of the discrepartty, an
record the findings in the Petty Cash Purchases Register. Missing cash must be replaced in
timely manner.

Failure to comply with these procedures may result in revocation of the Petty Cash Fund and
disciplinary action including termination of ELHS Staff

Lost/Broken Items

If a student loses or breaks any school property, please follow these procedures: Notify the
Finance Director and the Registrar via email of the event. The Finance Director will let the staff
member know the replacement cost of thiein and the staff member is responsible for giving
0KS aiddzZRSYd FyRk2NJ LI NByld GKS AYyTF2NXIGA2Y O
the student owes for the item. When the student pays or turns in the found item, notify the
Registrar so thathe note will be removed from the students record. If the student has paid,
please follow the procedures above, Receiving Cash from Students or Parents. Transcripts
and/or diplomas will not be released until the student pays for the lost or broken itetaras

in the found item. ABSOLUTELY NO EXCEPTIONS.

If a staff member loses or breaks any school property, the staff member is responsible for
paying to have the property repaired or for paying the replacement cost for the lost or broken
item.

Inventory

The Office Manager is responsible for maintaining the book inventory, the Entrepreneurial
Director is responsible for maintaining all technical inventories and the Facilities Director is
responsible for maintaining all furniture, equipment and other tu¢) related inventory.
Physical inventories are conducted each year.

Journal Entries
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